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The Hughes family in the shadow of Angel Glacier and 
Mount Edith Cavell, Jasper National Park

President’s Message
Shawn Hughes, Kawartha Pine Ridge District School Board

I hope that everyone had a wonderful holiday and that 
many of you had a great start to the 2nd semester. Our amaz-
ing OAGEE conference team has just finished the wrap up 
and debrief for our phenomenal 2016 OAGEE Fall Conference 
at Trinity College Schools in Port Hope (see my Thank You 
to our conference team later in this issue) and have already 
started planning our next conference at St. Andrew’s College 
in Aurora on November 10th & 11th 2017. 

A huge thank you to our conference coordinator, Cory 
McKercher @ Trinity College Schools, who worked very 
hard to put together an exciting lineup of presentations 
and workshops. I have no doubt that he will be lending his 
expertise to our 2017 conference coordinators, David Joiner 
and John Macdonald, when we return to the York-Durham 
region in 2017. Previously, David Joiner planned a very suc-
cessful and exciting 2011 OAGEE Fall Conference hosted at 
St. Andrew’s College. I have no doubt that you will find the 
surroundings very comfortable and conducive for wonder-
ful workshops and meeting like-minded people. Please do 
not underestimate the value of this networking experience. 

Conference Coordinators for the 2017 OAGEE Fall Con-
ference:

David Joiner, St. Andrew’s College

david.joiner@sac.on.ca

John Macdonald, Markham District High School

john.a.macdonald@yrdsb.ca

This is my last President’s Message! I’ve been part of 
OAGEE since 2002/2003 and I am honoured to have served 
as the President for the last 4 years. I cannot overstate how 
pleased I am to welcome our new OAGEE President, Ewan 
Geddes from TDSB. 

Ewan is part of a group of amazingly talented and dedicated 
people that I have had the pleasure of working with since 
2002. He has been actively involved in OAGEE and sharing 
his skills and knowledge with his school community, board, 
and the province for almost 20 years. 

I have enjoyed working with some very talented, dedicated, 
and resilient educators that readily share their incredible 
teaching experiences. The most noteworthy trait of these 
Geo Gurus is that they continue to make a difference by 
investigating many of the challenges that we face on a 
global scale with their students while their own emotional 
mettle is being tested by life challenges including injury, 
illness, unemployment, grief, or an unknown future with 
retirement and new ventures. 

Throughout their own personal struggles, these lifelong 
learners continue to email me at 11pm to share their amaz-
ing ideas and Geography resources with OAGEE members. 
Several of these teachers endured these challenges with a 
positive attitude, which serves to create a more compas-

sionate classroom where students 
are challenged and encouraged to 
be the best version of themselves.

I truly hope that these gurus never 
grow tired of this organization and 
I would encourage any of you to 
become more involved with OAGEE 
and meet some of these incredible 
people. We hope to see you at these 
great opportunities for current and 
relevant professional development 
sponsored by OAGEE. We need your 
help in Ontario so that Geography 
can SURVIVE & THRIVE. Take an 
active role in your profession by 
becoming an OAGEE member today 
at www.oagee.org.
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Order/Information from:

Kimberly Information 
Services Ltd.

36 Secinaro Avenue
Ancaster, ON L9G 0C6
Phone: 905-304-7779
FAX: 905-304-7779
Email: kis16@cogeco.ca

Contact us by email for a
pdf file of our Order Form.

Timesaver Curriculum Series

Key Features

� consistent structure 
throughout

� literacy and numeracy 
focus

� inquiry-based activities
using the Concepts of
Geographic Thinking 

� relevant and interesting 
topics and strategies

� accommodates wide 
range of learners

� ready to use with all 
necessary resources

� black line masters & full 
colour QuickTime
movie presentations on 
CD and DVD

� pdf files of all Teacher 
and Student pages 
included in the binder

All 5 Units - $500.00

* plus 5% HST and $25.00
 Shipping/Handling

CGC1P
Applied and Essentials

Implementation Package

Geography of Canada

 Available

      N
ow!

2013 Revised Edition

12 1
2

3

4
5

67
8

9
10

11

In addition, your $500.00* investment includes:
•  90+ stand-alone classroom-tested activities;
•  15+ full colour QuickTime presentation movies;
•  900+ full colour JPEG files of the photos used
 in ALL units for use by you or your students;
•  Blackline masters and resources for ALL activities;
•  Lesson Plans & Answer Sheets for ALL activities.

For purchasers of the first edition, a package of only
CDs & DVDs that includes all reorganized/revised pages and
new activities included in the revised edition, plus all of the above
features, is available as an UPDATE PACKAGE for $150*.
Note that:
• 90% of the activities come from the previous edition, some of

which have been updated or revised;
• activities have been added to address new expectations.

The CGC1P Grade 9 Issues in Canadian Geography in the
2013 Revision of the Canadian & World Studies, Grades 9
& 10 document is a multi-layered and complex document.

If you are looking for a resource that addresses many of
the implementation requirements of this curriculum, then 
this is your best bet.

This package of over 90 differentiated, inquiry-based, 
self-contained, and classroom tested activities:
• is organized into the five strands identified in the document;
• addresses ALL of the Overall and Specific Expectations;
• gives the Achievement Levels, Concepts of Geographic

Thinking, Map, Globe, and Graphic Skills, and Literacy
and Numeracy Skills addressed by each activity;

• includes Answer Sheets for ALL activities, a major feature
if your department has cross-over teachers with little or no
geographic background;

• includes differentiated instruction for Applied & Essential
 level students.
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GeoGeek Talks - thoughts from an aspiring Geographer

Torie Abbotts, Geography Teacher, York Region District School Board

Nurturing the Roots of the next Generation  

One of the sessions I attended at the OAGEE Fall Confer-
ence focused on the benefits of getting students outdoors 
to explore. Students, I learned, will forge deeply rooted 
feelings for nature if they are given the opportunity to 
spend time exploring their surroundings with someone 
who is caring and facilitates their understanding of natural 
systems. The discussion our workshop group had about 
this topic was very thoughtful, but I had difficulty believ-
ing the effort needed to integrate the outdoors into my 
regular lessons was worth it. 

