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About Learning for a Sustainable Future 

Learning for a Sustainable Future is a Canadian charitable organization founded in 1991 to promote, 
through education — the knowledge, skills, values, perspectives, and practices essential for a 
sustainable future. Working with business, governments, school boards, universities, communities, 
educators, and youth across Canada, LSF acts as a connector, a resource, and a facilitator for change. 
 
LSF’s innovative programs and strategic partnerships are reshaping education policy and transforming 
learning methods to address the increasingly difficult economic, social, and environmental challenges of 
the 21st century. 
  
Policy 
LSF is actively involved in advancing education policy, standards and good practice toward active, 
responsible citizenship in all provinces and territories across Canada. 
 
Learning Resources 
Resources for Rethinking (www.r4r.ca) is a free, on-line database  which provides the best available peer 
reviewed, curriculum connected, lesson plans, children’s literature, videos and outdoor activities on 
sustainability themes from hundreds of organizations. 
 
Professional Development 
LSF supports educators with professional development that is based on inquiry methodology, modelling 
for educators the transformational pedagogy, techniques, tools and resources they can use to engage 
students in making positive changes in schools and communities. Please contact us for a list of 
professional services LSF provides to the educator community. 
 
For more information on LSF and our programs 
• visit our website at www.lsf-lst.ca 
• email us at info@lsf-lst.ca 
• or contact us at 1 877 250 8202 

 

Learning for a Sustainable Future 
343 York Lanes, York University 
4700 Keele Street, North York, ON M3J 1P3 
Phone: (416) 327-2032 
Email: info@lsf-lst.ca 
http://www.lsf-lst.ca 
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GENERAL OVERVIEW OF THE PROJECT 
Through a joint project of the Ontario Association of Geographic and Environmental Education 
(OAGEE) and Learning for a Sustainable Future (LSF), a team of geographers from YRDSB and a 
facilitator from OAGEE were assembled to create resources that would help students to examine the 
ministry-mandated concepts in Grade 9 geography from a sustainability perspective – “wellbeing for all, 
forever”. 

The overall goal of this project is for students to develop a sense of place; if you don’t know or care 
about your place, you can’t take care of it. Wendell Berry famously said 'If you don’t know where you 
are, you don’t know who you are' (www.theartofgeography.com). To guide the project, the team 
considered ‘big ideas’ that Grade 9 students should consider throughout the course if we are to 
encourage the students to be responsible citizens and geographic inquirers.   

Big Ideas: 

1. Developing a sense of place through: 
a. What is where? 
b. Why there?  
c. Why care? 

 
2. Are the current ‘interrelationships’ (between humans, between humans and the 

‘environment’, etc.) sustainable? 

3. Can students understand their role in influencing these ‘relationships’ positively or 
negatively? 
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Ontario Curriculum Expectations 
The general shape of the project is that the modules below integrate with Strands A to E in the new 
Grade 9 Geography. We have designed modules for each conventional unit of study to encourage the 
examination of unit content from a sustainability perspective.  

The modules build upon one another; however you can choose to use only those you have time for as 
they have been designed to work independently as well. 

The strength of the project is not just in the individual modules (they are well-developed and ready-to-
use), but also in the effort to thread the focusing ideas throughout the course to add meaning to all of 
the activities and to help students to understand the purpose of the course. The concepts in the two 
foundation modules, What is Fair? and the Lens Module, are revisited again and again through the five 
strands. This helps the students to approach all of the issues in the course from a critical perspective—it 
allows them to entertain possibilities beyond the status quo. 

Component Big Ideas 
Addressed 

Ontario Curriculum 
Expectations 

Description Timeline 
(Approx.) 

What is 
Fair? 

Is the situation 
sustainable? 

C 1.2 

C 1.3 

C 1.4 

Students are put into an unfair 
situation to provoke them to 
reflect on their own definition of 
what is fair. 

1 period. 
Revisited 
through-
out the 
course. 

Sense of 
Place 
Module 

Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

A 1.7 

A 2.1 

E 3.1 

E 3.3 

This module includes a walk of the 
local area, the development of an 
annotated map of the local area. 

4-5 
periods 
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Component Big Ideas 
Addressed 

Ontario Curriculum 
Expectations 

Description Timeline 
(Approx.) 

Lens Activity Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

Seminal Activity 

A 1.1 
A 1.4 
A 1.5 
A 2.2 

This foundational activity helps 
students to: 

• Understand that we see the 
world through a certain 
lens/paradigm  

• Understand that this lens 
colours the way we see 
things. 

• Examine alternative lenses  

 

1 period 

Revisited 
through-
out the 
course. 

Interactions 
in the 
Physical 
Environment 
Unit Module  

 Strand B 

 Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

 

A 1.7 
A 1.9 
A 2.1 
B 1.2 
B 1.3 
B 1.4 
B 2.1 
B 3.1 
 

This module involves a field trip to 
a local, significant, natural place. 
The students use the field trip 
experience to see more 
concretely how the physical 
features they learned about in the 
conventional unit (geology, soil, 
vegetation, etc.) are 
interconnected in a real setting 
(e.g. why do evening primrose 
flowers grow there but not 
here?). The students demonstrate 
their learning through a mind 
map. The students also do some 
sensory activities at school and at 
the special site to encourage their 
appreciation for the natural site. 

6 periods 
plus ½ 
day field 
trip 
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Component Big Ideas 

Addressed 
Ontario Curriculum 
Connections 

Description Timeline 
(Approx.) 

Managing 
Canada’s 
Resources 
and 
Industries 
Unit Module  

 Strand C 

Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

A 1.1 
A 1.2 
A 1.3 
C 1.1 
C 1.3 
C 1.4 
C 2.1 
C 2.2 

Students examine the 
environmental, social and 
economic consequences of the 
resources we use and abuse. 
Water is used as an example. This 
exploration is conducted through 
a role play activity, and critical 
analysis of text and video sources. 

6 -8 
periods 

Changing 
Populations 
Module 

Strand D 

Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

A 1.1 
A 1.4 
D 1.2 
D 2.1 
D 2.2 
D 2.3 

Students experience other 
peoples’ genuine stories of 
moving to Canada and put 
themselves in the position of an 
immigrant to Canada. They 
investigate the needs of new 
immigrants and whether those 
needs are being met. Students 
also investigate refugees to 
Canada and where they are 
coming from and why.  

4 - 6 
periods. 

Liveable 
Communities 
Unit Module  

 Strand E 

Developing a 
sense of place 

Can students 
understand their 
role? 

Is the situation 
sustainable? 

A 1.1 
A 1.2 
A 1.3 
A 1.5 
E 1.1 
E 1.4 
E 1.5 
E 2.1 
E 2.2 
E 2.3 
E 3.1 
E 3.3 

Students analyse their local food 
networks and develop critical 
thinking skills through an analysis 
of the local food movement. 
Students examine urban sprawl 
and its relationship to farmland. A 
summative task has students 
auditing their community to 
assess its liveability. 

2 periods 
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Assessment Plan 

At the beginning of each module, the curriculum expectations that can be assessed within that 
module are listed. Suggestions are given for formative assessment opportunities and for 
summative assessment opportunities. As suggested by Shirley Clarke, in Formative 
Assessment in the Secondary Classroom, it is important to: 

• Provide students with information about which expectations will be assessed before the 
task is begun. 

• Provide students with specific, detailed feedback about their performance before they do 
a task that ‘counts’ for ‘marks’. Therefore, formative assessment opportunities can be 
used to provide specific, written comments, perhaps without a grade attached. 

• Provide students with an opportunity, in class, to clarify and grow their understanding 
before the summative assessment opportunity. 

 

Shirley Clarke’s Formative Assessment in the Secondary Classroom provides detailed, practical 
information about how to effectively and efficiently provide feedback that improves students’ 
learning. 

 

 

Planning the Semester 
 

 

Plan these Trips: 

• Town walk: sense of place module 

• Visit to local natural area with opportunity to take note of physical attributes of the place. Ideally 
with local naturalist who can highlight some of the interconnections (e.g. why does this plant 
grow here [e.g. sandy soil] but not here [e.g. clay soil])—physical unit module. 

• Visit to local natural area with opportunity to take note of interconnections between humans and 
natural area. 
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Model the Themes of the Course 
Please try to ‘walk the talk’ with respect to the spirit of this guide. For example: 

• Bring/use reusable water bottles/mugs 

• Collect/provide/use paper that has been used on one side for your students to use on the other 
side 

• Turn off anything that does not need to be on (computer screens, some classroom lights, etc.) 

Your actions will speak louder than your words (and louder than these activities)! 

Cultivate Good Communication Skills 
In the high school years, group work and communication skills are often taken for granted; students are 
assumed to have them or not. It is often presumed that it is not within the high school teacher`s purview 
to deal with these skills. We believe that good communication skills are something that all of us, at any 
age, need to continue to develop. We need these in all areas of our lives, most notably here, we need 
them to be able to address the very complex environmental and social issues facing our communities. 
For this reason, we have developed some straight-forward, student-ready, communication skills 
development activities. We have included these in Appendix 1 and we hope that you will revisit these 
throughout your course. 

Book a Guest Speaker: 
You may wish to arrange for a guest speaker to come to your class to talk about her/his 
immigration/refugee experience and immigrants’ contributions to Canada. You can do this through 
www.passagestocanada.com 

 

Ask Us How We Can Help  
 

Contact us with any of your questions, big or small. For example, we can email you MS Word versions of 
the student worksheets so that you can easily modify them for your own use.  

For additional resources, please check out: 

 

 Ontario Association for Geographic and Environmental Education 
(www.oagee.org) – geography and environmental education 
resources 
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 Resources for Rethinking (www.resources4rethinking.ca) - over 1,000  
peer reviewed, curriculum connected lesson plans, videos and outdoor 
activities searchable by province, grade, subject, and theme.  

 

 

 Step Outside (http://resources4rethinking.ca/en/step-outside) - sign 
up to receive bi-monthly Step Outside guides that highlight seasonal 
happenings and resources to support bringing nature into your classroom 
and  getting your students outside 

 

 

  Hot Topics (http://resources4rethinking.ca/en/theme/hot-topics-
calendar) - Hot Topics are national and international campaigns that 
connect students to some of the efforts being made to solve important 
problems that are affecting our planet. 

 

 

 

 Connecting the Dots: Key Strategies that Transform Learning for 
Environmental Education, Citizenship and Sustainability (http://lsf-
lst.ca/dots)  - a resource to help with teaching using inquiry. 
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WHAT IS FAIR? MODULE 

Activity 1: What is Fair?  
Big Idea(s): 

 
2. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

Ontario Curriculum Outcomes 

C 1.2 assess the impact of Canada’s participation in international trade agreements and of globalization on the 
development and management of human and natural resources in Canada 

C 1.3 analyse the influence of governments, advocacy groups, and industries on the sustainable development and use of 
selected Canadian resources 

C 1.4 analyse the roles and responsibilities of individuals in promoting the sustainable use of resources 

Purpose 

• To expose students to a potentially ‘unfair’ situation to provoke an emotional response to the issue of 
fairness.  

• To provide students with an opportunity to reflect on their own definition of ‘fairness’ so as to be able 
to apply this definition to various concepts within the course. 

 

Note: Below are two different ideas for a ‘what is fair?’ activity. It is important to try to bring in an 
emotional dimension at the beginning through some type of ‘experience’ so as to avoid one-dimensional 
responses to the reflection questions. Without the emotional component, some students may be able to 
create cognitively-driven answers, perhaps answers that they think you ‘want’, that may not capture the 
whole story.  

 

 

 

 

WHAT IS FAIR? MODULE  10 | P a g e  



Learning for a Sustainable Future | www.lsf-lst.ca 
© Learning for a Sustainable Future, L’éducation au service de la Terre, 2014 
 
Part I: Choose one of the following activities (A or B) 

Option A: The Haves vs the Have Nots 

Description 
Students get into groups to do some standard group work. At their tables, some students have luxurious 
‘treats’ and some students have scarcely enough water and soda crackers. After some time has passed, 
students are asked to reflect on the ‘fairness’ of the situation. 

Materials 
Crackers, water, cups, plates, nice treats, cloth napkins, wine glasses, etc. 

Time 
30 minutes 

Instructions 
Before the class, sort students into two groups: students with three or more syllables in their first name 
and students with two or fewer syllables in their first name (of course, you can rework this to get a 
distribution that you are happy with). Calculate the percentage of students in each group. Put the 
students with three or more syllables into groups of 3-4 with other students with the same number of 
syllables in their name. Put the students with two or fewer syllables into groups of 2-4 students with 
other students who have 2-4 students in their name. Set up desk groupings with snacks. On the 
appropriate number of tables/desk groupings, put water and soda crackers. Provide a small enough 
amount that there is not quite enough to go around. On the other tables/desk groupings (enough for 
the groups of students with 3+ syllables in their names), provide yummy treats and other benefits 
(perhaps cloth napkins, plastic wine glasses, etc.). Provide an amount that is ample for these students. 
Set up a task for the students to do in their groups (eg. discuss yesterday’s homework, discuss an issue 
in the news, review for an upcoming test, etc.); this will take some of the attention away from the food 
so that the simulation seems a little more real. Direct students to the appropriate table by calling out 
their names and pointing to the appropriate tables (you may wish to ask students to stay in the hall or 
stay standing by the door while you direct the groups to the appropriate seating). Do this for the 
students with 3+ syllables first so that the tables with the yummy snacks are all claimed before the 2- 
syllables students get a chance to sit down. Ask students to go ahead and do the assigned activity. Feign 
disinterest in the snack situation for as long as possible. 

Follow-up with individual reflection questions below. 
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Part II: Reflection Questions (to be done individually):  

1. How did the activity feel? Explain. 
2. In the activity, were you someone who benefited more than some people or less than some 

people? 
3. Choose a person that you know benefited more than most people in the activity. Picture that 

person in your mind. How do you think this activity felt for her/him? 
4. Choose a person that you know benefited less than most people in the activity. Picture that 

person in your mind. How do you think this activity felt for her/him? 
5. Do you think this activity was fair? Explain. 
6. A) If you did not think the activity was fair, what would need to happen in order to make the 

activity fair? Please be as specific and thorough as you can. 
B) If you did think the activity was fair, describe a situation that you have been in that you felt 
was not fair. What specific aspects of the situation made it unfair? 

7. Create your own definition of what it means for a situation to be fair.  
8. On your own, try out your definition by applying it to the situations below. Revise your 

definition as necessary. 
a. A soccer game 
b. An election for school ‘president’ 

Part III: Debrief 
In pairs, have students discuss their answers to the reflection questions.  Ask them to come up with a 
definition of ‘fairness’ that they can agree upon. Have each pair join another pair. Have the four 
students come up with a definition of ‘fairness’ that they can agree upon. 

 

Directions for Option B: Fair Trade Chocolate Bar Activity 
All or part of the free trade/fair trade activity found below. 

Description 
Students guess which stakeholders get which proportion of the profits in the sale of some common 
products (coffee, chocolate, jeans). Students share the product among their group in the manner that 
the real profits are shared (ie. unfairly). Students reflect on: the ‘real world’ profit sharing scenario, the 
principles of the conventional trade system, the principles of the ‘fair trade’ system. 

Materials 

• 1 ‘Fair Trade’ chocolate bar for each group of 4 students (you can purchase these in many large 
grocery stores and you can mail order ‘Just Us’ Chocolate from Mountain Equipment Co-op at 
www.mec.ca or from Just Us at http://justuscoffee.com/Ordering.aspx) 

• 1 pair of fake (made from chart paper)/real (from goodwill/lost and found) jeans for each group of 
four 
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• 1 small jar labelled ‘coffee’ (but preferably full of a few candies for a group of four to share) 

• 3 (previously used) envelopes for each group of four: 1 with the coffee cards cut up, 1 with the 
chocolate cards cut up, 1 with the jeans cards cut up  

Time  
60 minutes 

Instructions 
1. Provide each student with a copy of the Fair Trade/Free Trade Continuum worksheet #F1a 

found below.  
2. As a class, review each of the glossary terms at the top of the worksheet. Provide a working 

definition for each term on the blackboard. Have each student write the definitions on the 
worksheet. 