As geographers, it is easy to understand the importance 
of exploring human and physical geography by immersing 
ourselves in it - get out and explore the real world. Photos, 
videos and maps really only give us a two-dimensional 
understanding of the geography that surrounds us. Many 
of the stories I heard from fellow OAGEE members at the 
conference were about trips they have taken or plan to 
take with family or friends. It is after all in a geographer’s 
nature to spend time travelling and exploring places. I 
hear stories about parents taking their children hiking, 
canoeing, and camping. I also hear stories about teachers 
who take their classes on field trips to hike, cave, or camp. 
But I rarely hear stories about those teachers who regularly 
take their students out of class to explore their local green 
space. Personally, I have felt a stigma around getting out of 
doors during my 75 minute class. Excuses such as lack of 
time, legal concerns, supervision, curriculum connections, 
weather and additional lesson planning mollify me into 
believing the effort is not worth the overall benefits. I feel 
many of us, though we work hard to prepare diversified, 
dynamic, and interesting lessons rarely leave the confines 
of the four walls of our classroom. 

In talking to some of my students about their holiday, I 
discovered that many students have plans to stay indoors 
playing video games, watching television or movies, or 
going to the mall. It dawned on me that as Geography 
teachers not only do we have the perfect excuse to take 
students off school property to explore but we have a duty 
as educated caring adults to demonstrate the importance 
of getting outside. If by making the effort one class a week, 
or every two weeks, or once a month to get outside and 
model the sense of curiosity and perseverance that make 
up all good geographers, we are passing on many inherent 
benefits about learning in nature. 

The health benefits of getting outdoors, particularly 
into green spaces, cannot be understated. Researchers are 
proving the benefits in brain functions, everything from 
increased ability to concentrate (Kuo, 2004) to increased 

levels of creativity (Oppezzo, 2014). Many of the health and 
psychological benefits of getting out in nature are ideal for 
improving the overall wellness of our students, “... there’s 
something about being in a natural setting that shows clear 
evidence of stress reduction, including physiological evi-
dence — like lower heart rate” (Wise, 2014). It is for these 
reasons that I feel Geography teachers should be making a 
more concerted effort to take their class outside as often as 
the course will allow. 

Making time to get your students outdoors to explore 
the green spaces near your school will give your students a 
chance to experience a varied sense of awe. They can engage 
and become curious about their sense of local place. You can 
help them visualize the larger connections their green space 
has on global physical processes. Pointing out the intercon-
nections between natural systems helps students feel con-
nected to the web of life that has existed for millions of years. 
Know that the effort you put into establishing yourself as the 
caring mentor of the next generation of nature explorers will 
be worth it. You will not only impress upon your students, 
their parents, and your administrators your role in improving 
overall student health, you will also be deepening the roots 
necessary for the next generation who needs to understand 
and believe in the interconnections between people and the 
natural environment they rely on. 

________________________________________

Kuo, Frances E., and Andrea Faber Taylor. “A Potential Natural 
Treatment for Attention-Deficit/Hyperactivity Disorder: Evi-
dence From a National Study.” American Journal of Public 
Health. © American Journal of Public Health 2004, Sept. 2004.

Oppezzo, Marily, and Daniel L. Schwartz. “Give Your Ideas 
Some Legs: The Positive Effect of Walking on Creative Think-
ing.” Journal of Experimental Psychology: Learning, Memory, 
and Cognition 40.4 

(2014): 1142-152.

Wise, Abigail. “Here’s Proof Going Outside Makes You 
Healthier.” The Huffington Post. TheHuffingtonPost.com, 
22 June 2014.
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OAGEE Fall Conference 2017
Preliminary Announcement

Friday, November 10, to Saturday, November 11, 2017

St. Andrew’s College, 
15800 Yonge Street, Aurora ON

Sponsored by Region 7 York-Durham publicly-funded and independent schools

O.A.G.E.E. Region 7 York-Durham looks forward to your participation at the 2017 Fall Conference to be held at St. Andrew’s 

College in Aurora from Friday, November 10, to Saturday, November 11, 2017.  

Conference Co-Chairs

 David Joiner, david.joiner@sac.on.ca John Macdonald, john.a.macdonald@yrdsb.ca

OAGEE Spring Conference 2017

As this issue of The Monograph went to press, the location and date of the Spring Con-
ference had not been confirmed. By the time this issue arrives, you are urged to visit the 
OAGEE website for details on this conference.

For further information on both conferences, visit the Conference 
section of the O.A.G.E.E. website (www.oagee.org) for dates, location 
(Spring), program details, updates, and registration costs.
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Expectations

Academic and Applied
A1. Geographic Inquiry: use the geographic inquiry pro-

cess and the concepts of geographic thinking when 
investigating issues relating to Canadian Geography.

A2. Developing Transferable Skills: apply in everyday 
contexts skills, including spatial technology skills, devel-
oped through the investigation of Canadian Geography, 
and identify some careers in which a background in 
Geography might be an asset.

Academic
B1. The Physical Environment and Human Activities: 

analyse various interactions between physical pro-
cesses, phenomena, and events and human activities 
in Canada.

B2. Interrelationships between Physical Systems, Pro-
cesses, and Events: analyse characteristics of various 
physical processes, phenomena, and events affecting 
Canada and their interrelationship with global physical 
systems.

Applied
B1. Natural Processes and Human Activity: analyse some 

interactions between physical processes, events, and 
phenomena and human activities in Canada.

B2. Influence of the Natural Environment on Human 
Activity: explain how physical processes and the natural 
environment influence human activity in Canada.

CGC1P/D: A Rick Mercer Annotated Map
Amanda Ellis, Sutton District High School

Instructions
This annotated map assignment is designed for Grade 9 Aca-

demic and Applied students to map locations shown in the 
Rick Mercer Report, and summarize each clip in annotated 
format on the map provided. Students will need to decide 
what is important about the clip as well as decide which 
part of the legend the story best represents. For example, 
the annotation for Montreal’s Fete des Neiges might read: 
“People can enjoy zip lining, curling, tubing, hockey and 
other winter things a subway stop from downtown.” The 
legend colour could be that of Weather/Climate, Recreation 
and Leisure, or even Culture!

NOTE: it is suggested that you enlarge the map onto 11” x 
17” paper to allow ease of annotation!