3. Ask students to get into groups of four. Provide each group with the following: 1 life-size pair of 
jeans (made out of paper, from the lost and found...); 1 small jar of “coffee beans” (the jar 
should have a fake label that says coffee beans, but it would be wonderful if the jar was full of 
inexpensive candies for the students to later share); 1 chocolate bar that is easily broken into 
shareable pieces; 3 envelopes—1 labelled “jeans”, 1 labelled “coffee” and 1 labelled 
“chocolate”. Inside each envelope, put the precut player cards. 

4. The students should carefully follow the instructions on the worksheet. The students are asked 
to guess the share each player gets in the trade of the products they have been given and then 
to actually break up the symbols in the guessed proportions and divvy them out. Students must 
wait for you to do the next step before they consume any of the treats!  

5. Solicit guesses about the share each player gets in the trade of chocolate bars. Once you have 
heard a number of responses, project the handout “Who Gets What?”. 

6. Have students redistribute the “revenues” to the people to reflect the actual distribution 
displayed on the overhead. 

7. Invite students to go ahead and eat the treats. Listen for grumbling. If students ask you if they 
should share them more evenly or stick to the ‘real’ proportions, encourage them to decide 
(after all, the purpose of the activity is to have the students have an emotional response to the 
issue of fairness). 

8. Ask students to quietly reflect on the actual distribution. 
9. Repeat the guessing with the jeans and the coffee. 
10. Give students a short amount of time in their groups to discuss the simulation. 
11. As a class, discuss the simulation. 
12. Ask students to think of the “rules of the game” of our current economic system. For example, 

sell at whatever price the market will bear, companies try to cut production costs as much as 
possible, consumers generally buy the item that costs the least, etc. Explain that these are the 
“rules” of free trade. 

13. Use the Rules of Fair Trade student worksheet below to give a brief lesson on fair trade (the 
version with the “answers” is below.) Explain that free trade and fair trade are different sides of 
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a spectrum rather than two different types of system (we will probably never have a system that 
is completely true to one set of rules or the other). Ask students to reflect on what side of the 
spectrum they would like the world economic system to lean toward. Ask them to explain their 
choice and then to explain how they can work toward achieving it or maintaining it. 

 

RULES OF FAIR TRADE       (Teacher Version) 
What does it mean if a company says that it offers “fair trade” products? 

 
• Producers receive a FAIR price 

 
• FORCED labour and exploitive CHILD labour are not allowed 
 
• Buyers and producers trade under direct, LONG-TERM relationships 
 
• Producers have access to financial and technical HELP 
 
• SUSTAINABLE production methods are encouraged 
 
• Working conditions are HEALTHY and SAFE. 
 
• EQUITABLE employment opportunities are provided for all 
 
• All aspects of the business are open to public VIEWING 
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Fair Trade/Free Trade Continuum:  Envelope Cards 

Growers of Coffee Beans 

 

Company that Roasts 

and Bottles the Coffee 

Store that Sells the Coffee 

 

Exporters= 
People who ship the Coffee to 

Roasters 

Manufacturing 
Company  

 

Retail Store 

 

Government 
(Taxes) 

 

People who Sew the 
Jeans 

 

Manufacturing 
Company 

 

Supermarket 

 

Governments (taxes) 

 

Farmers (cocoa, milk) 
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Fair Trade/Free Trade Continuum:  
Student Worksheet #F1a 

A.  Glossary: 
 
Retail __________________________________________________________________________ 
 
Mark-up________________________________________________________________________ 
 
Overhead_______________________________________________________________________ 
 
Revenue   _______________________________________________________________________ 
 
Profit _______________________________________________________________________ 
 

B.  Who Gets What? 
1. Open the cards in the envelope marked “chocolate”. Have each person in the group pick a card 

without looking at the words on the card. 
2. The words on the card represent the various roles of the people involved in the process of 

growing cocoa and milk and selling it to people here in Canada. Imagine that your family buys a 
chocolate bar at the grocery store. As a group, discuss what percentage of the price of the 
chocolate goes to each group of people represented on the cards. 

3. In the table below, write down your guess of the percentage of the price that goes to each 
person or group of people in the selling of chocolate. 

4. Break the bar into pieces that are in the proportions that you guessed in step 2. Give the 
appropriate proportion of the chocolate to the person with the appropriate card (for example, if 
the farmer gets 50% of the profits, she/he should get 50% of the chocolate bar. DO NOT EAT the 
chocolate until you have had a chance to discuss the actual percentages. 

5. Repeat steps 1 to 3 for the envelope marked “jeans”. 
6. Use chalk to divide the jeans into the four parts based on your guesses of the way the revenue is 

shared. 
7. Repeat steps 1 to 3 for the coffee jar. 
8. Empty the contents of your “coffee jar” onto a clean surface. Divide the contents into four piles, 

reflecting the percentage of the jar each person in your group should get according to your 
guesses from step three and the role card each person picked. Simply keep the piles as they are 
until you have had a chance to see the actual percentages. 

WHAT IS FAIR MODULE                                                                                                                           16 | P a g e  
 



Learning for a Sustainable Future | www.lsf-lst.ca 
© Learning for a Sustainable Future, L’éducation au service de la Terre, 2014 
 

C. Drum Roll Please...The Actual Percentages 
1. Your teacher will share the actual percentages with you. 
2. After your teacher shares the actual percentages, redistribute the “revenue” to reflect them.  
3. As a group, discuss your reactions to the actual percentages and decide how you will distribute 

the “revenue”. 

Table 1: Recording the Percentages 
Chocolate Bar 

 Your Guess (%)  Actual (%) 

Farmers   

Manufacturers   

Retail store   

Government (taxes)   

Coffee 

 

 

Jeans 

 Your Guess (%)  Actual (%) 

Manufacturing Company   

Labourers (people who sew)   

Retail Store    

Government (taxes)   

 Your Guess (%)  Actual (%) 

Farmers   

Roasters/Bottlers   

Retail Store   

Exporters   
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Who Gets What? The Actual Percentages 
Coffee 

 

 

Jeans 

 Actual (%) 

Manufacturing Company 34 

(Materials 18% +  

overhead and profits 16%) 

Labourers 12 

Retail Store Owners 54 

Taxes These jeans were made in a maquiladora. 
No corporate taxes were paid. 

 

Chocolate Bar 

 Actual (%) 

Manufacturing Company 47.2 

Retail Stores 34.1 

Farmers 3.9 

Taxes 14.8 

 

 Actual (%) 

Growers 10 

Exporters 10 

Roasters/Bottlers 55 

Retail Store Owners 25 
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Rules of Fair Trade 
What does it mean if a company says that it offers “fair trade” products? 

 

• Producers receive a f__________ price 

 

• F___________ labour and exploitive c____________ labour are not allowed 

 

• Buyers and producers trade under direct, l__________-t__________ relationships 

 

• Producers have access to financial and technical h__________ 

 

• S_________________ production methods are encouraged 

 

• Working conditions are h______________ and s_____________________ 

 

• E______________ employment opportunities are provided for all 

 

• All aspects of the business are open to public v___________________ 

 

 

Examples of Fair Trade Organizations 
♦ Ten Thousand Villages 

http://www.tenthousandvillages.ca 

♦ Bridgehead/Oxfam 
http://bridgehead.ca/  

♦ International Federation for Alternative Trade 
http://IFAT.org/  

♦ Fair Trade Federation 
http://fairtradefederation.com 
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SENSE OF PLACE MODULE 
 

Big Idea(s): 
1. Developing a sense of place through: 

a. What is where? 
b. Why there? 
c. Why care? 

 
2. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

3. Can students understand their role in influencing these ‘relationships’ positively or negatively? 

 

Ontario Curriculum Outcomes 

A 1.6 - evaluate and synthesize their findings to formulate conclusions and/or make judgements or predictions about 
the issues they are investigating 

A 1.7- communicate their ideas, arguments, and conclusions using various formats and styles, as appropriate for the 
audience and purpose 

E 3.1 - analyse the characteristics of different land uses in a community 

E 3.3 - analyse a land-use map or official plan for a specific community, and describe the spatial significance of the 
community’s land-use pattern 
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Place Activity 1: Defining Place 
Big Idea(s): 

1. Are our interrelationships with the world sustainable? 
2. Should you care about your place? 

Purpose: 
Students are given several opportunities to reflect upon the nature of place so as to consider whether or 
not people, theoretically, should care about their place. Students then take a closer look at their own 
place to reflect on whether they care about their own place and to identify interconnections in their 
place. 

Part I: Defining Place Jigsaw  

Description  
Students visit four different stations that appeal to different learning styles to consider the meaning of 
‘place’. 

Time: 
45-60 minutes 

Materials: 
• Youtube clip of Alvin and the Chipmunks, ‘Home on the Range’ 

https://www.youtube.com/watch?v=PGzbEBugzYo  
• Photos of the prairies or other places in Canada (images can be found at 

http://www.flickr.com/ or  www.fotosearch.com ) 
• Copy of poems identified below 
• CD player/computer to play songs identified below 
• Map of your school 
• Student worksheet SP1a below 

 
Instructions: 

1. Watch Youtube clip of Alvin and the Chipmunks, ‘Home on the Range’. Ask the students: What 
aspects of ‘place’ does the clip describe? What is your reaction to the clip? 

2. Jigsaw activity - Students get into groups of 4.  Assign each group a “Home Group Number”. 
Each student within a group gets assigned a different station letter. 

3. Each student goes to a different Station to start (according to the letter she/he was assigned).   
4. The students are to rotate around the room from Station to Station recording 6 observations 

about the concept of “Place” from each station on Student worksheet SP1a (below).   
5. Each student should attempt to identify the location of each place found at each Station. 
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6. After each student has had a chance to visit all of the stations, the students should gather in 
their original ‘home groups’. Students should discuss their responses to each station. 

7. In their home groups, students should try to come up with a definition of the concept of ‘place’. 
8. Discuss as a class. An example of a definition of place is: 

All places have characteristics that give them meaning and distinguish them from other places 
on earth. Geographers describe places by their physical and human characteristics. 

Physical characteristics include such elements as animal life, landforms, soil, climate and 
vegetation.  

Human characteristics of the landscape can be architecture, patterns of livelihood, land use and 
ownership, town planning, and communication and transportation networks.  

Together, the physical and human characteristics of places provide clues to understand the 
nature of places on the earth.          
  

From: www.nationalgeographic.com 

Stations can be organized as follows: 

Station 1 
Several images or photographs of the Prairies in Canada. (photos can be found http://www.flickr.com/ 
or  www.fotosearch.com) 

Station 2 
Play a song with a good description of place. For example: 

• “North Country” by the Rankin Family (www.therankinfamily.com) 
• “Rolling Thunder” by Rita MacNeil (www.ritamacneil.com) 
• “The Lonely End of the Rink” by the Tragically Hip 
• “Coming Home”, by City and Colour 
 
Station 3 
A map of the school 

Station 4 
Poems concerning place from a First Nations’ perspective: 

•  “Not Just a Platform for My Dance” by Marilyn Dumont (which can be found in the Geographic 
Perspectives text book or at http://olc.spsd.sk.ca/DE/resources/elaA30-
SKED/module1/lesson2c.html) 

• “No I do not live in a tepee” by Emily Big Canoe which can be found at: 
http://www.citizenship.gov.on.ca/english/citizenship/honours/bartleman_poems/2008writings.pdf 

SENSE OF PLACE MODULE 22 | P a g e  
 

http://www.nationalgeographic.com/
http://www.flickr.com/
http://www.fotosearch.com/
http://www.therankinfamily.com/
http://www.ritamacneil.com/
http://olc.spsd.sk.ca/DE/resources/elaA30-SKED/module1/lesson2c.html
http://olc.spsd.sk.ca/DE/resources/elaA30-SKED/module1/lesson2c.html


Learning for a Sustainable Future | www.lsf-lst.ca 
© Learning for a Sustainable Future, L’éducation au service de la Terre, 2014 
 

Part II: Diagnostic Assessment 

 
Ask students to respond to the questions below. File the responses to consult at the end of the course. 

1. What factors affect our local, natural place? 

2. Name some human systems in our community. 

3. What factors affect these human systems? 

4. Provide examples of feedback—ways in which one thing affects another which, in turn, affects 
another. 

5. How was our local, natural place different 300 years ago? 50 years ago? 10 years ago?  

6. How do you feel about the changes that have happened? 

7. Do you think it will stay the same from now on or will it change? 

8. If the local, natural system will change in the future, how will it be different 10 years from now? 
50 years from now?  

9. How do you feel about the changes that you described? 

10. If you could determine what the local, natural system would be like 50 years from now, what 
would you like it to be like? 

 

Part III: Personal Descriptions of a Place 
1. On a scrap piece of paper, ask students to describe a place without naming it. 
2. Collect the descriptions and redistribute them randomly. Ask students to try to guess the place.  
3. Post the descriptions and the guesses and invite other students to add their guesses throughout 

the unit.  
4. Ask students to respond to the following questions: 

a) Did most people seem to concentrate more on physical/natural aspects of place or on 
human aspects of place or both? 

b) List several ways in which the physical and human aspects of the place you described are 
interconnected. For example, the Holland River runs through my town. The river provides 
water for the farmers to use to water their crops. The farmers use pesticides on the 
crops. The pesticides go into the river. The pesticides harm the fish, birds, insects and 
amphibians in the river. 

5. Formative Assessment Opportunity: 
Have each student carefully describe one of the interconnections that they listed in question 4b 
above on a piece of paper. Collect the interconnections and provide written feedback for the 
students concerning how close they are to an understanding of ‘interconnectedness’. Provide 
written prompts to help all students to create an accurate description of an interconnection. 
Provide students with time in class to improve their descriptions as needed. Ask students to post 
the description of the ‘interconnection’ beside their description of the place. 
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Station Observations:   Student Worksheet SP1a 

STATION 1: 
PLACE_________________________ 

What aspects of ‘place’ does the material at the 
station describe? 

 

 

What is your reaction to the materials at this 
station? 

 

STATION 2: 
PLACE_________________________ 

What aspects of ‘place’ does the material at the 
station describe? 

 

 

What is your reaction to the materials at this 
station? 

 

 

STATION 3: 
PLACE_________________________ 

What aspects of ‘place’ does the material at the 
station describe? 

 

 

 

What is your reaction to the materials at this 
station? 

 

 

 

STATION 4: 
PLACE_________________________ 

What aspects of ‘place’ does the material at the 
station describe? 

 

 

 

What is your reaction to the materials at this 
station? 

Your Concept/Definition of Place: 
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Place Activity 2:  Introductory Sense of Place Questions  
Description  
Students attempt to answer questions in a brief quiz about the place that they live to identify what 
they know and what they do not know about their home. 

Time 
20-30 minutes 

Materials 
• Overhead/handouts with questions below 
• Scrap paper (2 pieces per student) 

Instructions 
1. On a scrap piece of paper, ask students to try to answer the questions below (individually or 

with a partner): 
a. Where does your drinking water come from? 
b. Where does the water from the storm drain nearest your house go first? 
c. What is the name of the closest creek, river, lake, etc. to your house? 
d. What direction does the current run? 
e. What is the source of the water? 
f. Where does the water drain into? 
g. Where does the water from your toilet go? 
h. Name 5 species of plants (other than trees) that are native to your area. 
i. Name 5 reptiles that are native to your area. 
j. What is the name of the people that lived in your area before Europeans arrived? 
k. What names were used by local First Nations people to describe the area in which you 

live? 
l. How was the electricity in your house generated? 
m. Are there homeless people in your community? 
n. What types of jobs/sources of income are most important in supporting the local 

economy? 
o. Another question people should ask themselves about their community is: 

 
2. After attempting to answer the questions, ask students to write written reflections or discuss 

these questions: 
a. Which questions do you think residents of your place should know the answer to? 
b. Which questions do you think most residents will know the answer to? 
c. Which questions do you think most residents will not know the answer to? 
d. Which questions would you like to know the answer to? 
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Place Activity 3: Town/Local Area Walk and Map 
Part I: Town/Local Area Walk 

Description 
Students go for a walk in their local area to identify important economic, social and environmental 
aspects of their place. They look for and photograph features that they like and that they do not like 
and justify their choice. Finally, they reflect on their findings, considering different perspectives people 
might have about their place and the interconnected nature of some of the features. 

Time 
Walk 60-120 minutes; Reflection 20-30 minutes 

Materials  
• Cellphone with camera, digital cameras or sketching materials (one per group) 
• permission form for walk 
**Note: It is essential to walk the route before you take your class out.  Look for potential safety 
concerns and time the walk. 

Instructions 
If possible, prior to your tour get a simple road map of the area in which you will be walking. You may 
wish to consider printing a map from: maps.google.ca 

*N.B. even if your school is located in a residential area, you can still complete this activity in that area, 
or move to the annotated map activity. 

1. Teacher or students should plan out your route to include a variety of sights that have a sense of 
place, including (if possible): 

 transportation networks (roads, train tracks, etc.) 
 banks and other places of commercial interest 
 religious meeting places 
 natural areas 
 waterways (if applicable) 
 residential areas ( new and old) 
 agricultural areas 

                       historical interest 
                       Places of future ‘development’ 

 
2. Students should be placed into groups of 3-4, with a digital camera or cell phone in each group 

(to be provided by students if possible). With at least one of the students in the photo, each 
group should take photos of: 
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a. A selfie with each of the sights of interest as determined by the teacher and/or the class 
b. Three additional places that are of particular interest to the students—students should 

choose these sites individually 
c. Three places that the students do not like—students should choose these sites 

individually 
*These photos may be submitted to teacher to create a slideshow 

communicating a compiled version of the students’ sense of place. 

3. Post-walk reflection questions (to be done individually) 

a. SUMMATIVE ASSESSMENT OPPORTUNITY: Describe at least 3 ‘interconnections’ among 
some of the places/systems (natural or human made) in your community/town. [Note: 
consider providing detailed written feedback for students as they will be assessed on 
this outcome again in the Physical unit]. 

b. For three of your favourite places on your walk, describe why you like these particular 
places. 

c. For three of the places on your walk that you did not like, describe why you did not like 
these particular places. 

d. Do you think that someone who is very concerned about the plants and animals in your 
area would agree with your likes and dislikes?  Why or why not? 

e. Do you think that someone who is very concerned about the economy would agree with 
your choices of likes and dislikes?  Why or why not? 

f. Do you think that someone who is very concerned with the health of the humans in 
your community would agree with your likes and dislikes?  Why or why not? 

g. In general, do you care about the place that you walked? Why or why not? 

Part II: Annotated Local area/School Map 

Description 
Students create an annotated map to communicate the significant features of their local area/school, 
as identified on their walk. 

Time 
60-75  minutes 

Materials: 
1. Outline foundation map from school, municipal office, google maps, etc., one per student 
2. Writing materials and sticky notes (8-10 sticky notes per student) 
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Instructions: 

1. Students should do this activity individually so as to allow for creative expression regarding the 
places they like and do not like.  

 Hand out the relevant map to the students (school property or town map) 

2. Have the students annotate their map:  
 Create symbols for each of the features you photographed and mark those features in 

the correct location on your map of the town. 
 Place your map on a large piece of chart paper. On sticky notes, students should make 

connections to specific places from the field trip (i.e. “I love to get a coffee every 
morning at Black River Coffee”. Place sticky notes around map and draw lines to connect 
them to the geographical location. 

 Creatively integrate your responses to the post-walk reflection questions into your 
poster. 
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 LENS FOUNDATION MODULE 
Purpose: 
The lens activity is intended to create a thread that can be woven throughout the course. It challenges 
students to: 

• Understand that we see the world through a certain lens/paradigm and that there is a 
conventional way of seeing the world that is dominant in Ontario. 

• Understand that this lens impacts the way we see things. 
• Examine alternative lenses (for example, traditional aboriginal lens).  
• Analyse different lenses and choose features that they would like to have for their own lens. 
• Understand that certain facets of the lens help us to move to a more sustainable way of being 

in the world (for example, seeing things as deeply interconnected instead of seeing things as 
separate parts that can be manipulated separately without consequences for the whole) 

 
Big Idea(s): 

1.   Developing a sense of place through: 
a. What is where? 
b. Why there? 
c. Why care? 

 
2. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

3. Can students understand their role in influencing these ‘relationships’ positively or negatively? 

 

 
Ontario Curriculum Outcomes 

A 1.1 - formulate different types of questions to guide investigations into issues in Canadian geography 
A 1.4 - interpret and analyse data and information relevant to their investigations, using various tools, strategies, and 
approaches appropriate for geographic inquiry 
A 1.5 - use the concepts of geographic thinking when analysing and evaluating data and information, formulating 
conclusions, and making judgements about geographic issues relating to Canada 

A 2.2 - apply in everyday contexts skills and work habits developed through geographic investigation 
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Lens Activity 1: Do We See the World Through a Particular 
Lens? 
Description 
Students respond to provocative photos. Groups sort all of the responses into themes to see if there is a 
particular way that people ‘saw’ the photo. Then students analyse different characteristics of the lens 
that, we propose, many people in Canada use to see the world. The characteristics of the conventional 
paradigm in Ontario are offered to the students for discussion. (Note: we are not proposing that `this is 
the way it is`; we are proposing that many people think that this is ``the way it is` and the students are 
invited to comment.) 

 

Part I:  

Materials  

• Sticky notes 

• Six provocative/emotional photos (We used photos of: Rob Ford, a swastika, a celebrity, a 
landscape photo, etc. Many photos can be found at http://www.flickr.com/ or  
www.fotosearch.com ) 

Time Required  
30 minutes 

Instructions: 
1. Post six provocative pictures around the room. For each picture, have students write down a 

single word or phrase about the picture on a sticky note—whatever comes to her/his mind. 
What do they think of the picture? What does it make them feel? Students should be writing 
down a connection, not a fact. 

2. Have each student place their sticky note under each photo.  
3. Divide students into six groups. Assign each group one of the photographs. In each group, have 

students sort the words/phrases relevant to their designated photograph into categories. Tell 
the students that you are intentionally being vague; they can sort the words/phrases into any 
categories they like. 

4. Have each group present its results. As a class, discuss. Were there any patterns? (For example, 
did some people always look at the aesthetic/physical attributes in the photo?) 

5. Discuss how the results of the sticky note organization reflect the different lenses of the class. 
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Lens Activity 2: Examining Alternate Lenses  
Description 
Students are exposed to the idea that although many people in Canada may wear a similar lens, 
alternatives certainly do exist.  They will use their critical thinking skills to complete a series of analyses. 

Materials 
       Youtube Video: Test Your Awareness: Do The Test:    
                   http://www.youtube.com/watch?v=Ahg6qcgoay4 
          Computer/LCD 
          Looking Through Different Lenses Handout 
 
Time 

30 minutes or assigned as homework. 

Instructions 
1.  Show the Youtube clip ‘Test Your Awareness: Do the Test ‘ 

2.  Tell students to watch the video and follow the instructions. The video asks the viewers to  
      count the number of basketball passes on the white team. Hit pause at 0.24 seconds. 
 
3.  a. After pausing ask the students the correct number of passes (13);  
     b. then push play and watch the remainder of the video.  
     c. Ask students how many saw the moonwalking bear?  
     d. Why didn’t students see it? 
     e. How does this video relate to perspective and the lens? 
 

4.  Give students a copy of the ‘Looking Through Different Lenses’ Handout, and have them complete it  
      as directed. Take up the handout and discuss. 
 
 
 
 
Lens Idea Adapted from: Yuka Takahash. (2004) Learning Toward Ecological Consciousness, New      
                                                           York, Palgrave (ed. Edmund O’Sullivan and Marilyn Taylor) 
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Looking Through Different Lenses 

1. Examine the picture below.  
2. Record your thoughts in the space provided here. 

 
 
 
 
 

3. Now let’s look at the picture through a variety of lenses. Record your thoughts in the spaces 
provided for each type of lens. 

 
a. First Nations protester 

 
 
 
 

b. Canadian Government 
 
 
 

c. Oil Sands Company 
(Syncrude/Suncor) 

 
 

http://rabble.ca/news/2011/08/thousands-launch-mass-protest-washington-dc-against-tar-sands-pipeline 
 

d. U.S. Government 
 
 
 

e. the average consumer who drives, heats their home or buys polyester clothes 
 
 
 

 
4. Why is it important to know what type of lens you are using? 
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http://www.yorku.ca/yfile/archive/index.asp?Article=14848 
 
Examine the photograph above. Create four different ways (lenses) you could use to ‘read’ the 
photo. Identify the viewpoint and describe. 
 

1.  
 
 
 
 
 
 
 
 

2.  

3.  
 
 
 
 
 
 
 
 
 

4.  
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INTERACTIONS IN THE PHYSICAL 
ENVIRONMENT MODULE – STRAND B 

Description 
This module involves a field trip to a local, significant, natural place. The students use the field trip 
experience to see more concretely how the physical features they learned about in the conventional 
unit (geology, soil, vegetation, etc.) are interconnected in a real setting (eg. why do evening primrose 
flowers grow there but not here?). The students demonstrate their learning through a mind map. The 
students also do some sensory activities at school and at the special site to encourage their appreciation 
for the natural site. Students apply spatial knowledge and critical thinking skills to complete a Wordle.  A 
summative assignment on Canada’s National Parks completes this module. 

Big Idea(s): 
1. Developing a sense of place through: 

a. What is where? 
b. Why there? 
c. Why care? 

 
2. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

3. Can students understand their role in influencing these ‘relationships’ positively or negatively? 
 

 
Ontario Curriculum Expectations 

A 1.7 - communicate their ideas, arguments, and conclusions using various formats and styles, as appropriate for the 
audience and purpose 
A 1.9 - use appropriate terminology when communicating the results of their investigations 
A 2.1 - describe ways in which geographic investigation can help them develop skills, including spatial technology skills 
and the essential skills in the Ontario Skills Passport 
B 1.2 - analyse interrelationships between Canada’s physical characteristics and various human activities that they 
support 
B 1.3 - assess environmental, economic, social, and/or political consequences for Canada of changes in some of the 
Earth’s physical processes 
B 1.4 - explain how human activities can alter physical processes and contribute to occurrences of natural events and 
phenomena 
B 2.1 - analyse interrelationships between physical processes, phenomena, and events in Canada and their interaction 
with global physical systems 
B 3.1 - explain how various characteristics of Canada’s natural can be used to divide the country into different physical 
regions 
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 Interactions in the Physical Environment Activity 1: 
Sensory Scavenger Hunt and Interconnections Hike 
Description 
Students are encouraged to experience a natural place with all of their senses in the hope that this may 
cultivate a sense of connection and ‘care’. In the natural place, students draw upon their knowledge 
from the conventional ‘physical’ unit to identify real-world interconnections between: vegetation, 
animals, water, land forms, etc. 

Time 

• School yard exploration: 30-45 minutes 

• Field trip: ½ day to full day 

Materials: 

• Clipboards 

• Cameras and/or sketching tools 

• Trip permission forms 

Instructions 
1. Plan a trip to a local natural area. Create a trip that will provide students with an opportunity to 

take note of physical attributes of the place. If at all possible, invite a local naturalist who can 
highlight some of the interconnections (eg. why does this plant grow here [eg. sandy soil] but 
not here [eg. clay soil]). Check the web for local naturalist groups in your area. If this is not 
possible, create a worksheet for students to use to make some guesses about interconnections 
in the natural area (eg. why is it wet here, but not here? Why do these plants grow here. but not 
here? Etc.). 

2. FORMATIVE ASSESSMENT OPPORTUNITY: Before the trip, take students outdoors on your 
school property and/or very close natural area. Ask students to complete the appropriate 
column of the Sensory Scavenger Hunt sheet P1a below (collect these sheets and bring them on 
the field trip to the special natural area). 

 
3. On the field trip to the natural area, split the trip into three main parts: 

a. A short period of unguided exploration so that students can enjoy the area and 
prepare to settle into more structured activities. 

b. Complete the appropriate column of the Sensory Scavenger Hunt sheet P1a. 
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FORMATIVE ASSESSMENT OPPORTUNITY: Collect the Sensory Scavenger Hunt Sheets. 
Assess the students ability to...”explain how natural and human systems change ...from place 
to place”. 

 
c. Go on a hike to look for and/or learn about interconnections among: 

i. Soil type 
ii. Landforms 

iii. Vegetation 
iv. Animals other than humans 
v. Water 

vi. Other non-human attributes of the place 
 
 
SUMMATIVE ASSESSMENT OPPORTUNITY: Ask students to record their hypotheses about these 
interconnections (or information that they learn from a guide) using photos, sketches and/or 
words. Tell them that they will need them for the next assignment. 

Field trip Planning Tips 
1. Visit the site on your own before the field trip with the students to:  

a. Identify special areas of interest 
b. Identify special areas of safety concern (eg. poison ivy, loose trail boards, etc.) 
c. Time how long any planned hikes may take (goading students into forced marching is no 

fun, especially for you!) 
 

2. Allow enough time at the beginning of the trip for students to explore on their own so that they 
are more ready to focus for other aspects of the trip. 

 
3. Try to put students into small groups. Large noisy groups are not conducive to gaining an 

appreciation for a natural place. 
 

4. Review the brief guide to taking students outdoors that can be found at 
www.resourcesforrethinking.ca/toolbox 
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Interactions in the Physical Environment  

SENSORY SCAVENGER HUNT: Student Sheet P1a 
 At School 

(day before trip) 
At Site 

(at beginning of trip) 
What is the first 
thing you notice 
here? 

  

What do you see? 

(brightness, sizes, 
shapes, colours, 
etc.) 

  

What do you hear? 

(loud, quiet, pitch, 
etc.) 

  

How do things feel 
to your touch? 

(smooth, rough, 
soft, temperature, 
windy, etc.) 

  

What do you smell? 

(sweet, earthy, etc.) 

  

What is your 
mood—how do you 
feel here? 

 

 

  

Do you care about 
this place? 
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Interactions in the Physical Environment Activity 2: 
Interconnections of Features Mind Map Activity 

Description  
Students create a mind map to demonstrate their understanding of the interconnections among the 
various physical features of their place. 

Time 
60 minutes 

Materials: 

• 8 1/2 x 11 paper 

• Optional: photo of field trip location to place in centre of mind map 

• Optional: additional photos and/or sketching materials 

Instructions: 
After the trip, ask students to create a mind map that illustrates their connections (i.e. sense of place, 
lens) and the interactions among the non-human features of the physical area. Encourage students to 
use as many photos/sketches to complement their mind map as possible. For an exemplar, see Figure 2 
below. 

You may wish to ask one student/pair of students to do her/his/their mind map on much larger paper so 
that it can be used for a class discussion (ie. it will be big enough for everyone to see from their desks). 

 

SUMMATIVE ASSESSMENT OPPORTUNITY: Mind Map of Canada’s Interactions in the Physical 
Environment 

Students should detail the following in their mind map: 

 Natural resources of Canada (link to Wordle activity); Why are the resources important? 
 People                  Planet                     Profit 
 How people use/abuse the resources 
 Ways to protect or conserve the resources (sustainability) 

 
An example of a mind map (Figure 2) and an example of a rubric for assessing a mind map (Figure 3) are 
provided below. If your students are unfamiliar with the concept of mind mapping, you may wish to do 
an example together on a different topic that most students in the class can relate to (for an example of 
a mind map about music, see page 34 of the resource found at http://techloop.ca/guide.pdf) . 
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Sample  (Simplified) Mind Map: Figure 2  
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Interactions in the Physical Environment:  Activity 2Rubric  

 Level 4 Level 3 Level 2 Level 1 Student 
Assmt 

Teacher 
Assmt 

Knowledge 
B 1.4 Explain 
how human 
activities can 
alter physical 
processes 
 

Mind map shows 
a thorough 
understanding of 
the various 
interactions in 
the physical 
environment. 

Mind map shows 
a considerable 
understanding of 
the various 
interactions in 
the physical 
environment. 

Mind map shows 
some 
understanding of 
the various 
interactions in 
the physical 
environment. 

Mind map shows 
limited 
understanding of 
the various 
interactions in 
the physical 
environment. 

  

Thinking and 
Inquiry  
B 1.1 
Analyse 
economic, 
environmental 
and social 
implications 
about the use 
of Canada’s  
natural assets 
 

Mind map 
indicates a 
thorough 
understanding of 
interconnections/ 
relationships. 