These are the places/videos that accompany the map:

• Whitehorse (the Sourdough Festival) 

• Mount Nimbus (climbing Mount Nimbus)

• Tofino (winter surfing)

• Yellowknife (Yellowknife or the Northwest Territories)

• Fort McMurray (oil sands )

• Camrose (wheat farming)

• Saskatoon (Ukrainian festival)

• Allan (potash)

• Lockport (ice fishing )

• Winnipeg (festival)

• Iqaluit 

• Happy Valley – Goose Bay (Arctic Winter Games)

• Bull’s Arm (oil rig)

• Petty Harbour (cod jigging)

• Albany (harvesting potatoes)

• Cape Breton (Celtic colours festival)

• Barrington (lobster fishing)

• Hartland (potato chips)

• Quebec  (Carnival)

• Montreal (Fete des Neiges)

• Oshawa (installing solar panels)  

• Toronto (Toronto Symphony Orchestra)

There are lots of clips to choose from, so by all means add 
your own!
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CGW4U World Issues: Canadian Geopolitics - Part 2
Katherine Radcliffe, Alanna Nagy, Cao, Huiqi (Wiki), Joseph Miller, Ross (Van) Bailey, Tirzah M. Keffer, and Jeremy Wielenga, 
Pre Service Students, Lakehead University

Editors Note: This is one of 3 curriculum packages developed by Pre Service Students of Randy Wilkie at Lakehead 
University. Due to their length, they will be divided into smaller packages and included in upcoming issues of The 
Monograph. This article is Part 2 of a unit on Canadian Geopolitics and includes 2 of the last 3 of the 6 lessons.

Introduction

Lesson #1. What is Geopolitics?

Lesson #2. Canadian Demographics

Lesson #3. Natural Resource Development

Lesson #4. Natural Disasters

Lesson #5. National Parks
Lesson #6. Canadian Geopolitics

The Unit

This whole unit (6 Lessons) is based on the Ontario Cur-
riculum for a Grade 12 World Issues course. It lasts for 15 
seventy-five minute periods, and includes a role playing 
activity and culminating project.

Lesson #4  Natural Disasters

Materials
Teacher Materials

 • Fire equipment: a barrel nozzle, some stranglers, a 
taped up pulaski

 • Fire Map from Timmins 9 forest fire, May 24, 2012

  https://ia600203.us.archive.org/18/items/360420-
timmins-fire-map/360420-timmins-fire-map.pdf

 • Fire Smart Material and PowerPoint

 • Climate Change and Wildlife in and Around 
California: Fire Modeling and Loss Modeling, 
Anthony Westerling and Benjamin Bryant, Cali-
fornia Climate Change Center 

http://www.energy.ca.gov/2005publications/CEC-
500-2005-190/CEC-500-2005-190-SF.PDF

Student Materials

 • Computer, tablet, or smart phone

 • Pencil/pen

 • Pencil crayons

 • Notebook

National Standards

 • Impacts of major hazards/disasters on humans

5 Themes of Geography

 • Locating

 • Interaction

 • Movement

 • Region

Basic Actions of People

 • Transporting

 • Communicating

 • Governing

 • Protecting

 • Educating

Length 

 • 3 x 75 minute periods

Learning Objectives

 • Study natural disasters in North America; specifically 
forest fires. Gain an understanding of how human 
development is encroaching upon forest fire prone 
areas.

Overall Expectation
D2  Analyse issues relating to national and global impacts 

of globalization from a geographic perspective, and 
assess responsibilities and approaches for managing 
these issues.

Specific Expectation
D2.4 Assess the responsibilities of governments and busi-

nesses for managing economic, environmental, and 
social impacts associated with globalization, and 
describe ways in which this could be done.
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Student Knowledge

I Know…
 • Forest Fires are dangerous.
I Will Apply…
 • The knowledge I have learned that forest fires are 

getting worse, and that as we develop further into 
the wilderness higher risks are being taken.

I Will Learn…
 • How to make my house fire smart.

 • How suppression equipment works.

 • How fast fires spread and how dangerous they are.

Student Knowledge

 • Forest Fire Presentation Assignment

Evaluation

Assessment For…
 Students will identify if they live in a dangerous area for 

forest fires. The teacher will respond to this and explain 
to students what they can do to protect themselves.

Assessment As…
 Students will be encouraged to ask questions throughout 

the lesson to bolster their understanding of the topic.

Assessment Of…
 Student-created Prezis which can be checked for under-

standing of topic and concepts.

Lesson Outline

Icebreaker - 20 minutes

Teacher

 • Show class a PowerPoint presentation giving infor-
maton on the nature of forest fires, trends in their 
occurrence, and damage caused by recent examples 
in Canada, United States, or around of the world.

 • Watch a quick clip from the show ‘Playing with Fire’.

Students

 • Have students to do a quick Google search on their 
phones about a recent forest fire; ask how much 
land was burned, how many casualties, how much 
financial damage it caused, etc.

Timmins 9 Forest Fire - 25 Minutes
Teacher

 • Post, project, or share a hard copy of the fire map of 
the Timmins 9 fire.

 • Have students Google the “Timmins 9 Forest Fire” 
on the Internet and use the maps and information 
available to describe the major impacts of this fire 
on the environment, people, and property of the 
Timmins region.

Students

 • Students describe the impacts of this fire on the envi-
ronment, people, and property of the Timmins region. 

Forest Fire Fighting Equipment - 5 Minutes

Teacher

 • Project or hand out the information sheet entitled 
Forest Fire Fighting Equipment.

 • Ask students to explain the purpose/use of each of 
the three pieces of equipment.

Students

 • Students suggest the purpose/use of each of the pieces 
of equipment and why they are vital to those who 
make a living fighting forest fires.

California Forest Fires - 20 Minutes

Teacher

 • Have students download the 2008 peer-reviewed 
article Climate Change and Wildlife in and Around 
California: Fire Modeling and Loss Modeling by 
Westerling and Briant. 

 • Have them use statistics and graphics from the study, 
to describe the trend in forest fire outbreaks and 
explain why it is taking place.

Students

 • Use the article on California to describe the trend in 
forest fires over time and why this trend is taking place.

 • Have students work in small groups to describe ways 
in which people who live in heavily forested areas 
in Ontario could make their homes ‘fire smart’.

Forest Fires Assignment - 10 Minutes

Teacher

 • Hand out the Forest Fire Presentation Assignment.

 • Pairs of students select and research a past forest fire 
and create a Prezi presentation about their chosen fire. 

Students

 • Each pair shares its Prezi presentation with the class 
and submits their presentation the teacher.

Assignment Class Work Periods - 170 Minutes

Teacher

 • Keep students on task. Help them if they have ques-
tions or other inquiries.

Students

 • Each pair works on its Prezi presentation.

Prezi Presentations - 75 Minutes

Teacher

 • Watches and assesses the Prezi presentations.

Students

 • Students watch other presentations and ask any 
questions they may have.
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Forest Fire Fighting Equipment

Pulaski

Stranglers
Barrel Nozzle
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Forest Fire Presentation Assignment

Your Task
With one partner, search the Internet and choose a specific wildfire to research. The fire must be from within the last 100 
years. Your job is to create a 5-minute Prezi presentation on your fire that meets the following requirements.

Requirements
Your Prezi presentation must include the following:

 • Name, size, date, and location of your fire, including a fire map.

 • Amount of destruction: how many houses burned, people died etc.

 • Financial cost of the fire: how much did suppression cost, amount of property destroyed etc.

 • Suppression techniques: how did firefighters extinguish the fire?

 • The type of fuel the forest burned in: desert, boreal forest, etc.

 • Any additional pictures or videos of your fire.

Success Criteria

 • I have completed all of the requirements.

 • I have worked within the time limit.

 • I have worked cooperatively and shared the workload with my partner.

 • I have created an interesting, professional, informative and exciting Prezi presentation.

Lesson #5 National Parks

Materials
Teacher Materials

 • Internet access/computer lab

 • Handouts

 • Overhead projector

 • National Geographic’s Guide to the National Parks 
of Canada

 • Library

 • Download “Canada’s National Parks” (HD) 
https://www.youtube.com/watch?v=EzaZsA6-beo

Student Materials

 • Writing Material

 • Smartphone, iPad, or computer

National Standards

 • Environmental issues

5 Themes of Geography

 • Location

 • Place

 • Interaction

 • Region

Basic Actions of People

 •  Conserving

 •  Governing

 •  Protecting

 •  Educating

 •  Entertaining

 •  Moralizing

 •  Providing aesthetics

Length
 • 4 x 75 minute periods
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Learning Objectives
 • Students will learn why there are National Parks in 

Canada and why they are important.

Overall Expectation
C1  Analyse strategies and initiatives that support envi-

ronmental stewardship at a national and global 
level and assess their effectiveness in promoting the 
sustainability of the natural environment.

Specific Expectations
C1.2 Analyse the roles and responsibilities of international 

organizations, governments, and companies with 
respect to the protection of the environment.

C1.4  Analyse the effectiveness of policies, programs, and 
initiatives in various countries in enhancing sustain-
ability.

Student Knowledge

I Know…
 • How to research to gain information and organize 

that information into a presentation that is concise 
and coherent.

I Will Apply…
 • Knowledge I have gained through research, attending 

all classes, asking questions.

I Will Learn…
 • About a specific National Park and teach my class-

mates about why it was created and why it provides 
an important service in protecting the environment.

Evaluation

Assessment For…
 Draw on prior knowledge of students.

 Ask questions.

Assessment As…
 Observation.

 Ask questions during work periods.

Assessment Of…
 Summative assessment during presentations.

Lesson Outline

Icebreaker - 20-30 Minutes

Teacher

 • Show “Canada’s National Parks” (HD) to students 
https://www.youtube.com/watch?v=EzaZsA6-beo.

Students

 • Watch, observe, prepare questions.

Discussion - 10-15 Minutes

Teacher

 Ask

 • What are your thoughts on the video?

 • Has anyone been to a National Park shown in this 
video?

 • Why is it important for Canada to have National 
Parks?

 • What criteria appear to be used in selecting the areas 
to be included in our National Parks?

 • Do the benefits they provide justify the cost of creat-
ing these parks?

Students

 • Share questions and observations about the video or 
about National Parks in general.

Assignment - 10-15 Minutes

Teacher

 • Have each student work with a  partner to choose a 
National Park.

 • Have each pair research why and how it became a 
National Park then create an informative and enter-
taining 5 minute Powerpoint presentation about 
their chosen national park.

Students

 • With your partner, reach an agreement on which 
national park to research.

 • Prepare an outline of the Powerpoint presentation 
outlined by the teacher.

Presentation Work Periods - 150 Minutes

Teacher

 • Observe, assist, ensure students are on task.

Students

 • Students will work with their partner on their assign-
ment and share the workload evenly.

Presentations - 75 Minutes

Teacher

 • Creates the order of presentations by the groups.

 • Facilitates the group presentations.

 • Assesses during presentations.

Students

 • Present, provide assessment feedback of peer presen-
tations.



Volume 67, Issue No. 1, 201614

THE MONOGRAPH

Grade 8: Resource Review - Against All Odds Activity
Emily Bruhn, Pre-Service Student, Lakehead University

Short Description
The video game teaches students about the difficulties refu-

gees have to go through to escape the fear of being persecuted 
in their country of residence. It also shows the steps that a 
refugee must go through to seek asylum in a foreign coun-
try. In the game itself, students take on the role of a refugee 
which will add to their understanding of the true fear and 
hardships that refugees must endure to reach a  safer country. 
Overall, there are twelve stages of going through the fleeing 
from his/her country of origin where the individual is fearful 
of persecution, to crossing the border and deciding if you 
are an immigrant or refugee, and lastly, creating your new 
life as a refugee in a foreign country.

This activity could truly be an excellent resource for stu-
dents to learn about refugees in general, and specifically, 
about the Syrian refugee crisis.

As I have seen in my past practicum, Syrian refugees are 
becoming part of the school system in Canada but many 
students do not understand what a refugee actually is, are 
unware of why those particular students are in their classes, 
and why those students are so different. They do not under-
stand the refugee crisis in a global, national, or local context. 
Thus, this is an excellent video game to enable students to 
begin to understanding this important crisis.

Strengths and Weaknesses of the Resource

Strengths
 • It is a great activity to get students engaged and 

informed about the topic of refugees and also dem-
onstrate the fear and difficulties that refugees face 
when having to flee their native land (because of fear 
of persecution) and gain asylum in a foreign country.

 • It is a video game with multiple stages and difficul-
ties to overcome and will encourage all visual and 
auditory learners.

 • The game allows students to repeat steps that initially 
they might have failed to understand. There is room 
for failure but that does not prevent students from 
eventually completing the game. 

 • Each step demonstrates another challenge that a 
refugee must face to escape persecution.

 • Once the game is completed, students will have 
developed empathy for all refugees and, with the 
Syrian Refugees becoming part of Canada, will help 
all refugee students to be better integrated into the 
classroom and thus, create a more inclusive class-
room/school.

 • Web facts, contained in additional readings, will 
provide students with even more insight into the 
plight of refugees.