Mind map 
indicates a  
considerable 
understanding of 
interconnections/ 
relationships. 

Mind map 
indicates some 
understanding of 
interconnections/ 
relationships. 

Mind map 
indicates limited 
understanding  of 
interconnections/ 
relationships. 

  

Communication 
 

A 1.5  
Use the 
concepts of 
geographic 
thinking  when 
evaluating data 
and 
information  

Information is 
communicated 
thoroughly using 
the concepts of 
geographic 
thinking. 

Information is 
communicated 
with considerable 
effectiveness  
using the 
concepts of 
geographic 
thinking. 

Information is 
communicated 
with some 
effectiveness  
using the 
concepts of 
geographic 
thinking. 

Information is 
communicated 
with limited 
effectiveness  
using the 
concepts of 
geographic 
thinking. 

  

Application 
A2.2  
Apply in 
everyday 
contexts, skills 
and work habits 
developed 
through 
geographic 
investigation 

Many items and 
links are shown. 
Student details a 
thorough view of 
the interactions 
in the physical 
environment. 

Multiple items 
and links are 
shown. Student 
details a 
considerable 
view of the 
interactions in 
the physical 
environment. 

Some items and 
links are shown. 
Student details a 
view of the 
interactions in 
the physical 
environment. 

Few items and 
links are shown. 
Student details a 
view of the 
interactions in 
the physical 
environment to a 
limited extent. 
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Interactions in Canada’s Physical Environment  - Activity #3 
- Wordle 
 
  Description  
      Students create a Wordle of Interrelationships of Canada’s Physical Environment. 
     
  Time 
    75 minutes 

     
 Materials: 

• 8 1/2 x 11 paper 
• Computer lab 
• Printer  
• www.wordle.net 

    Instructions: 
1. Ask students to list as many of Canada’s physical features as they can.  List their suggestions on 

the board.  Topics could include: mountains, prairies, tundra, lowlands, lakes, rivers, shield, soil, 
vegetation, glaciers, oceans, wildlife etc. 

2. Hand out a random topic to each student so that there are a variety of topics spread throughout 
the class. 

3. On a blank piece of scrap paper have students create 3 columns with the following titles: Physical 
Characteristics | How humans use the Physical Feature | How can humans sustain the Physical 
Feature so it is available for all forever. 

4. Using the topic they were given each student will brainstorm 5 words for each column. 
5. After they have a minimum of 15 words they can transition to the Wordle website and type the 

words in. 
6. Print out the results. 
7. Students then get into groups of 3-5 (they can pick their own).  Each group needs to have 

different physical features represented within it, so their wordle is different from their own.  Next 
they exchange their wordles within their group so they have a different one from their own.   

8. From the exchanged wordle each student picks their 3 favourite words.  Then they present their 
groups work by using a large map of Canada to show an example of a location in Canada that 
could be a representation of the physical feature and share the 3 words they liked best. 

9. The power of a Wordle is the ability to make some words stand out as more important than 
others.  For homework then, the students are to take their wordle home, decide what words are 
more important than others then create a new Wordle that reflects the level of importance for 
each word.  Print out the final product collect to display on a classroom wall. 
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Interactions in the Physical Environment: Investigating 
Canada’s Physical Regions through National Parks 
Description (Original Source from Susan Frauts, SDSS) 
Students use a National Park to analyse patterns, trends and interrelationships of Canada’s 
landscape.  After conducting research, the student will present their findings to the class in the 
form of a PowerPoint or Prezi presentation.  To conclude the activity each student will compile 
a spatial record of their colleague’s parks.  
 
Time 
 3 Periods 
 
Materials: 

• Map of Canada either printed or electronic  
• Research worksheet 
• Computer lab 

Expectations: B3.1 B3.2 A1.2 A1.9  
 
Instructions: 
1. Given all that students have learned about the physical characteristics of Canada, National Parks will be used as 
specific examples to represent the various regions studied.   Students will use the Canadian National Park website 
to drive their research of a specific National Park.   
2. They will then present their findings to the class, using an image driven product such as PowerPoint or Prezie 
(limited text).  Their research notes can also be collected.  
3.  During the presentations, students will need to listen carefully and record key point about their colleagues’ 
Parks. 
4. Students will use the information recorded during presentations to complete and then submit an annotated 
map representing the data collected. 
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Interactions in the Physical Environment: 

Investigating Canada’s Physical Regions through National Parks 

 
Step 1. Each student needs to pick a different national park in Canada.   
 
  Your Park is _________________________________________________________ 
 
Step 2. Research your park.  Record your information in your own words on the worksheet.  

Information should be collected from the National Parks website (www.pc.gc.ca).  The 
worksheet must be completed BEFORE starting Step 3. 

 
Step 3.  Find pictures to show what your park is like.  These pictures should then be organized 

into an interesting power point presentation OR PREZI presentation (http://prezi.com. 
Headings and labels should be included, but there should be very little written 
information.  The headings should include the research categorise plus an introduction.  
The presentations should be a minimum of 6 pages. 

 
Step 4. Before the presentations begin, select one of the following research categories: 

Landform, Climate Change, Human Impact or Sustainability.  As your colleagues are 
presenting record the name of the National park and one detail from the Research 
Category you have focused on.   

 
Step 5. Present your information to the class in a short presentation (5 minutes or less).  See 

presentation suggestions below. 
 
Step 6. Use the information you recorded during the presentations and label each of the 

National Parks you selected on either an electronic or paper map of Canada.  Use the 
information you noted, create an annotated map on Canada’s National Parks. Hand in. 

 
PRESENTATION SUGGESTIONS. 
 
 Begin by identifying your park and its location.  Then give the rest of the information. 

 
 Make eye contact with the class.  Try to memorize some of your material so you are not 

reading from a sheet.  People who read tend to talk too quickly and do not make eye 
contact. 

 
 Practice saying your information before the presentation.  Don’t use words you cannot 

say and do not understand.  When presenting make sure you speak clearly and loudly 
for the class to hear.  Avoid giggling. 
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 Make sure headings are readable, suitable in size and placement and spelled correctly. 

 
 Face the class and avoid reading the screen.  To assist with this, don’t put too much 

information on the screen.  Do not make yourself redundant to your own presentation.  
Make sure we have to listen to you as well as look at the pictures. 

 
 To keep the class interested, try to get them involved.  For example you could ask if 

they’ve been to your park, like a particular activity, know where the park is etc.  You can 
also ask questions throughout your presentation about the climate, wildlife etc.  Make 
sure however that you remain in control of your presentation.  Try to think of a creative 
way of presenting your information – eg., role playing. 

 
 Be ready to present on the date assigned.  Check the technology out before 

presentation date.  SAVE TO A MEMORY STICK!!!  NO APPLE/MAC POWERPOINT 
PRESENTATIONS (use a Prezie instead)!!!!! 

 
* Following these suggestions will improve your mark – see evaluation criteria.* 
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Interactions in the Physical Environment: Investigating Canada’s 
Physical Regions through National Parks 

 
 RESEARCH NOTES 
 
NAME: _____________________________  NATIONAL PARK:___________________________ 
 
Complete this worksheet using the data on the park information sheets and/or at the Parks 
Canada website (www.pc.gc.ca/eng/index.aspx).  Make sure it is in POINT FORM and in your 
OWN WORDS.  It must be completed BEFORE planning your presentation. 
 
INTRODUCTION: (4 marks – ½ mark per blank) 
 
 Year Established? _______________________  

 
Province/Territory? _______________________  
 
Nearby town/community? _______________________ 
 
Size of Park? _______________________  
 

 
LANDSCAPE and REGION characteristics: 
What does the landscape look like? 
 
 
 
 
 
 
 
 
Using the map found at the link below, the next two questions. 
http://www.pc.gc.ca/eng/docs/pc/rpts/elnhc-scnhp/2011/~/media/docs/pc/rpts/elnhc-scnhp/2011/figure2_large-eng.ashx 
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Describe the location and size of your national park in comparison to the other parks in Canada 
 
 
 
 
 
 
Examine the National park map and describe the trends or patterns you notice as the latitude 
increase. 

 
 
 
 

 
 
 
 
ACTIVITIES: 
How do humans use the landforms of your park? 
 

 
 
 
 
 
 
 
 

 
 
CLIMATE CHANGE:  
Use the link below to answer the next two questions. 
http://www.pc.gc.ca/eng/docs/v-g/ie-ei/cc/index.aspx 
 
Over the next hundred years how is the temperature of your parks region predicted to change? 
 
 
 
Describe the impact of climate change in your parks region.  
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HUMAN IMPACT:  
Analyse ways that human activities can impact the natural space. 
 
 
 
 
 
Describe ways to decrease the human impact with in your National Park 
 
 
 
 
 
SUSTAINABILITY: A definition of Sustainability is “Well-being for all, forever”. 
Thinking about the above definition,  
Describe how easy is it to visit and experience your national park (People/Social). 
 
 
 
 
 
Explain how your park has been successful in protecting Canada’s unique landscapes 
(Planet/Environment) 
 
 
 
 
 
How does your park generate revenue?  Will this be enough to continue in the future 
(Profit/Economics). 
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Interactions in the Physical Environment: Investigating Canada’s Physical 
Regions through National Parks 
Student Activity Sheet – Presentation Notes 
 
Research Category of focus: ___________________________________________________ 
 

Name of 
National Park 

Research Category Details 
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Name of 
National Park 

Research Category Details 

  

  

  

  

  

  

  

 
 
 
After the presentations, you must create an Annotated map of Canada. 
 
Select a research category from your research worksheet (Landform, Climate Change, Human 
Impact or Sustainability). This will be the focus of your Annotated map.   
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Rubric: Canada’s National Parks Assignment 

 Level 4 
80 – 100% 

Level 3 
70 – 79% 

Level 2 
60 – 69% 

Level 1 
50 – 59% 

Mark 

Knowledge & 
Understanding 

presentation 
(verbal 
component) 

 

Presents thorough 
description and 
understanding of 
Introduction, 
Landscape and 
Regions, Activities, 
Climate Change, 
Human Impact and 
Sustainability. 

Shows abundance of 
knowledge of chosen 
National Park. 

Presents a good 
description and 
understanding of 
Introduction, 
Landscape and 
Regions, Activities, 
Climate Change, 
Human Impact and 
Sustainability. 

Shows ample 
knowledge of chosen 
National Park. 

Presents satisfactory 
description and 
understanding of 
Introduction, 
Landscape and 
Regions, Activities, 
Climate Change, 
Human Impact and 
Sustainability. 

Shows some 
knowledge of chosen 
National Park. 

Presents limited 
description and 
understanding of 
Introduction, 
Landscape and 
Regions, Activities, 
Climate Change, 
Human Impact and 
Sustainability. 

Shows little 
knowledge of chosen 
National Park. /20 

Thinking & 
Inquiry 

research and 
completion of 
work sheet 

 

Pre-presentation 
research sheet is fully 
complete with 
thoughtful responses 
and well written 
answers. 

Pre-presentation 
research sheet is 
mostly complete and 
all questions are 
answered. 

Pre-presentation 
research sheet is 
partially complete 
and most questions 
are answered. 

Pre-presentation 
research sheet is not 
complete has many 
missing responses 
and is difficult to 
follow. 

/20 

Application 

Presentation 
(visual 
component) 

Annotated map 

 

Abundant variety of 
relevant high quality 
pictures throughout 
presentation. 

Annotated map is 
fully complete with 
thoughtful detail and 
focuses on one 
specific topic. 

Good variety of 
relevant quality 
pictures throughout 
presentation. 

Annotated map is 
complete with 
adequate information 
one specific topic. 

Some variety of 
pictures throughout 
presentation.  Several 
pictures are not 
reflective of topic. 

Annotated map is 
mostly complete with 
some focus on one 
specific topic. 

Limited variety of 
pictures.  Several 
slides are missing. 

Annotated map is 
partially complete or 
does not focus on 
one specific topic. 

/20 
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Communication 

Presentation 
(verbal 
component – 
overall style) 

Presentation 
(written 
component) 

 

Presentation flows 
and much of the 
research is 
memorized. 

 Presenter is very 
easy to understand, 
audible, and effective 
in engaging the class 
and encourages 
interaction.   

Presentation is well 
labelled including 
captions. 

 

Presentation flows 
and some of the 
research is 
memorized.  

Presenter is quite 
easy to understand, 
audible, and 
somewhat effective 
in engaging the class 
and manages to 
encourage some class 
interaction.   

Presentation is 
labelled and includes 
most applicable 
captions. 

 

Presentation flows at 
time and presenter 
reads most of the 
information from the 
screen. 

 Presenter at times is 
difficult to 
understand, and has 
a limited ability to 
engage the class or 
encourage 
interaction.   

Presentation is 
missing several labels 
or captions. 

 

Presentation does not 
flow and presenter 
reads all the 
information from the 
screen. 

 Presenter is not easy 
to understand, and 
does not engage the 
class nor encourages 
interaction.   

Presentation is 
missing many labels 
or captions. 

 

/20 

 

 

Comments: 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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MANAGING CANADA’S RESOURCES AND 
INDUSTRIES MODULE – STRAND C 

Description   
Students examine the environmental, social and economic consequences of the resources we use. 
Water is used as an example. Students explore how Canada’s resources and industries are used and 
abused. This exploration is conducted through the marshmallow person role playing/simulation activity, 
and critical analysis of text and video sources. 

Big Idea(s): 
1. Developing a sense of place through: 

a. What is where? 
b. Why there? 
c. Why care? 

 
2. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

3. Can students understand their role in influencing these ‘relationships’ positively or negatively? 
 

 
Ontario Curriculum Expectations 

A 1.1 - formulate different types of questions to guide investigations into issues in Canadian geography 

A 1.2 - select and organize relevant data and information on geographic issues from a variety of primary and secondary 
sources 

A 1.3 - assess the credibility of sources and information relevant to their investigations 

C 1.1 - describe strategies that industries and governments have implemented to increase the sustainability of Canada’s 
natural resources 

C 1.3 - analyse the influence of governments, advocacy groups, and industries on the sustainable development and use 
of selected Canadian resources 

C 1.4 - analyse the roles and responsibilities of individuals in promoting the sustainable use of resources 

C 2.1 - explain how the availability and spatial distribution of key natural resources, including water, in Canada are 
related to the physical geography of the country, and assess the significance of their availability and distribution, 
nationally and globally 

C 2.2 - analyse, from a geographic perspective, issues relating to the development, extraction, and management of 
various natural resources found in Canada 
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Managing Canada’s Resources and Industries Activity 1: 
The Marshmallow Person Resource Game 
Description: 

In this activity, students examine Canada’s rich resource base. Students will compare Canada’s share of 
resources with the rest of the world. Canada is a resource wealthy country, not all countries around the 
world have what we have.  This activity is to encourage the idea of sustainability, which is “wellbeing for 
all forever”.  Students will make a comparison of the average Canadian’s resource use and consumption 
with citizens from developing countries. 

Time:      75 minutes 
 
Materials: 

• Marshmallows -  small (1 Bag) and large (2 Bags) 
• Bugles (1 Bag) 
• Chocolate Chips (1 Bag) 
• Toothpicks (1 Box) 
• ZipLock Bags (Approx. 50) 
•               Resource Game Instruction Manual and questions 

 

Instructions: 

1. The teacher introduces the activity and explains how the knowledge, skills, and thinking processes 
needed in the activity will be addressed. 

2. Hand out a copy of the Resource Game packages to groups of three students and go over the 
instructions with the students. Once this is complete, groups are to begin the lesson. Upon the 
completion, or construction of the Marshmallow Person, students are to complete the Debriefing 
Questions. 

3. Review the term commodity (goods or services purchased or used by consumers) and compare it with 
natural resource (a substance found in nature that is useful or valuable to people). Students should be 
led in a discussion as to how this activity teaches an understanding of the sharing of resources and the 
availability of them around the world. 

4. Using information regarding resource use and consumption (e.g., energy use, food consumption), 
students compare Canadians with citizens of various developing countries. 
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The Resources Game 
Assembling The Marshmallow Person © 2004 Kimberly Information Services Ltd. 