Weaknesses
 • There are not a lot of overall/specific expectations 

in the Grade 8 curriculum that focus on refugees.

 • One section of the game is difficult (sort by origin). 
This is a very difficult section as students must decide 
if the object originated in the United States or another 
country. 

Bibliography

Against All Odds is an online video game developed by the 
UNHCR, United Nations High Commissioner for Refugees. 
It can be found at the following web address;

http://www.playagainstallodds.ca/

Lesson Plan/ Outline Of Activity

Title: Refugee Activity

Subject: Grade 8 Geography 

Time: 50 Minute Period

Strand: Economic Development and Quality of Life 

Desired Results
 
Lesson Description
 • Review previous lecture material: developed and 

developing countries, quality of life indicators, 
immigration and emigration, push and pull factors, 
economic, political and social factors, and then 
introduce the refugee lecture. 

 • Introduce handout and help students get to the 
website game

 • Description:  As a class, we explore the UN game 
and database “Against all Odds” explaining why 
we immigrate and specifically, what a refugee is, the 
difference between refugees and immigrants, why 
refugees need to leave their current living conditions, 
and how they adjust to life in their new country and 
surroundings.

  Then as a class, brief students on how to play the 
game and debrief them on what the Against All 
Odds game is designed to teach them. Go through 
the handout and allow the students to work in pairs 
to complete the short answer handout while play-
ing the game. Constantly, the students will need to 
refer to past lecture and handout material for help 
in completing the handout sheets for the game.

  The headings for each of the sectors and the levels 
within them are: 
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 (A) War and Conflict

  1. Interrogation

  2. You have to flee! 

  3. Get out of the town!

  4. Leave the country now! 

 B) Borderland

  1. Shelter for the night

  2. Find the interpreter!

  3. Refugee or immigrant?

  4. New in the class

 C) A New Life

  1. Looking for a job!

  2. Time to go shopping

  3. Sort by origin!

  4. Your first apartment

 • Once the students have completed the game and the 
handout they will understand how citizens become 
refugees, how they escape and how they create a new 
life, and are treated within their new environment, 
in a different country.  

Overall Expectations
B1, B2 and B3 (this task really involves a collaboration of 
all the previous lessons when comparing it to refugees and 
involving it in the refugee process) thus, it really does include 
all three overall expectations for this unit.  

Specific Expectations
B1.1, B1.2, B1.3, B1.4, B2.1, B2.2, B2.5, B2.6, B3.2, B3.5

(Some of these specific expectations can only be completed 
for students who are interested in extending their learning 
outside of class time).  
Learning Goals
 • Knowledge and understanding of what the game 

actually means and how this gives them the perspec-
tive of an immigrant/refugee.

 • What is a refugee? What do we know about Canada’s 
acceptance of new refugees currently from Syria?

 • Critically thinking about how a citizen becomes a 
refugee, how their quality of life is affected, how 
social, political and economic factors are at play, 
where refugees come from and choose to live with 
reference to developed and developed countries, push 
and pull factors that cause refugees to leave their 
country, and lastly, how immigration and emigration 
are related and comparable to refugees.

Success Criteria
Teachers will identify the criteria they will use to assess 
students’ learning, as well as what evidence of learning 
students will provide to demonstrate their knowledge and 
skills in student language.

 • Handout (1 of 2, one is without modifications while 
the other is a fill in the blanks instead of a short 
answer handout to accommodate to IEP’s and special 
needs students)

 • Students will demonstrate independent work or col-
laboration depending on if they choose to work with 
a partner or independently, as well as, responsibility 
because the handout is due at the end of the class.

 • Students will be graded on K/U, critically thinking/
inquiry, communication and application by complet-
ing the different type of short questions throughout 
the handout. 

Assessment

Assessment for learning: diagnostic, formative
 • Review of previous lectures and information to make 

sure all students retained the information and can 
use that information to help them critically analyze 
the refugee lecture/activity.

Assessment as learning: formative - self and/or peer
 • Hand in short answers handout (based off of the 

website game but also, they have to use previous 
knowledge on quality of life indicators for example 
to complete the handout).

 • Students can work in pairs or individually to complete 
the handout.

Assessment of learning: summative-teacher
 • Refugee related questions will be on the unit test.

Assessment Tool: (this should be linked to the suc-
cess criteria)
 • Teacher and/or self/peer evaluation on responsibility 

and independent work/collaboration.

 • Handout will be handed in at the end of the class 
to be marked by the teacher after it is self and peer 
reviewed.

Materials

 • Computer Lab (enough computers for all students 
to work independently if they choose to).

 • Handout for the class and a modified handout for 
those students with IEPs and special needs.

 • Previous lecture notes and handouts on key topics 
which relate to refugees (quality of life indicators, social, 
political and economic factors, developed and develop-
ing countries, immigration and emigration, etc.).

 • Review quickly lesson from the previous day on what 
a refugee is and how to classify refugees. 

 • Smartboard technology and Moodle to provide 
lecture handouts and such online (so that there is a 
hard copy and online copy of all the information, 
resources and handouts).
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Lesson Format: What Teachers Do/Say

Context for Learning
How does this lesson fit in to the learning for the unit? (What 
has come before and where are they going?) (What did they 
learn already, and what can you link to it?)

 • Previous: quality of life indicators, developed and 
developing countries, push and pull factors within 
emigration and immigration, and political/social/
economic factors. 

 • Learn about what a refugee is.

 • Apply previous knowledge to refugees: i.e. how poor 
quality of life indicators cause citizens to become 
refugees, forcing them to emigrate from their country. 

Minds On: Motivational Hook/engagement/intro-
duction/ASK - (5-10 min)
What will you do in the first 10 minutes to both engage your 
students, get them ready to learn and understand the theme/
topic/context for the lesson that day?

 • Review of previous material (quality of life indicators, 
social, economic and political factors, push and pull 
factors, developed and developing countries, etc.)

 • Introduction into what is a refugee. 