 
Teacher Instructions/Preparation 
1. It is important to plan ahead for this activity since you need to have specific supplies available to set 
up the game. 
2. Estimate the number of groups of 3-4 students that make up the class(es) that will play the game. 
3. Using the following chart, work out how much of each of the items to assemble the marshmellow 
person will be needed. 
 
 

Item Number of items 
needed per 

group 

Number of 
groups 

 

Total number of 
items needed 

 
Small Bags/Large Envelopes 
to Hold Items 

1   

Bugle Horn 1   
Chocolate Chips 2   
Toothpicks 7   
Large Marshmallows 3   
Small Marshmallows 10   
An assortment of other 
candies, erasers, paper clips, 
small pencils, chalk, etc. 
 

no particular number but 
enough to put several 
items in each group bag 
 

  

Piece of Chart Paper for Desk 1   
 
4. Assemble piles of each of items 2 to 7 as shown by the totals in the above chart. 
5. Number the bags/large envelopes from 1 to XX (the number of groups in the class). 
6. Fill each bag/envelopewith a random selection of items 2 - 7 from the various piles assembled in Step 
4 so that no individual bag contains all of the items needed to create a finished Marshmallow person. 
7. When the class is ready, hand out the Chart Paper to put on the desk(s) where the students will play 
the game (the custodians will be happy that you took this precaution), then the Instruction Sheet and 
have students/groups complete the first question - before the game begins. 
8. Just before the game begins, be clear that nothing is to be consumed or no substitutes will be 
allowed. 
9. When finished making a complete Marshmallow Person, make certain each group answers the 
questions on the Marshmallow Person Questionnaire. 
10. If appropriate and after completing the Questionnaire, let the students consume the edible items if 
they wish BUT insist that all left over items are returned to the bags/envelopes, the Chart Paper is put in 
the waste can, and NOTHING is left lying on the desks or floor!!! 
11. Take up the questions in a whole class discussion. Hopefully, students will have a good grasp of the 
concept of a "resource" and had fun during the activity. 
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The Resources Game 
Assembling The Marshmallow Person © 2004 Kimberly Information Services Ltd. 

 
Procedures for the Game 
1. Form groups of 3 to 4 persons. 

2. Each group will receive a package of materials to make a marshmallow person.  

3. No one can eat or use up any items during the activity. 

4. Each group member will carry out one of the following roles: 
• ambassador (1) 
• supply co-ordinator (1) 
• engineer (1 or 2) 

5. Only the ambassador is allowed out of his/her seat to visit and negotiate with other 
groups in the class. 
6. The marshmallow person must be assembled in 30 minutes or less and must consist of 
all of the parts indicated in the diagram below to be considered complete. 
 

 
7. Once the assembly is complete, each group must complete the remaining questions (i.e. 
questions 2 to 5) on the Marshmallow Person Debriefing Questions. 
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Marshmallow Marshmallow Person – Debriefing Questions 
Name:___________________________________ 

1) What were some of the feelings you experienced during the game?   

 

 

 

 

2) Why didn’t some groups complete their marshmallow person? 

 

 

 

3) How did your group get the materials they needed to complete their marshmallow person? 

 

 

4) Why didn’t some groups share their surplus materials? 

 

  

 

 

5)  Connections to ‘Real’ World 

 

a) What do the materials represent?  
 

  

b) What do the groups represent?  
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 c) How is it similar to the ‘real’ world? 

   

  

 

 d) How is it different from the ‘real’ world? 

  

 

 

 
6. A resource is any material which can be used to satisfy a human need. 
a) Based on the definition above, list all the items that could be considered to be a resource during 
the Marshmallow Person Game. 
 
 
 
 
 
b) List any items that would not be considered to be a resource during this game. 
 
 
 
 
 
 
c) Explain how you made your decision on what was a resource and what was not a resource. 
 
 
 
 
 
 
 
7. In a proper sentence for each, describe at least two things that this game was designed to teach 
you. 
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Managing Canada’s Resources Activity 2: Examining 
Human Use of a Natural Resource—Focus on Water 
Description  
Students view a short video clip to learn about a real situation in which the municipal water rights in 
Cochabamba, Bolivia were privatized and the people could no longer afford to purchase the water. 
Students reflect on this situation and try to imagine it happening in their own community. Then, 
students read an article about different perspectives regarding the sale of Canada’s bulk water. They 
analyse the situation from an environmental, economic and social situation. 

Expectations: C1.4 C2.1 A1.2 A1.5 A1.6 

Time 
75 minutes 

Materials: 

• Internet access and LCD projector to show Youtube clip or the film ‘The Corporation’ and 
show a 5 minute segment (“Expansion Plan”) on a conventional TV/DVD 

• Cochabamba Worksheet 

• Tapped Out (OSSTF video) *Each school in Ontario received 2 copies of this resource 

• Amazing optional documentary- Water on the Table (Canadian film 56min) 
http://tvo.org/video/164593/water-table Trailer (3:31m) 
http://www.youtube.com/watch?v=5qVzb9rPY9Q 

Instructions: 
1.  To get the students thinking about water, ask the students to list the names of all the bottled 

water brands they know.  List them on the board.  Ask which ones are their favourites and circle 
the popular brands.  Do they prefer tap water over bottled water?   Is water in general 
something that each and every person should have access to in order to survive? 

2. Identify the following key terms:  

a. World Bank 
b. Privatization: the process of transferring ownership of industries, resources and services 

(eg. health care, education, etc.) from the public sector (government) to the private 
sector (business). 
 

3. Handout the Cochabamba handout, which students should complete as they view the movie clip 
‘Expansion Plan’ from the movie “The Corporation”.  
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Part 2: Human Rights or Human Needs? 

 
1. Finish off the lesson by reading the Nestle article with the class.   Be certain to review the 

article’s  Pre-Questions to help prepare the students for some words and concepts they may not 
know.  After reading the article students answer the questions at the end of the page.  This part 
could also be given as homework if time is limited. 
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Cochabamba 

1. Who determined that Bolivia’s water supply must be privatized? 

2. a) What aspects of the Bolivian water supply did the Bechtel Corporation own? 

b) Is that fair? Why or why not? 

3. a) What could the company do if people did not pay their bills? 

b) Is that fair? Why or why not? 

4. What choices were the people of Bolivia faced with as a result of the privatization of their 
water? 

5. What would you do if you lived in Cochabamba during this time? 

6. a) What would you do if your community’s water was ‘privatized’ (ie. sold to a private company 
to manage and sell to you)?  

c) Do you think that could ever happen where you live? 

c) What have you heard about a company called Nestle? 
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Nestlé: The Global Search For Liquid Gold 

Pre-Reading Questions: 
1. What is the difference between a ‘need’ and a human ‘right’ 
2. What is a hydrogeologist? 
3. Describe what the term ‘drought conditions’ means? 
4. What does the acronym NGO stand for? 
5.  As you are reading the article, circle all the locations mentioned. 

 
At the World Water Forum held in the Netherlands in March 2000, the major topic on the 

agenda was whether water is considered a ‘need’ or a ‘right’. The discussion was not directed 
by various UN or government officials, as you might expect, but rather by some of the world’s 
largest corporations. 

One of the biggest players was Nestlé, who insisted on defining water as a ‘need’. 
Chairman and former CEO of Nestlé Peter Brabeck-Letmathe famously declared that “access to 
water should not be a public right”, sending teams of tactical hydrogeologists to hunt for the 
next great water source. The company totes their Poland Springs and Pure Life brands–basically 
‘enriched’ groundwater–and sells them at exorbitant prices back to the very people whose 
aquifers they drain. 

Water is the new gold. Nestlé’s water prospecting extends north to Canada as well. 
In the past few months, the Council of Canadians have raised concerns over Nestlé’s water 
extraction in Hillsburgh, Ontario during drought conditions–a state that has become 
increasingly common due to climate change. 

Nestlé currently holds a permit through to 2017 to take about 1.1 million liters of water 
per day from Hillsburgh,  carrying out bottling operations in the nearby town of Aberfoyle. This 
occurs while other nearby towns have by-laws to restrict their personal water access during dry 
summer conditions. 

Canadian citizen groups and NGOS have been fighting back. Maude Barlow, National 
Chairperson for the Council of Canadians powerfully asserted that “Ontario must prioritize 
communities’ right to water above a private company’s thirst for profit.” The movement 
extends to the internet, with efforts from online activist organization Sum of Us raising 
awareness about unethical companies and inspiring a call to action. Their campaigns encourage 
participants to sign online petitions and share their stories through Facebook and Twitter. The 
petition, open for all to sign, takes action against Nestlé to stop them appropriating Ontario’s 
water during drought conditions. 

Similar to Nestlé’s dealings in Hillsburgh, the multinational’s actions in underdeveloped 
countries are just as ethically questionable, but considered more serious due to access to clean 
drinking water posing a life-and-death situation. Having discovered a profitable market for 
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bottled water in the global south, Nestlé has carved itself a niche in countries such as Ethiopia, 
Pakistan and Nigeria where safe tap water is virtually nonexistent. 

In Lahore, Pakistan Nestlé has tapped into another market for bottled water, selling 
their Pure Life brand to upper class inhabitants while poorer inhabitants suffer from the effects 
of unsafe drinking water. Through a marketing campaign targeting more affluent Pakistanis, 
Nestlé has knowingly appealed to the Pakistani psyche; the Pure Life brand acts a status symbol 
to Lahore locals, as walking around with a bottle in hand is deemed fashionable and 
demonstrative of a purported health-consciousness.  

In Nigeria, a country ranked relatively low in GDP per capita, Pure Life is sold to upper 
class consumers spending large portions of their incomes on bottled water. The cost of Pure 
Life is more expensive than the average daily income of a Nigerian citizen, and even pricier than 
1L of petrol. In this scenario, citizens are faced with the unfair choice between health and 
poverty, becoming ill from drinking bad water but unable to afford Nestlé’s inflated prices. 
Nestlé currently controls more than 70% of the world’s bottled water brands, including Perrier, 
San Pellegrino and Vittel. This case presents another example of the attitudes of multinational 
giants like Nestlé, who attempt to subdue millions of human beings by suppressing human 
needs and commodifying something that should not bear a price tag.  
 
If change is to occur in relation to water equity, then international dialogue needs to remain an open 
one, and unethical fear mongering companies should be monitored to operate as transparent as 
possible. 

In our story, clean water is a resource that should be available to all. It should be something 
we look after for the public good, to keep safe for generations, not something we pump out by 
billions of gallons to fuel short-term private profits. Nestlé thinks our opinion is "extreme", but 
we have to make a stand for public resources. Please join us today in telling Nestlé that it's not 
"extreme" to treat water like a public right. 

Adapted from Urban Timeshttp://urbantimes.co/2013/06/nestle-the-global-search-
for-liquid-gold/ 
 

1. List all locations mentioned in the article. 
2. For each of the locations you have listed, record a similarity, link or connection that 

that location has with Nestle. 
3. At the end of the article the author makes a suggestion.  What is this suggestion? 
4. Would you be willing to speak out against water being considered a ‘need’, not a 

human ‘right’? 
5. What other products does Nestle make?   
6. Besides speaking out against Nestle, is there anything else you could do? 
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 Managing Canada’s Resources Activity 3: Examining 
Human Use of a Natural Resource—Water as a Commodity 
Description  
Students continue learning about Canada’s water issues.  Focus on bottled water and the 
interrelationships with other resources such as oil.   

Expectations: C1.4 C2.1 A1.5 A1.6 

Time 
75 minutes 

Materials: 
• Optional Minds On - Bottled water PowerPoint available at: 

http://www.freshearth.co.za/Store/images/document/bottled-water-disaster.pdf 
• ‘Selling Canada's Water’ article 
• ‘The Case Against Bottled Water’ article 
• Article questions 

 

 

Part II: Canada`s Water 
1. Review the articles provided below to identify terms that should be discussed with your students 
before they read it (eg. NAFTA, GATT, etc.). 

 
2. Have students complete a think-pair-share using the two articles.  Students should each read 

one of the articles and then answer the questions listed below before they share their findings. 
 

Reflection questions: 
a. Did anything in the article surprise you? Explain. 
b. How does bottled water have an impact on our lives personally? 
c. How does bottled water have an impact on the environment? 
d. How does bottled water have an impact on our economy? 
e. What else would you like to know about this issue? 
f. What conclusions can you draw from the readings?  Do you care about this issue? Why 

or why not? 
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The case against bottled water 

August 11, 2008 www.thestar.com 

SEAN PETTY & JUSTIN TRUDEAU 
 

Canadians have long been proud of the mighty rivers and beautiful lakes that make this country one of 
the greatest repositories of fresh water on the planet. So, it's a sad statement about our society that we 
are increasingly choosing to drink bottled water, often from foreign companies.  

A recent Statistics Canada study found that three in 10 Canadian households used bottled water as their 
main source of drinking water in 2006. The study results are surprising, as there are so many good 
reasons to avoid drinking bottled water.  

Many Canadians buy bottled water because they think it's safer and healthier than tap water. Certainly, 
advertising by bottled water companies – dominated by images of pristine glaciers and mountain 
streams – leaves consumers with that impression. The reality is that Canada's water supply – with rare 
exceptions – is extremely safe. Furthermore, according to Health Canada, there is no evidence to 
support the belief that bottled water is any safer than tap water. Indeed, if anything, our tap water may 
well be safer and healthier than bottled varieties. 

The municipal water supply is more stringently tested than bottled water supplies. In Canada, the CBC 
reports that local water supplies are inspected every day while bottled-water plants are inspected just 
once every three years. In addition, according to MSN news, water-bottling plants are required to test 
for coliform bacteria just once a week whereas most municipal water systems test for the bacteria 
several times a day.  

Consumers should also consider the safety and health risks posed by the bottles themselves. Many 
plastic water bottles are made using the chemical polyethylene terephthalate or PET. A recent study by 
Dr. William Shotyk, the Canadian director of the Institute of Environmental Geochemistry at the 
University of Heidelberg, found PET bottles leach a dangerous toxin called antimony into the water they 
contain. The study found that the levels of antimony rise the longer water stays in the bottle.  

Before reaching for bottled water, Canadians need to think about the serious environmental 
consequences of their water choice. These include: release of millions of tons of carbon dioxide into the 
atmosphere from manufacturing, transport and marketing, which contributes to global warming; 
depletion of scarce energy and water resources; release of toxic chemicals into our air, land and water; 
and absorption of poisons into the food chain.  

According to the Pacific Institute, the energy required to produce plastic water bottles for the American 
market alone in 2006 was equivalent to more than 17 million barrels of oil and created 2.5 million tons 
of carbon dioxide.  
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Producing bottles consumes a huge amount of water too, with the Pacific Institute estimating it takes 
three litres of water to produce one litre of bottled water. 

It also takes energy to fill the bottles; ship them by truck, train, boat or plane to the consumer; 
refrigerate them; and recover, recycle or dispose of the empty bottles. The Pacific Institute estimates 
the total amount of energy used to provide a bottle of water to the consumer could be equal to filling 25 
per cent of that bottle with oil.  

Unfortunately, most empty bottles – more than 85 per cent according to the David Suzuki Foundation – 
are thrown into the trash. These bottles don't just disappear – they either get buried in the landfill or 
they're incinerated. The buried bottles take up to 1,000 years to biodegrade and may leak toxic additives 
into the groundwater. The incinerated bottles release toxic chemicals into our air. Moreover, some of 
the bottles make their way into our oceans, where they break down into increasingly tiny pieces, and 
can enter the food chain when they're eaten by marine animals and birds.  

The economics of bottled water are as startling as the health and environmental considerations. While 
we don't tend to think of it in this way, buying bottled water is an incredibly expensive habit: a bottle of 
water costs more than a litre of gasoline. If we buy a bottle a day for a toonie from the vending machine, 
we're spending more than $700 a year on water.  

What's more, bottled water is an example of price gouging at its most outrageous. More than one-
quarter of the bottled water consumed by Canadians is nothing more than filtered tap water. Two of the 
top-selling brands in Canada are Dasani, which is owned by Coca-Cola, and Aquafina, which is owned by 
its beverage rival PepsiCo.  

As Pepsi was forced to admit last year, both brands take the water they bottle directly from municipal 
water systems; Dasani uses water from Calgary and Brampton taps while Aquafina uses tap water from 
Vancouver and Mississauga.  