Hands On: During /working on it/action/ACQUIRE, 
EXPLORE, ANALYSE - (30 minutes)
What instructional strategies will you use to explore which 
topics, in order to move students forward in the lesson? (time 
is flexible) 

 • As a class, explain on what the Against All Odds game 
is meant to mean and how to play. Go through the 
handout and allow the students to work in pairs to 
complete the short answer handout while playing the 
game. Constantly, the students will need to refer to past 
lecture and handout material for help in completing 
the handout on refugees. The headings for each of the 
sectors and the levels within them are:

 (A) War and Conflict

  1. Interrogation

  2. You have to flee! 

  3. Get out of the town!

  4. Leave the country now! 

 B) Borderland

  1. Shelter for the night

  2. Find the interpreter!

  3. Refugee or immigrant?

  4. New in the class. 

 C) A New Life

  1. Looking for a job!

  2. Time to go shopping

  3. Sort by origin!

  4. Your first apartment

 • Each level within each sector has additional infor-
mation and information within the game that the 
students can choose to read. 

 • By the end of the game they will know how a citi-
zen becomes a refugee, how to leave the country 
as a refugee, adjusting to a new life and how one 
is treated as a refugee in their new country of resi-
dence, and creating a permanent life.

After: Consolidation: Reflect and Connect/ACT -  
(10 min)
What activities will your students engage in to demonstrate/
consolidate their learning (and connect their learning back 
to the learning goals)? How will they/you know they have 
been successful? (In the current curriculum, this part is 
where all the deep learning takes place).

 • The last question on the handout is a personal 
question. Throughout the game hard decisions 
have had to be made: i.e. what materials of their 
old life did they bring or leave behind? Which 
people, family, friends and neighbours did they 
leave behind? How where they treated   throughout 
theur journey? What struggles did they experience 
when they arrived in the country as a refugee? How 
were they treated? What stereotypes were associated 
with refugees?

 • Based on your experience as a refugee complete 3 
out of the 6 questions. Remember the long road, 
obstacles, hard choices and interactions you had 
along the way.

  a) What quality of life indicators did citizens have 
to give up to not be declared enemies of the 
regime (their countries government and police)?

  b) What factors push a refugee away from their 
country and what pulls them to a particular 
country, such as Canada?

  c) How were refugees treated once they arrived in 
Canada? What were the negative stereotypes 
associated with refugees? 

  d) How is an immigrant similar to a refugee? How 
is an immigrant different from a refugee?

  e) How do refugees adjust to life in a developed 
country such as Canada and what do developed 
countries do to help accommodate the new 
refugees?

  f) Explain what a refugee is and how you felt after 
experiencing the life that a refugee has. 

Next Steps/Extension Activities
What is the next step in the class learning? Or How could 
an interested student extend their learning? 

Next Steps
 • This handout and activity might require another 

50 minute period to complete or at least some time 
of the next day’s Geography period.
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 • If a full 50 minutes is not needed the teacher can 

spend the rest of the time looking and reading the 
web facts provided, as well as the links provided with 
current and factual information and stories of actual 
refugees.

Extension Activities
 • There are links to other information on each activity 

(3 sections, 4 activities in each). Students can expand 
their knowledge by reading all the additional infor-
mation sections.

 • Also, the website provides a link to http://www.unhcr.
org/cgi-bin/texis/vtx/home which allows students to 
navigate current issues that involve refugees. 

Special Education Notes

Differentiated Instruction considerations/accommodations/ 
assessment

 • Students will be taught what a refugee is prior to 
today’s lesson and computer lab activity. They will 
know about developed and developing countries, 
quality of life indicators, push and pull factors, 
immigration and emigration, and social, political 
and economic factors (chunking the information 
into a variety of different classes to help reinforce the 
information provided in the previous ten lessons).

 • Students will be given step-by-step instruction on 
how to complete the computer lab activity.

 • They will be allowed to work in groups, pairs or 
individually.

 • They will be given sections of the website game to 
complete. There are 1-4 different stages within the 
game) 

 • They will be given a fill-in-the-blanks handout, one 
word answers, etc. (instead of answering a short 
questions handout)

 • Be provided more time at lunch or recess to complete 
website game if needed. 

 • Lecture notes will be printed out for them to have 
without they themselves having to write it from the 
PowerPoint slides. 

 • Larger print on H/O.

 • Teacher will read out the instructions and questions 
on the handout for the specific student in need. 

Cross Curricular Links
Oral, reading, Writing, Media, Social Studies, Science, Math, 

Visual Arts, Drama, Music, PE&H,  (describe if present)

Reading - Reading the facts about refugees and following 
instructions.

Social Studies - History of Refugee information and Refugee 
game.

Media - Computer Lab and present day pictures used at 
the beginning.

Lesson Reflection: Teacher and Lesson

What went well? What changes would you make next time? 
How was the pacing? Engagement? Understanding?

Against All Odds - Handout for Activity

Steps to Follow

1. Go to http://www.playagainstallodds.ca/game_us.html.

2. Click “Play Against All Odds” tab.

3. Pick your character, write down a name for your character, and click the tab “No! Play without register-
ing”. 

4. Under the first column “War and Conflict: running from persecution” click on the number 1 and begin 
the game. 

5. Read the additional information when provided and fill out the questions on the handout as you continue 
to play the game.

6. If you are doing the handout with a partner, make sure you both complete a handout to be handed in at 
the end of the class.

7. There are three different sections, each with four components to complete.

8. If you have any questions please ask your teacher for help.



Volume 67, Issue No. 1, 201618

THE MONOGRAPH

Setting

You are no longer a student in this class. You fell asleep during Geography class and are now a refugee

in a different country. You are living in great danger and must flee your country.

What will you need to do to survive? 

  War and Conflict 

 a) Interrogation: “You have been called for questioning because we, the regime, suspect you have rebellious opin-
ions. We will give you 10 statements to respond to. We hope your answers do not conflict with the interests of 
your country. “ 

  • How did you feel having to say yes to all those questions? Did you give up the right to vote? Did you give 
up the right to travel in and out of your country? Did you give up the right to speak and write in your own 
language? Did you abandon your faith?

  • Are citizens treated the same in Canada by the government/police?

 b) You have to flee: “You must pack quickly; you only have two minutes before the secret police arrive to escape!”

  • What items did you take with you? What items did you leave behind? How did you choose what to bring and 
what to leave behind?

 c) Get out of the town: “Now, you have packed your things and need to get out of town  but you must not be seen 
by the military or who knows what would happen!”

  • Did you accept the help from a stranger? 

  • One wrong move can lead to your imprisonment. Did you choose left or right? 
 d) Leave the country now: 

  • What were the four options to escape with? What routes were not allowed and why? What was the only option 
for escape, explain why?
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  • Who did you choose to leave behind and face possible imprisonment or worse, execution? Explain your choice. 

Would you be able to make the same decision in real life?