Shocking, isn't it? These companies are taking our tap water, which on average in Canada costs us less 
than one-tenth of a cent per litre, filtering it, although it is already perfectly clean, and selling it back to 
us at a markup that can be several thousand times its original price. 

What's perhaps even more galling is that not only is the consumer paying exorbitant prices for filtered 
tap water but the taxpayer is also heavily subsidizing these companies on the back end by allowing them 
to draw water from municipal systems that were built with their tax monies. 

From a marketing perspective, bottled water is unquestionably one of the great success stories of 
modern times. However, from a social, environmental and economic perspective, the success of bottled 
water has created a myriad of problems.  

Responding to these problems, governments, universities, schools, companies and restaurants around 
the country have stopped buying and selling bottled water. They are thinking before they drink. You can 
too.  
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Selling Canada's water  
CBC News Online | August 25, 2004  http://www.cbc.ca/news/background/water/ 

Canada lucked out in the global water sweeps. We are near the top of water-rich nations, trailing only 
Brazil, Russia and China. 
 
Thanks to the replenishing cycle of rain and evaporation, the amount of water on Earth has remained the 
same over the past four billion years. Only in this generation has there been concern that we may be 
ruining our water supply. Of all the water on our planet, 97.5 per cent is sea water and three-quarters of 
the remaining 2.5 per cent is locked in polar ice caps. The tiny bit left over is drinkable.  
 
Estimates of Canada's supply of fresh water vary from 5.6 per cent to nine per cent to 20 per cent of the 
world's supply, depending on how one defines "fresh water" – whether it means "available," "usable," or 
merely "existing." One study says Canada has 20 per cent of the world's fresh water – ranking it at the 
top – but only nine per cent of "renewable" fresh water.  
 
Whatever the case, Canadians consume 350 litres of water a day per capita, second only to the Americans 
as the most profligate wasters of water in the world. The average global citizen needs only between 20 
and 40 litres of water a day for drinking and sanitation. 
 
It has been said that water will be "the oil of the 21st century," or "liquid gold," and that it will cause 
wars between nations. Whatever happens with regard to global water, and the environmental, economic 
and political fallout, Canada will be a major player. Talks have intensified during the past few years on 
whether Canada should take advantage of its bountiful supply of water by selling it for profit – like gas, oil 
and timber. 
 
The House of Commons intends to hold televised hearings starting in September 2001 on "freshwater 
security" to examine the pros and cons of selling Canada's water to other countries. Canada sells bottled 
water to other countries, but shipments of bulk water are not allowed.  
 
There is also the issue of whether, under the terms of the General Agreement on Tariffs and Trade (GATT) 
and the North American Free Trdade Agreement (NAFTA), water is a "vital resource" like the air we 
breathe, or a "commodity" to be sold and traded. 

Water as a commodity 

Gerry White is an entrepreneur who wants to sell Canada's water to the world 
and sees no reason why he should be prevented from doing so.  
 
Specifically, he wants to sell water from Gisborne Lake in Newfoundland. The lake is 16 
kilometres long and 10 kilometres wide, near the south coast of Newfoundland. White 
flew over Lake Gisborne one summer day in 1996 and nearly didn't notice it because the 
water is so clear.  
 
White quickly developed a plan to skim 500,000 cubic metres from Gisborne Lake each week and ship it in 
bulk to overseas customers. He argued that draining 500,000 cubic metres of water would lower the lake 
an inch, but this would be replenished naturally within 10 hours. 
 
He also argued it would be a godsend to jobs-poor Newfoundland, especially the small community of 
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Grand Le Pierre, 30 kilometres down the hill on the Atlantic shore. Grand Le Pierre used to be a thriving 
cod-fishing town, then the cod disappeared and now the unemployment rate is more than 40 per cent.  
 
White convinced the town's mayor, Edward Fizzard, to back the plan. Fizzard imagined a water pipeline 
from Gisborne Lake, a bottling plant in Grand Le Pierre, work for locals loading tankers to take the water 
to distant ports.  
When environmentalists got wind of this, White's grand plan was scrapped. The environmentalists 
successfully argued that allowing Gisborne Lake water to be sold in bulk would make Canadian water a 
"commodity" and thus subject to the terms and conditions of GATT and NAFTA. 
 
The same thing happened two years earlier when the province of Ontario issued a permit to a private 
company to collect Great Lakes water and ship it in bulk to Asia. The permit was issued to Nova Group, a 
company in Sault Ste. Marie, allowing it to ship up to 600 million litres of Lake Superior water to Asia by 
2002. There was such a public outcry – on both sides of the border – that the permit was withdrawn.  
 
Early in 2001, Roger Grimes, the new premier of Newfoundland, revived the plan to sell water from 
Gisborne Lake. He has called for a review of Gerry White's Gisborne Lake plan and thinks there is a good 
chance Newfoundland may go it alone and damn the federal torpedoes. Mayor Fizzard of Grand Le Pierre 
couldn't be happier. "The water is just running into the Atlantic Ocean, no one is getting one nickel out of 
it," he told a visiting Toronto Star reporter in May 2001. "Why shouldn't it help us? It just seems like other 
parts of Canada want to keep Newfoundland down." 
"Belongs to everyone and to no one" 

Maude Barlow is chair of the Council of Canadians, a citizens’ group with 100,000 
members. She is the Joan of Arc of those opposed to the sale of Canadian water.  
 
"There is a common assumption that the world's water supply is huge and infinite," 
Barlow has said. "This assumption is false. At some time in the near future, water 
bankruptcy will result."She cites a United Nations study that says by the year 2025 – 
less than 25 years – two-thirds of the world will be "water-poor.""The wars of the future are going to be 
fought over water," Barlow has declared. 
 
She endorses a 1999 paper from the Canadian Environmental Law Association (CELA) that says: "Water is 
an essential need, a public trust, not a commodity. It belongs to everyone and to no one." The CELA paper 
continues:  
 
"Even large-scale water exports cannot possibly satisfy the social and economic needs of distant societies. 
Water shipped halfway around the world will only be affordable to the privileged and will deepen inequities 
between rich and poor. International trade in bulk water will allow elites to assure the quality of their own 
drinking water supplies, while permitting them to ignore the pollution of their local waters and the waste 
of their water management systems." 
 
Commenting specifically on the Great Lakes Basin, CELA says: "Changing water levels and flows will have 
unpredictable and harmful consequences to basin habitat, biodiversity, shorelines, jobs and culture, 
particularly to First Nations. Lower water levels will mean greater disturbance of highly contaminated 
sediments in shallow harbours and connecting channels and less dilution of polluted waters."  
 
Barlow maintains that if Newfoundland is allowed to export bulk water, it becomes, ipso facto, a "good" 
under NAFTA, which would allow any other company in Canada to do the same. "The prime minister can't 
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blame it on the provinces or the Constitution," Barlow says. "The federal government has jurisdiction over 
trade and could ban (water) exports tomorrow. Sadly, Jean Chrétien doesn't seem prepared to do that." 

Managing Canada’s Resources Activity 4: The Lorax 

 
Description: 

     Students will either watch the video or read the story of the Dr. Suess's "The Lorax". Students will then analyze the           
     moral of the story and answer the questions below.  
 
    Time: 
    Depends on your choice of using the book or the film. 
 
    Materials: 
·     a conventional TV/DVD and the film The Lorax (online at https://www.youtube.com/watch?v=8V06ZOQuo0k) OR a      
       copy of the book 
·     copies of the student sheet HE1a below (these can be collected for teacher reuse) 
 
Expectations 
C1.4 C3.1 C3.4 A2.2 A1.7 
 
Instructions 
1.   Share The Lorax video/book and have students answer the questions on worksheet MCR1a below.  
2.   Inform the students that the questions will be taken up as a class, so it leads into a discussion.  
3.   Collect the responses to the final question and provide detailed feedback. 
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Managing Canada’s Resources Activity 4: The Lorax 
Student Sheet MCR1a: The Lorax 
 
Please answer the questions below on a separate piece of paper. 
1.     Explain who or what each of the following characters/items from The Lorax represents in the real world.  Provide 
examples. 

a.      The Once-ler: 
b.      The Lorax: 
c.      Truffulas: 
d.      Thneeds: 
 

2.     As the Once-ler moved across the land in his wagon, he came upon a valuable natural resource.   
a. What was the valuable natural resource that he found? 
b.    What are some important natural resources in your area? 
c.    What are those natural resources used for? 
d.    How can we sustain these local resources?  
 

3.     Do people “Need a Thneed”? Explain. 
 
4. Business people, like the Once-ler, sometimes try to make more money by increasing the number of products that 
they can make.  Typically, new machines and other systems are invented to accomplish this.  

a. What technology did the Once-ler use to help him expand thneed production? 
b. How did the use of technology affect the environment? 
c. Explain how technology can be both positive and negative.  
 

5.  Describe the relationship between the economy and the natural environment in the situation described in The Lorax. 
 
6. The Lorax who speaks for the trees, tries to stop the Once-ler from using up all the truffula trees.   

a. Why does the Once-ler feel justified in destroying the truffula trees? 
b.  Do you agree with the Once-ler's actions?  Why or why not? 
c.  Do you agree with Lorax's opinion?  Why or why not? 
 

7.  Explain what is meant by the final message "UNLESS”. 
 
8. When do you think this book was written? Why? 

a. What do you think has changed since the book was written?   
b .  Do you want things to continue as is? Or do you want things to change for the better? 
c.  What are you willing to do to create change? 
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Managing Canada’s Resources – Summative Activity                
Natural Resource Geo-Graphic Novel 

 

Your task: You are to create a graphic novel (comic book) that highlights the interactions that Canadians have with our 
natural environment. You should include information about one of the natural resources studied during the unit, which 
are listed below.   Your success in this project will be assessed on providing accurate information in a creative and 
organized fashion, which includes appropriate geographical terms.   

Your Geo-Graphic Novel must include each of the following pieces of information. 
Provide a general description of your resource (what is it, how do we use it, etc.)  
 Describe where your resource is found in Canada. 

 Explain why your resource is important to Canada’s economy (profit) 

 Explain how the use of your resource impacts Canadians, both locally and nationally(people)   

 Explain the impact that the use of your resource has on the natural environment (planet). 

 Discuss what individuals can do to make sure your resource is managed or used in a more sustainable way. 

 
Natural Resources:  Mining/Oil Sands, Forestry, Conventional Energy, Alternative Energy, Fishing, 
Agriculture 
 
Items to Include 
• A creative title 
• Include proper grammar and sentence structure. Be sure to organize your work so there is a flow to the 
novel/story.  
• Use illustrations and images that are pertinent and applicable to your natural resource (drawings, computer 
animation, and real pictures are acceptable).  
• Include colour, write legibly and be neat at all times. 
 

Final Product  
• There should be between 10 & 18 cells contained in the novel; the appropriate number of pages is based on the 
number of cells per page. 
• Well organized, creative and colourful.  
• Tells the story of one of Canada’s natural resources. 
• A printed copy of the novel must be handed in.  Digital versions will not be accepted, unless discussed with 
teacher before the due date. 
 
Examples of a page 
layout: 
 

 
 
 
 
 

 
Cell 1 

 
Cell  2 

Cell  4 Cell  3 

MANAGING CANADA’S RESOURCES MODULE  70 | P a g e  



Learning for a Sustainable Future | www.lsf-lst.ca 
© Learning for a Sustainable Future, L’éducation au service de la Terre, 2014 
 
Managing Canada’s Resources – Summative Activity 

 
Natural Resource Geo-Graphic Novel 

Brainstorming Storyboard 

Title 1 2 3 4 

5 
 

6 7 8 9 

10 
 

11 12 13 14 

15 
 

16 17 18  
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Natural Resource Geo-Graphic Novel Rubric 

My Natural Resource: ___________________________________ 
 

Project Due Date: _______________________________________ 
 

 Level 4 
80 – 100% 

Level 3 
70 – 79% 

Level 2 
60 – 69% 

Level 1 
50 – 59% Mark  

Knowledge & 
Understanding  

 
 

• Provides very rich 
content.  
• Displays high 
degree of un-
derstanding of 
Canada’s Natural 
Resources.  
 

• Provides good      
content. 
 • Displays good       
degree of 
 understanding of 
Canada’s Natural 
Resources.  
 

• Provides sat-
isfactory content.  
• Displays sat-
isfactory degree of 
 understanding of 
Canada’s Natural 
Resources.  
 

• Provides limited 
content  
• Displays limited 
degree of  
understanding of 
Canada’s Natural 
Resources.   
 /10 

Thinking & 
Inquiry  

 
 

• Clearly describes 
the role of 
sustainable 
management for 
the future use of 
Canada’s Natural 
Resources.  
 

• Describes the 
role of sustainable 
management for 
the future use of 
Canada’s Natural 
Resources. 

• Includes some 
describes the role 
of sustainable 
management in use 
of Canada’s Natural 
Resources.   

• Has a limited 
description of the 
role of sustainable 
management in the 
use of Canada’s 
Natural Resources.  

/10 
Application  

 
 

• The novel flows 
exceptionally well. 
 • Choice and 
organization of 
images displays a 
high degree of in-
sight.  
 

• The novel flows 
well.  
• Choice and 
organization of 
images are 
insightful.  
 

• The novel does 
not flow well.  
• Choice and 
organization of 
images displays 
some insight.  
 

• There is no clear 
flow to the novel.  
• Choice and 
organization of 
images displays 
little insight 
 

/10 
Communication  

 
• No spelling, 
and/or grammar 
errors. 
• Effective use of     
vocabulary.  
• Text is very clear 
and includes a 
large number of 
geographical ideas. 
•Colour is used 
effectively to 
enhance story 

• Few spelling 
and/or grammar 
errors.  
• Effective vo-
cabulary. • Text is 
clear and includes 
several 
geographical ideas.  
•Colour is used 
well to add to story 
 

• Many spelling 
and/or grammar  
errors.  
• Appropriate 
vocabulary.  
• Text is unclear at 
times, and includes 
some geographical 
ideas.  
• Some colour is 
used  
 

• Too many 
spelling and/or 
grammar errors.  
• Adequate 
 vocabulary.  
• Text is not clear 
and includes few 
geographical ideas.  
•Colour is used 
with limited 
effectiveness  

/10 
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CHANGING POPULATIONS UNIT MODULE – 
STRAND D 

Description 
Students experience other peoples’ genuine stories of moving to Canada and put themselves in the 
position of an immigrant to Canada. They investigate the needs of new immigrants and whether those 
needs are being met. Students also investigate refugees to Canada and where they are coming from and 
why. These opportunities enrich students’ analysis of the Canadian immigration system in the context of 
the Big Idea(s)s. 

Big Idea(s): 
1.    Developing a sense of place through: 

a. What is where? 
b. Why there? 
c. Why care? 

 
2.    Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

3. Can students understand their role in influencing these ‘relationships’ positively or negatively? 
 
 

Ontario Curriculum Expectations 

A 1.1 - formulate different types of questions to guide investigations into issues in Canadian geography 

A 1.4 - interpret and analyse data and information relevant to their investigations, using various tools, strategies, and 
approaches appropriate for geographic inquiry 

D 1.2 - identify global demographic disparities that are of concern to people living in Canada, and assess the roles of 
individuals, organizations, and governments in Canada in addressing them 

D 2.1 - identify factors that influence where immigrants settle in Canada, and assess the opportunities and challenges 
presented by immigration and cultural diversity in Canada 

D 2.2 - evaluate strategies used to address the needs of various immigrant groups within communities 

D 2.3 - analyse social, political, and economic impacts of Canada’s immigration and refugee policies 

Purpose: 
Students examine their lenses in respect to immigration and refugees in Canada, and other peoples’ 
genuine experiences of immigrating to Canada. Students will put themselves in the shoes of immigrants 
and will be able to articulate the needs of Canada’s immigrants.
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Changing Populations Activity 1: Analysing Commercials 
Description:  
Students analyse two provocative commercials focussing on educated immigrants in menial jobs. 

Time:  
30 minutes 

Materials: 

• Handout – Pre and Post Viewing – Your Immigration Lens  

• Immigration T.V. commercials and hardware to share them with the class 
o Engineer being interviewed for a McDonald’s job  (First Clip) 

https://www.youtube.com/watch?v=8xirIQiXG-M) 
o Indian CEO discussing Canadian hiring:  

http://www.youtube.com/watch?v=xO2To3-wQec 
 

Instructions: 
1. Show the McDonalds commercial to your students. 

 
2. In pairs, ask students to respond to the following questions: 

a. The interviewee has just immigrated to Canada from Iran. How do you think he feels 
about the situation he is in? 

b. Is this situation fair? 
c. What are the economic consequences for the man being interviewed? 
d. What are the economic consequences for our community if skilled people who move 

here are working in jobs that are not suited to their skills? 
e. What are the social (eg. health, justice, education, etc.) consequences for the man being 

interviewed? 
f. What are the social consequences for our community if skilled people who move here 

are working in jobs that are not suited to their skills? 
g. How might this situation affect you or your family? 
h. What will happen if this situation continues into the future? 

 
 

3. Show the Indian CEO commercial to your students. 
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4. FORMATIVE ASSESSMENT OPPORTUNITY: Individually, ask students to respond to the questions 
below. Collect the answers and provide written feedback. 

a. How do the people in India seem to view potential workers from Canada? 
b. Is this situation fair? 
c. What are the economic consequences for the man that they are talking about who 

applied for the job? 
d. What are the economic consequences for Canadians if Canadian academic and work 

credentials are not respected by other countries? 
e. What are the social (eg. health, justice, education, etc.) consequences for the man being 

interviewed? 
f. How might this situation affect you or your family? 
g. What will happen if this situation continues into the future? 
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Changing Populations Activity 1 
Pre and Post Viewing – Your Immigration Lens 

 
Pre-Viewing Post -Viewing 

What is your lens re: Immigration?  
 
 
 
 
 
 
 
 
 
 
 

What is your lens re: Immigration? 

Reflection/Response: 
After viewing the commercials and having a class discussion, did your lens change? Why/why not? 
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Changing Populations Activity 2: A Look at the Lives of Real 
Canadian Immigrants 
 

Description: 
Students watch a video to learn about the experiences of real young people who have immigrated to 
Canada and reflect on these experiences. Teachers may wish to invite a guest speaker to visit their class 
through the “Passages to Canada” program. 

Time:  
40 minutes 

Materials: 
• New Moves video and hardware with which to show it to the class (online  at 

www.settlement.org/sys/library_detail.asp?k=ELEMSEC_SUCCEED&doc_id=1004928) 
• Reference: Teacher’s Guide http://settlement.org/downloads/new_moves_user_guide.pdf 

• LCD/Overhead of the reflection questions below 

• Guest speaker appointment arranged through passagestocanada.com (optional) 

Instructions: 
1. Show the New Moves video (19 min.) to your class and ask them to respond to the questions below. 
In addition or as an alternative, invite a guest speaker to come to speak to your class to share her/his 
immigration experience. 

2. Take up the questions and discuss. 

New Moves Video Reflection Questions:  

1. What “push-pull factors” are identified by those interviewed? 
2. What are some strategies that a new immigrant might use to adapt to a new life in Canada?  
3. As expressed by those interviewed, what are some of the major differences between life in 

Canada and their home nations? 
4. Identify ONE comment made in the video that seemed interesting and/or important to you. 

Why do you think the comment made an impression? 
5. In what ways is being a grade 9 student comparable to being a new immigrant? 
6. In what ways is being a grade 9 student different from being a new immigrant? 
7. Is there something that you would like to change regarding the experiences of people moving to 

Canada? If so, what is it? If not, why not? 
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Changing Populations Activity 3: Meeting the Needs of 
Immigrants 
 

Description 
Students reflect on the difficulties faced by new, educated immigrants. Students will use critical thinking 
skills to analyse the needs of Canada’s newest immigrants, and whether those needs are being met or 
not. 

Time 

• 50 minutes  

 

Materials: 
1. Macleans Article -   “Why the World’s Best and Brightest Struggle to Find Jobs in Canada”. 

 http://www.macleans.ca/economy/business/land-of-misfortune/ 

2. Outline world map – 11 X 17 if possible 

3. Sticky notes  

 

Instructions 
1. Minds on: Have students work with an elbow partner in a Think/Pair/Share – “What needs of 
immigrants are not being met?” 

During the Share session, create a class note on ‘What needs are not being met?. 

 

2. Read online/ Hand out copies of the article “Why the World’s Best and Brightest Struggle to Find Jobs 
in Canada”. 

 http://www.macleans.ca/economy/business/land-of-misfortune/ 

a. Students are to find/circle each location mentioned in the article and locate on their outline world 
map. 

b. Annotate 

c. Homework – paragraph response - What country mentioned in the article is meeting the 
needs of the immigrants better? 
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Changing Populations Activity 4: Put Yourself in an 
Immigrant’s Shoes 
 

Description 
Students put themselves in immigrants’ shoes, and complete a series of exercises planning their moves 
to a foreign country. 

Time 

• 35 minutes  

Materials: 
• New Zealand video “Planning Your Move”   

(http://www.newzealandnow.govt.nz/videos/planning-your-move 

• Computer/LCD  

 

Instructions:  
1. Watch the New Zealand video “Planning Your Move”   (3 min.) 
(http://www.newzealandnow.govt.nz/videos/planning-your-move 

Students to put themselves into the following context as they watch the video – “Your family is moving 
to New Zealand. What are your family’s needs?” 

Take up and discuss. 

2. Now complete the same question, but with a different country – for example, Germany or 
Botswana. Have your family’s needs changed? Why or why not? 

3. NOW – Imagine that you are emigrating to Canada. What are your needs? What factors influence 
the needs of your family? Students to respond to these questions on a separate piece of paper. 
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Changing Populations Activity 5: Refugees in Canada 
Description 

In this activity students will develop an understanding of what it is like to be a refugee, the 
circumstances which may lead a person or group of people to become refugees, and how refugees in 
Canada can be supported.   

Time 

• 75 minutes  

Materials: 
• Photos of prominent refugees 
• UNHCR Lego Posters (http://www.unhcr.org/cgi-

bin/texis/vtx/search?page=search&comid=4a5489166&cid=49aea93aa0&scid=49aea93a4f&title
=lego%20poster) 

• UNHCR Teacher Guide Refugees: A Canadian Perspective 
• Copies of refugee profiles 

Instructions:  
1. Start the lesson by showing students pictures of well-known people, who also happen to be 

refugees or children of refugees. (E.g. Michaelle Jean, Albert Einstein, K’naan, M.I.A., Dalai 
Lama)  Ask students “What do these people have in common?. 

2. Have students complete a think/pair/share to come up with ideas of what they think makes 
someone a refugee.  Have pairs share their ideas with the class.   

3. Have the class take part in the UNHCR activity Trapped in School to allow students to develop a 
sense of what it is like to be a refugee.  

4. If needed, the UNHCR series of Lego Posters to further facilitate a class discussion on what it 
feels like to be a refugee.  This will help students to develop a lens of a refugee. 

5. Hand out a copy of the refugee profiles of Jawhar Sultan or Angelique to each student.  Have 
students compile a list of the supports needed by each person to help them settle in Canada. 

6. “Why Care?” Exit Card:  Have each student respond to the statement “Why should Canada 
accept refugees?” 
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Changing Populations Activity 6: Refugees in Canada: 
Where are they coming from? 
Description 
In pairs, students will research one of the top 10 countries from which refugees come to Canada.  Pairs 
will be asked to present their research to the class, and each student will then create an annotated map 
of where refugees to Canada originate from. 

Time 

• 15 minutes to introduce the activity 

• 1 to 2 periods to complete 

Materials: 
• Access to computers or other internet accessibility 
• Atlases 
• Student activity sheets 
• World Maps (printed or electronic) 
• Post-it notes 

Instructions:  
1. Ask the following question to the class: “If there was new student in our class, who happened to 

be a refugee, what would you do to make him/her feel welcome?” 
• Follow-up with the idea that depending on where the new student is from, or what 

his/her culture is, each person may respond  differently to new situations or offers 
of help 

2. Hand out maps and activity sheets and have each student complete his/her own map (print or 
electronic).  Once research and presentations have been completed students will add one 
interesting fact about each location to their map (use post-it notes to add facts to printed maps) 

3. Students are to work, in pairs, to complete the research organizer about their source country, 
and create a short (approx. 3 minute) presentation to share their findings with the class. 
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Changing Populations Activity 6: Refugees in Canada: 

Where are they coming from?              Student Activity Sheet 

 

 

 

 

 

 

 

 

 

 

 

Source: “Facts and Figures 2010″ Citizenship and Immigration Canada (2012), Graph by Author 

1.  On your world map, colour and label each of the countries in the table above. 

      1a.  Using your completed map, describe the patterns of where refugees are coming from. 

 

 

     1b.  What is it about those regions of the world that may be causing people to become refugees? 

 

 

2.  With a partner, research one of the countries from the table.   
 -  You will need to fill in your research organizer using resources such as the CIA World Factbook 
 -  Creating a short presentation (approx. 3 minutes) that will inform the class about the country    
     you have researched, and provide them with interesting facts that they will need to complete    
     the annotated mapping activity.  
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Changing Populations Activity 6: Refugees in Canada: Where are they 
coming from?            Student Activity Sheet – Research Organizer 

Source Country: ________________________ 

Research Criteria Details 

Location of Country  

 

Why would a citizen of the 
country become a refugee? 

(Political/Social/Environmental) 

 

 

 

 

 

 

 

 

How has the situation in the 
country changed over time? 

(Since 2002) 

 

 

 

 

 

 

 

What kind of relationship does 
the country have with Canada? 
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Changing Populations Activity 6: Refugees in Canada:   
Where are they coming from?             Presentation Facts 
Record one interesting fact about each country, which you will use to annotate your world map 

Refugee Source Country Interesting Fact 

Hungary 

 

China 

 

Colombia 

 

Mexico 

 

Sri Lanka 

 

Haiti 

 

Nigeria 

 

Saint Vincent and the 
Grenadines 

 

El Salvador 

 

Pakistan 
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Changing Populations Activity 7: Culminating 
Task/Summative Assessment Opportunity 
Individual Analysis of Canadian Immigration System 

Description 
Students reflect on the Canadian immigration system using the themes of the course. Students are 
provided with a choice of vehicles for demonstrating their understanding. 

Time 

• 15 minutes to introduce the project 

• Can be completed in class in 1-2 periods or assigned as an independent project 

Materials: 

• A copy of the reflection questions below for each student (with your own addition of the 
parameters of the project). 

Instructions 
Given all that students have learned about the immigration process, ask them to create a reflection that 
responds to the questions below. Provide students with the opportunity to respond using: a detailed 
visual project, a simulated radio interview, or a written response (for information and tools regarding 
the importance of differentiated instruction and differentiated assessment, visit 
www.resources4rethinking.ca/toolbox).  
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Changing Populations Activity 7: Culminating Task/Summative 
Reflection Questions 

 

Reflection questions to be used to guide students’ response: 

1. What happens to Canada as a result of immigrants moving here?  
a. What are the positive and negative social consequences (health, justice, entertainment, 

education)? 
b. What are the positive and negative environmental implications for Canada?  
c. What are the positive and negative economic implications for Canada?  

 
2. What happens to the immigrants as a result of moving here?  

a. What are the positive and negative social consequences (health, justice, entertainment, 
education) for the immigrants and their families? 

b. What are the positive and negative economic implications for the immigrants and their 
families? 
 
 

3. What happens to the home countries as a result of immigrants moving to Canada? 
a. What are the positive and negative social consequences (health, justice, entertainment, 

education) for the home countries? 
b. What are the positive and negative economic consequences for the home countries? 
c. What are the positive and negative environmental consequences for the home 

countries? 
4. Revisit the lens: which aspects of the conventional lens have influenced the development of the 

point system for getting into Canada.  
 

5. If the Canadian immigration system was revised while looking through the lens that you created, 
how might it be different? 

 
6. What happens if certain types of people are allowed to move to Canada and others are not?  

a. What does this mean for the home countries? 
b. How does this affect you (for example, if there is an incredible ‘brain drain’ in countries 

like Haiti and Haiti (and other countries) remain deeply impoverished (and therefore 
deeply unstable) what are the implications for everyone here in Canada?) 
 

7. Do you think the Canadian immigration system is fair? Why or why not? 
 

8. Do you think the Canadian immigration system is continuable/’persistable’? Why or why not?
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LIVEABLE COMMUNITIES UNIT MODULE – 
STRAND E 

Description 
Students analyse their local food networks and develop critical thinking skills through an analysis of the 
local food movement. Students examine urban sprawl and its relationship to farmland. A summative 
task has students auditing their community to assess its liveability. 

Big Idea(s): 
1.    Developing a sense of place through: 

a. What is where? 
b. Why there? 
c. Why care? 

 
2.    Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.) 

sustainable? 
 

4. Can students understand their role in influencing these ‘relationships’ positively or negatively? 
 
 

Ontario Curriculum Expectations: 
 

A 1.1 - formulate different types of questions to guide investigations into issues in Canadian geography 

A 1.2 - select and organize relevant data and information on geographic issues from a variety of primary and secondary 
sources 

A 1.3 - assess the credibility of sources and information relevant to their investigations 

A 1.5 - use the concepts of geographic thinking when analysing and evaluating data and information, formulating 
conclusions, and making judgements about geographic issues relating to Canada 

E 1.1 - analyse the effects of food production practices, distribution methods, and consumer choices on the 
sustainability of Canada’s food system 

E 1.4 - analyse factors that affect the social and economic sustainability of communities 

E 1.5 - propose courses of action that would make a community more sustainable 

E 2.1 - assess the impact of urban growth on natural systems 

E 2.2 - analyse various economic, social, and political impacts of urban growth 
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E 2.3 - describe strategies that urban planners use to control urban sprawl 

E 3.1 - analyse the characteristics of different land uses in a community, and explain how these characteristics and their 
spatial distribution affect the community 

E 3.3 - analyse a land-use map or official plan for a specific community, and describe the spatial significance of the 
community’s land-use pattern 

Liveable Communities Activity 1: Where does our Food 
Come From? 
Description 
As a class, students identify where food products available at local stores come from. They reflect on the 
interconnections and the patterns. 

Time 
30-40 minutes 

Materials: 

  5-8 food items available for purchase in the local community (ex. Kiwi fruit, candy, dill    

         pickles, chocolate, clementines) 

    *N.B. You will need to know where the products come from 

   class set of flyers from local grocery stores  

  Menu handout 

Instructions:  
1.  Show students the food products, and ask the students to: 

a.  rank the products, from closest to their location to the furthest away. 
b. determine which products can be grown/produced locally and those that can’t 
c. take up the results of question a + b and discuss. i.e. Why do we import dill pickles from India 
when they can be grown here? 
 

2. Hand out grocery flyers and menu handout – one per pair of students. Students must complete a 
day’s menu from the products offered in the flyer. They must have 3 meals, 2 snacks and all 
drinks for the day. 
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Liveable Communities Activity 1: Where does our Food Come From?  

Daily Menu 

 
 
 

Daily Menu 
 Item Product Country of 

Origin 
Item Product Country of 

Origin 
Breakfast     

    
    
    

Lunch     
    
    
    

Dinner     
    
    
    

Snacks     
    

Drinks     
    
    

 
When you have completed your flyer survey, complete the following questions. 
 

1. Were any food sources in your daily menu local? 
2. Could any of your foods be replaced with local foods? 
3. Does your menu support local food systems sustainability? 
4. What options are available to consumers in your community if they wish to make more 

sustainable food choices? 
5. What policies could be changed to make more local food available? 
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Liveable Communities Activity 2: Isn’t Local Food 
Wonderful? Or is It? 

 

   Description 
Students develop critical thinking skills as they create a definition of local food.  They explore the 100 
Mile Diet and research and communicate differing viewpoints about local food.   