  • Did you allow your best friend to still come with you even though he did not have his ID paper with him or 
did you sacrifice him for the safety of the rest of the group traveling with you?

  • Did you take the risk helping your friend with the hurt foot? Was the chance of being caught worth the risk 
of saving your friend?

  Borderland 
 a) Shelter for the night: “You have come to a town in a bordering country? Will you be safe staying here?”

  • Were you able to lie to the police or were you caught by them? 
  • As a refugee, how were you treated by some of the people while you tried to find shelter for the night?

 b) Find the interpreter: “You have come to a refugee reception center. There are many things you need to sort out.”

  • Did you find the interpreter within the time limit because as a refugee time and the quick choices you make 
could mean life or death?

 c) Refugee or immigrant?

  • After reading about the seven different people were you able to correctly answer whether they were a refugee 
or an immigrant. If not, use prior knowledge we have learned in class to help you make an educated guess, as 
well as, the Web Facts provided at the bottom of the web link. 



Volume 67, Issue No. 1, 201620

THE MONOGRAPH
  • Now decide if this statement means the individual is an immigrant or refugee (Write the letter I or R next to 

each statement).

• Emily chose to leave to earn more money: 

• Oliver believed that it was wrong to carry a weapon because of his faith and religious belief, this was 

not accepted in his country and he was forced to leave: 

• Emma was not able to move freely in her own country: 

• Emmett left his country for a better job in the USA: 

• Julia left her country because she was going to be forced to marry a man who was 30 years older than 

her which is a violation of her human rights: 
 d) New in the class: 

  • Did you answer all the questions correctly? 

  • Imagine how you would feel as a refugee in a new classroom, with new people, new customs and language. 
You probably don’t understand what that is going on because it is not easy to find your place in a new country. 

 A New Life 
 a) Looking for a job: “Applying to Fun Fair”

  • How did you do during the interview process? Were you appropriately dressed? Did you answer the questions truthfully? 

 b) Time to go shopping: “Now you have a job and your first wages you need to buy a cell phone so you can call 
your relative and friends.”

  • What prejudices did people have about you and others in your situation? How did this make you feel as a refugee?

  • How did you feel being accused of shop lifting? Did you accept the police’s apology?

 c) Sort by Origin: you may skip this section if you would like to.

 d) Your first apartment: “You have found your first apartment. Now you have to meet your new neighbours. Good   
luck!”

 • How did some of your neighbours react? Describe a positive and negative encounter. 

   Positive Experience:
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   Negative Experience:

 Conclusion 
Throughout the game hard decisions have had to be made: i.e. what materials of your old life did you bring or leave 
behind? Which people, family, friends, and neighbours did you leave behind? How where you treated throughout your 
journey? What struggles did you experience when you arrived in the country as a refugee? How were you treated and 
what stereotypes were associated with refugees?

Based on your experience as a refugee, complete any 3 out of the 6 questions below. 
Remember the long road, obstacles, hard choices, and interactions you had along the way.

 a)  What quality of life indicators did citizens have to give up to not be declared enemies of the regime (i.e. their 
countries’ government and police)?

 b)  What factors push a refugee away from their country and what pulls them to a particular country, such as Canada?

 c)  How were refugees treated once they arrived in Canada? What were the negative stereotypes associated with refugees? 

 d)  How is an immigrant similar to a refugee? How is an immigrant different from a refugee?

 e)  How do refugees adjust to life in a developed country such as Canada and what do developed countries do to help 
accommodate the new refugees?

 f) Explain what a refugee is and how you felt after experiencing the life that a refugee has. 

Choice #1

Choice #2

Choice #3
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Grade 12: GeoVenture Program - Mapping a 
Mining Operation
Angela Alexander, Esri Canada, K12 Team

Earlier this year, Greg Anderson’s Grade 12 students in 
the GeoVenture Program at Perth and District Collegiate 
Institute (P&DCI) conducted a survey project at a local 
Omya mine and plant. Students learned about the impor-
tance and everyday use of calcite, the mineral that’s mined 
at the Perth location.

In January, Elijah Funston, a teacher from P&DCI, and his 
“iCoach” students hosted an iPad Conference at the school 
for local businesses and community organizations. After the 
conference, Omya expressed an interest in working with 
P&DCI’s students on a project. Rory Hughes, mine manager 
at Omya, and his colleagues identified the need for a survey 
of their reclamation areas around Omya’s Perth plant and 
Tatlock mine locations. 

Greg Anderson and his GeoVenture students tour the 
Omya Tatlock, Ontario mine before surveying a reclamation 
area on the property.

Using tablets, smartphones and the Collector for ArcGIS 

app, the students had an opportunity to go into the field 
with professional mapping technology. They surveyed trees 
found on the reclamation areas at Omya’s Perth Plant and 
defined reclamation boundaries at Omya’s Tatlock Mine.  
This project included three full school days of onsite train-
ing and data collection.

P&DCI’s GeoVenture students used the Collector for 
ArcGIS app at one of the reclamation sites at the Omya 
Perth, Ontario plant.

Back in the classroom, students used ArcGIS Desktop and 
ArcGIS Online to view, analyze and  create maps of the field 
data they collected using Collector. Greg’s students made a 
formal presentation to Omya at the end of June and provided 
printed and digital maps of the survey results.

The results of the reclamation survey included a Forestry 
Survey map showing tree types, which was created by the 
GeoVenture students at P&DCI. The points were collected 
using Collector.

Greg Anderson and his GeoVenture students tour the Omya Tatlock, Ontario mine before surveying a reclama-
tion area on the property.
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The project allowed the 

students to apply what 
they learned about resource 
management and mapping 
from the course in the real 
world, as they worked with 
a partner within their com-
munity. It was also a unique 
collaborative approach to 
education, as many indi-
viduals who contributed to 
the students’ learning were 
involved, including:

 • Greg Anderson, who 
assisted with the resource 
management informa-
tion and field work.

 • Elijah Funston, who 
acted as the project 
manager and technical 
advisor between the 
various members and 
the students.

 • Rory Hughes and his 
colleagues at Omya, who 
shared their knowledge 
of the mining industry.

 • Jeff Ward, a retiree from 
Ministry of Natural 
Resources, who assisted 
with the forestry and tree 
identification.

The results of the reclamation survey included a Forestry Survey map showing tree types, which was created by 
the Geo-Venture students at P&DCI. The points were collected using Collector.