Time 
20-30 minutes 

Materials: 

  Youtube clips  – trailer for the 100 Mile Diet 
                      http://www.youtube.com/watch?v=p44gSVHynOI 

          - Hellman’s Eat Local 
                     https://www.youtube.com/watch?v=4xMoUidXa44  

   map of your town (in online, word, or photocopied format) 

 
  Critical Thinking Consortium handouts:  #2 Defining Local Food, #4 Against Eating Locally;           
           #5a and 5b For Eating Locally.   
              http://tc2.ca/pdf/100MileDiet_CC1.pdf 
  Argument Organizer 

 
Instructions: 
 
1. Minds on: 

 a) Have students jot down on a piece of paper what they have eaten so far today. 
b) Write ‘100 Mile Diet’ on the board. Ask students to brainstorm on what they think the 100 Mile Diet 
is.   
c) After the class has come to a decision defining this diet (food produced within a 100 miles of your 
home), pull up a map of your town on your lcd, or have a printed map for the students.  Draw a circle on 
the map representing a radius of 100 miles (161 km) around your town. 
d) Ask the students to refer back to their foods eaten so far (step a). How many of their food items were 
produced within 100 miles? Discuss the class results. 
 
2. Watch the Youtube trailer for the CBC TV show ‘100 Mile Diet’, available at: 

http://www.youtube.com/watch?v=p44gSVHynOI 
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3. Using the Critical Thinking Consortium’s “100 Mile Diet” Lessons 
(http://tc2.ca/pdf/100MileDiet_CC1.pdf), students create a definition of local food using Handout #2 
Defining Local Food. Students rate definitions and explanations of local food and give their rationale. At 
the end of the handout, students create their own definition of local food. As a class, determine the 
definition of local food. 
 
4. Watch the video Hellman’s eat local from youtube. Discuss – does the video’s description of eat local 
match the definition the class created? 
 
5. Separate the students into pairs; letter one of the pairs A; the other B.  Using the Critical Thinking 
Consortium’s “100 Mile Diet” Lessons (http://tc2.ca/pdf/100MileDiet_CC1.pdf), give student A handout 
#4 Against Eating Locally; give student B handout #5a and 5b For Eating Locally. Students are to read 
and make notes on their role, becoming an ‘expert stakeholder’ on their subject. 
 
6. Students are now going to try to convince their partner that their stakeholder position is the best one. 
Explain the concept (i.e. student A must convince student B that we should NOT eat locally; student B 
must convince student A that Eating locally is the way to go). Give students the research handout for 
them to consolidate their argument before beginning. 
 
7. Once students have completed their argument sheet, the debate can begin. Have students argue their 
point, using the evidence from their argument organizer. When they are complete, poll the class to see 
which side of the argument (for or against local foods) was more convincing and why? Discuss the 
results.  
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Argument Organizer 
Are Local Foods the Way to Go? 
 
My perspective on the argument is 
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________ 
 
Evidence to support my argument: 
 

1  

 

 

2  

 

 

3  

 

 

4  

 

 

 
In conclusion,  
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________ 
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Liveable Communities Activity 3: Urban Sprawl vs 
Farmland + Extension 
 

Description 
Students will learn about the concepts of urban sprawl and smart growth in cities. They will revisit the 
lens activity and apply new lenses to the concept of urban sprawl.  

Materials: 
  Urban Sprawl Picture from Lens Activity #2 
http://www.yorku.ca/yfile/archive/index.asp?Article=14848 

   David Suzuki and Faisal Moola article, “Using smart growth to combat urban sprawl in Canada”  
http://www.straight.com/news/david-suzuki-using-smart-growth-combat-urban-sprawl-canada 

 “Smart Growth” question sheet 

 mind map handout 
lens and participate in an urban sprawl role play to complete a group mind map.     

Time 
75 minutes 

 
Instructions: 
1. Revisit the lens activity that used the urban sprawl picture. Have the kids ‘read’ the photo using their 
own lens first, and jot down their thoughts on a piece of paper. 
 
2. Define urban sprawl with your students. Urban sprawl is most simply defined as "the spreading out of 
a city and its suburbs over more and more rural land at the periphery" [source: SprawlCity) 

3. Hand out the question sheet for the amended David Suzuki and Faisal Moola article, “Using smart 
growth to combat urban sprawl in Canada”. Have students pre-read the questions before they start on 
the article. Address any questions that arise. 

4.  Students complete the reading and questions; take up and discuss. 

5. Divide the class into groups of five. Do a numbered heads activity and number the students from #1 
to #5.  Assign students a specific lens: 
 #1 – Local Resident                       #2 – Farmer                                      #3 – Developer 
              #4 – Urban Planner                       #5 - Environmentalist 
Have students evaluate the image using their assigned lens, and in their small groups, they are to 
collaboratively complete the mind map, showing the interconnections of their lenses with a focus on 
urban sprawl.  
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Liveable Communities Activity 3 – Handout #1 

Using smart growth to combat urban sprawl in Canada 

Amended from: 

 David Suzuki and Faisal Moola, May 4, 2010 

Canada’s towns and cities are at a crossroads. Down one path is urban sprawl. We 
all know where this well-worn route leads: endless pavement, long commutes and 
traffic jams, and high social and infrastructure costs. Continued sprawl threatens 
the health of our families, our communities, and the ecosystems that sustain us.  

In the other direction is an extraordinary new path: ending sprawl using the 
principles of “smart growth” or new urbanism which creates compact, higher-
density communities with public transit, bike paths, and walking trails, 
surrounded by precious farmland and green spaces like wetlands and woodlands.  

In one of the country’s most creative efforts to stop the outward spread of low-
density development and confine growth to the urban core, politicians in the 
town of Markham, north of Toronto, are considering a plan to establish one of 
Canada's first urban food belts. If approved, the plan would limit growth to areas 
that are already built up. Many municipalities in the Greater Toronto Area are 
facing modest intensification (increasing density in areas that are already urban) 
along with more sprawl over the next couple of decades, but Markham is the only 
one to consider containing all of its growth within existing boundaries. This plan is 
largely aimed at protecting the Town’s few remaining farms, fields, and forests 
from being dug up and paved over.  

By preventing sprawl, Markham’s food belt plan will create incentives for the 
Town to intensify growth. This would mean new home and multi-residential 
construction within the current urban boundary—within easy access of public 
transit and existing shopping malls, schools, recreational facilities, and other 
infrastructure, such as water and sewage systems. Markham could then preserve 
its ability to produce valuable goods, like locally grown food, and continue to 
benefit from the critical ecological services that farmlands and green spaces 
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provide, like clean air and water, healthy soil, and habitat for wildlife like 
songbirds and wildflowers.  

People often ignore the fact that the farmland and green spaces within and 
surrounding urban areas provide an astonishing range of ecological services for 
free, like filtering and storing drinking water and preventing erosion by ensuring 
that riverbanks remain stable. Research by the David Suzuki Foundation and 
others has shown that nature’s benefits are extremely valuable in monetary 
terms, and in some cases are truly priceless.  

Last year, the David Suzuki Foundation tallied up the economic contribution of the 
ecological services provided by southern Ontario's Greenbelt, a 1.8-million-
hectare zone of protected farmland, forests, watersheds, wetlands, and other 
green spaces that envelopes the Niagara Peninsula, Hamilton, Kitchener-
Waterloo, and the Greater Toronto Area. The reported a conservative estimate 
that the Greenbelt provides $2.6 billion a year in ecological services such as 
recreational opportunities, pollination, and capture and storage of carbon in its 
remnant forests, farmland, and rich soils.  

Putting a stop to further urban growth is also one of the most effective ways to 
reduce emissions of heat-trapping greenhouses gases that cause global warming. 
Close to 80 percent of Canadians live in towns and cities. As a consequence, most 
of our massive environmental and carbon footprint is directly related to the way 
we plan our neighbourhoods, including where people live and how far they have 
to travel to get to work, school, and the places where they shop.  

Municipalities across the country must choose whether to continue along the 
path of urban sprawl with its increased dependence on cars, or to stop sprawl and 
protect green spaces by making communities more compact. This is one area 
where politicians at the local level, such as those in Markham, can make a big 
impact and create a greener, healthier future for their communities that will kick-
start a wave of smart, compact urban growth throughout the country. 
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Liveable Communities Activity 3 – Handout #2 

Using Smart Growth to Combat Urban Sprawl in Canada 

 

Pre-read the questions below before you read the attached article by David Suzuki and Faisal Moola.  Be 
sure to highlight information in the article that you feel will help you answer the questions as you read.  
Remember to also look for examples that can help you explain your answers. 

 

What are some of the problems that are caused by urban sprawl? 

 

 

 

Explain the principal of ‘smart growth’.  (i.e. what does it create, what are things it will include)? 

 

 

 

What is Markham going to create, which will be the first in Canada? 

 

 

 

Explain what this means for how Markham would continue to grow as an urban area. 

 

 

 

Describe what intensification is.  
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What are ecological services? Include examples. 

 

 

How much would it cost if we had to pay for all these services? 

 

 

 

Explain the impact that urban growth is having on the environment. 

 

 

 

Does your municipality have smart growth? Why or why not? 
 
 
 
 
 
Do cities need smart growth? Why or why not? 
 
 
 
 
 
 
Does the environment need smart growth? Why or why not? 
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Liveable Communities Activity 3: Urban Sprawl vs Farmland Mindmap 
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Liveable Communities Activity 3: Urban Sprawl vs Farmland - 
Extension 

 

Description 
Students analyse and communicate their response to local food, urban sprawl and airport development 
in the Stouffville, Ontario area.   

Note: Land Over Landings has many resources on their website about the issues of local food, urban 
sprawl, and airport development. www.landoverlandings.com.  They will also do presentations for 
schools in the York Region area; contact them for more information at landoverlanding@gmail.com. 

Time 
20-30 minutes 

Materials: 
 “Hello Stouffville” handout, from Land Over Landings (www.landoverlandings.com) 
 
Instructions 
1. Students read the handout from Land Over Landings and respond to the following question: “If you 
are a local resident, what impact will the development have on you? 
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APPENDIX A: LISTENING AND FACILITATION 
SKILLS ACTIVITIES 

Active Listening 
1. What are some things that you can do to convey to the speaker that you 

are listening? 
(Examples: nod your head, repeat what you just heard, eye contact, ‘interested’ 
facial expression, encouraging noises [uh huh, right, etc.]). 
 

2. What are some things that you can do to help you to understand and 
remember what is being said? 

(Examples: retell what has been said in your own words; make written notes; repeat important 
information in your head; in your head, try to relate what has been said to your own experiences, etc.) 

Example Assessment Checklist 
Listening Cue Self Assessment 

(never, sometimes, 
mostly) 

Other Assessment 
(peer, teacher) 

1. Nodded my head   

2. Repeated what I heard   

3. Looked directly at the speaker   

4. Had an ``interested` facial expression   

5. Made encouraging comments/noises (uh 
huh, right, etc.) 

  

6. Retold what had been said in my own words   

7. Made written notes   

8. Repeated important information in my head   

9. In my head, tried to relate what had been 
said to my own experiences 

  

10.  
______________________ 
______________________ 
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Sharing Air Time 

Materials  
Bags of some type of token, for example: pennies, dried beans, etc. (approximately 5 per student) 

Before the activity: 
1. After students have worked in a group (on any given geography topic without any particular 

direction about sharing air time), ask each student to privately address questions on the student 
sheet below. 

 
2. Provide each student with approximately 5 tokens. Tell students that each time they speak they 

must spend a token. Rules:  
a. Once all of your tokens are spent, you may not speak again until everyone’s tokens have 

been spent, but you must listen actively to each of your peers. 
b. You must spend all of your tokens. 

 
3. After the token experiment, ask students to answer the appropriate questions on the student 

sheet. In their journal, have students reflect on the similarities and differences between the free 
form group work and the token experiment group work. 

 
4. In order to work toward not needing the tokens, participants need strategies regarding how to 

share the air time in a group situation. Teacher and students model the scenarios below. 
a. A person is speaking more than her/his fair share. Other group members can help to 

share the air time by saying things like: 
 

Examples: 

“Sarah, I really like what you’ve said, but I would like to hear what the others think...” 

“Nasim, we’ve heard how you feel about this, what do you think Farah?” 

“Christian (who is taking up a lot of air time), would you please listen to Ayesia’s idea” 

a. A person is speaking less than her/his fair share. Other group members can help to share 
the air time by saying things like: 
 

“Kiyoka, we haven’t heard from you; would you please share what you think?” 

“Jacob, would you please elaborate on Tomer’s idea?” 

 

(make cue cards with these phrases on them)
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Initial Self Assessment of Personal Air Time (student sheet) 
1. Of all of the talking that was done, sketch a pie graph to illustrate how much each person in the 

group talked. For example: 

 

 

 

 

 

 

 

 

2. Do you think that you spoke:  

• a lot more than your share 

• a little more than your share 

• an appropriate amount 

• a little less than your share 

• a lot less than your share 

 
3. Did the amount that you spoke (circle the most honest response): 

a. Enhance your understanding of the topic?  not a lot  a little  quite a bit 
b. Help you to feel welcome/included in the group?  not a lot  a little  quite a bit 
c. Help you to get to know the other people in the group?  not a lot  a little  quite a bit 
d. Help you to learn new ideas/perspectives?  not a lot  a little  quite a bit 

 

4. If someone in your group spoke more than her/his share, what could you have done to try to have 
the air time in the group shared more equally? 

 
 

5. If someone in your group spoke less than her/his share, what could you have done to try to have 
the air time in the group shared more equally? 
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After the Token Experiment 

1. Do you think that you spoke:  

• a lot more than your share 

• a little more than your share 

• an appropriate amount 

• a little less than your share 

• a lot less than your share 
 

2. Did the amount that you spoke (circle the most honest response): 
a. Enhance your understanding of the topic?  not a lot  a little  quite a bit 
b. Help you to feel welcome/included in the group?  not a lot  a little  quite a bit 
c. Help you to get to know the other people in the group?  not a lot  a little  quite a bit 
d. Help you to learn new ideas/perspectives?  not a lot  a little  quite a bit 
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Sharing Responsibility for Learning in Groups 
(Assessment Sheet to be used throughout the 
Course) 

1. Of all of the talking that was done, sketch a pie graph to illustrate how 
much each person in the group talked. For example: 

 
2. Do you think that you spoke (circle the answer that is most true):  

• a lot more than your share 

• a little more than your share 

• an appropriate amount 

• a little less than your share 

• a lot less than your share 

 
3. Did the amount that you spoke (circle the most honest response): 

a. Enhance your understanding of the topic?  not a lot   a little   quite a bit 
b. Help you to feel welcome/included in the group?  not a lot   a little   quite a bit 
c. Help you to get to know the other people in the group?   not a lot   a little   quite a bit 
d. Help you to learn new ideas/perspectives?  not a lot   a little   quite a bit 
 

4. I used a phrase to encourage someone to listen more actively (circle the most honest response).  
  never   not a lot   a little   quite a bit 

EXPLAIN: 

 

5. I used a phrase to encourage someone to speak less (circle the most honest response). 
  never   not a lot   a little   quite a bit 

EXPLAIN: 

 

6. I used a phrase to encourage someone to speak more (circle the most honest response.  
  never   not a lot   a little   quite a bit 

EXPLAIN: 
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APPENDIX B: ANNOTATED MAPS 
 

Annotated maps are a form of spatial journals.  They can be low tech (paper and sticky notes) or high tech 
(ArcGIS Online, Google Earth). 

 

Low Tech Strategy 

  Article being read 

 Outline Map 

 Sticky/Post-it Notes 

 

Steps: 

1. Individual Identification - Have students look at (not read) the article and circle any locations they see.  
They ARE actually reading, but they are reading for purpose. 

2. Students compare their locations with a partner. Students must decide what the definition of what 
‘location’ is.Is location a farmhouse? Is it Vietnam? Students can discuss the difference between relative 
and absolute locations, but they must collaborate on a mutual definition. 

3. Students write the name of each location at the top of a sticky note, and then locate and label the 
location on their outline map.  Sticky notes can be placed around the outside of the map, with a line 
connecting the sticky note to its place on the map. 

4. Students revisit the article to find one or more interesting and/or significant facts that correspond with 
each location.  These facts can be the result of teacher lead or prompted questions. However, the students 
will find the information within the body of the article or text. Students write this information directly on 
the sticky note. 

 

Note:  When the students have completed this task they will now have the start of a spatial journal in the 
form of their annotated map.  The map can be continuously updated throughout the unit. Students can use 
various different colours and sizes of stickies as they work through the unit.  The annotated map can now 
be used as research, to support critical challenges, write reflections or use as study notes. 

 

Source: TDSB SWSH SSGH Spatial Supports 
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