P&DCI’s GeoVenture students used the Collector for ArcGIS app at one of the reclama-
tion sites at the Omya Perth, Ontario plant.



Volume 67, Issue No. 1, 201624

THE MONOGRAPH

The Monograph
needs you!

• Stephanie Kirkham, 
a teacher candidate 
from Queens Univer-
sity, who assisted with 
the data analysis

• Hayleigh Conway from 
Esri Canada’s Edu-
cation and Research 
group, who provided 
ArcGIS technical sup-
port to Stephanie 
Kirkham

The GeoVenture stu-
dents initially tested 
Collector around their 
high school using school 
iPads before doing the 
field work for the Omya 
project.

The project started 
a relationship between 
P&DCI and a local busi-
ness that will grow, as 
monitoring of Omya’s 
reclamation assets at the 
mine and plant will con-
tinue for years to come.

Thank you to Greg Anderson and Elijah Funston at P&DCI 
for their input to this article. We look forward to hearing about 
the progress of this project in the near future.

The GeoVenture students initially tested Collector around their high school using school 
iPads before doing the field work for the Omya project.

…or more specifically, it needs your articles, lesson plans, 
ideas, book or media reviews, geo travel destinations 
or websites with new or exciting classroom resources

Send your submission to the Editor and help to ensure The Monograph continues its tradition of sharing 
resources to maintain a strong and important place for Geography in the Ontario curriculum.

If you need help preparing your submission, contact the Editor by email, fax, mail, or phone:

Gary Birchall
Email: gbirch@cogeco.ca

FAX (905) 304-7779

If you have an interesting project you want to share, let 
us know and you might be highlighted in a future article.
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Award of Merit
2016

The Association of Ontario Land Surveyors (AOLS) are regular fixtures at OAGEE’s Fall Conferences. We 
always look forward to seeing Nigel and Michael at every conference. They are always eager to promote 
GeoCareer pathways in Geography and Geomatics and for this reason, OAGEE was very pleased to present 
OAGEE’s Award of Merit to these very worthy and entertaining gentlemen and the association they represent.

Mike Matthews and Nigel Day with the OAGEE 
Award of Merit they received on behalf of the 
Association of Ontario Land Surveyors (AOLS) 
at the 2016 Fall Conference in Port Hope.

“Students enjoy the hands-on practical nature of 
geomatics. The fascinating nature of geomatics, 
which appeals to many surveyors and may be 
of interest to students, is the option of working 
indoors or outdoors, in urban or rural settings, 
domestically, internationally, or combinations 
of all these options. This is why geomatics is a 
borderless profession with the opportunity to 
diversify and follow one’s passion.”

— Day, N. (2007). Welcome to the World of Geo-
matics. The Monograph, 58(3), 1-4.

2016 OAGEE Award of Merit Winner -
Association of Ontario Land Surveyors (AOLS)
Shawn Hughes, President OAGEE OAGEE Award of Merit

“recognizing contributions by an organization or 
member of the community for their support of geo-
graphic education in the province of Ontario”.

Mike and Nigel at the Association of Ontario Land Surveyors 
display at the 2013 Fall Conference in Aurora.
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Editor’s Note: I would like to add my congratulations to 
Doug for this richly deserved honour. From a personal 
perspective, Doug was president of OAGEE in 1987 when 
I assumed my position as Editor of The Monograph 30 
years ago so I can attest to his enthusiasm and dedication 
to geographic education and to the fact that Canadian 
Geographic Education made an excellent choice in giving 
him this award.

OTTAWA, ON, November 10, 2016 – Canada is con-
sidered a world leader in geomatics, a sector comprised 
of approximately 
2,500 firms across 
the country, with 
annual revenues of 
nearly $2.5 billion. 
If Canadians are 
good at Geography, 
Douglas Koegler, 
the 2016 Canadian 
Geographic Literacy 
Award winner, can 
take some credit. 
He’s considered to be 
one of the founding 
fathers of modern 
geographic educa-
tion in Canada.

“Doug Koegler is 
a tireless ambassa-
dor for geographic 
literacy in Canada,” 
says Connie Wyatt 
Anderson, Chair 
of Canadian Geo-
graphic Education. 
“Doug has this 
infectious enthusi-
asm and creative ability to convince everyone with whom 
he connects, from primary school students to provincial 
education ministers, why knowing the Geography of our 
world is key to our country’s success.”

Doug Koegler is a passionate and committed educator 
whose contribution to geographic literacy spans more than 
four decades. Koegler was a key figure in the development of 
Canadian Council for Geographic Education which evolved 
into Canadian Geographic Education (Can Geo Education), 
the largest program of its kind in Canada. Today, Can Geo 
Education has more than 18,000 teacher members and 

Doug Koegler, Waterloo Teacher 
honoured with top Canadian 
Geographic Literacy Award

provides free much-needed and sought-after geographic 
resources.  While committed to improving Geography train-
ing to all Canadians coast to coast to coast, Doug Koegler 
has also been an effective driving force in the evolution 
of geographic education in Ontario. Today, Ontario is one 
of the few provinces with Geography as a core curriculum 
subject preparing graduates for jobs in the knowledge-based 
digital economy. 

”I am honoured and somewhat humbled at receiving this 
award,” says Douglas Koegler. “When I look at past recipients 
I feel I have been lifted into a very elite group of educators 

across this country. There is no higher recognition for teach-
ers then being recognized by their students and/or peers. I 
value this award very much and thank those who recognized 
my contributions to help make the world a better place.”

Despite fully retiring from teaching Geography, he can’t 
drop his commitment to his profession. Doug Koegler con-
tinues to offer guest lectures on topics related to Geography 
at the Faculties of Education at both Queen’s and Wilfrid 
Laurier Universities. Canada is a better country for his com-
mitment to helping us know our country and our world.
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Editor’s Note: As a Geography teacher, I had the privilege 
of having Ken as a colleague during my 33 year career at 
the Hamilton Board of Education. I want to publicly con-
gratulate Ken on receiving this much deserved recognition. 
I also want to point out to OAGEE members that Ken was 
President of the association for two years, 1972 and 1973 
and also was one of the members of the planning com-
mittee for the Spring Conference in Dundas this past year.

“This may be hard to believe but I’m actually quite busy 
this week,” said Ken Hall, who is not your typical retired 
86-year-old. Hall is a McMaster alumnus who is a 2016 
recipient of the Ontario Medal for Good Citizenship award.

The Ontario Medal for Good Citizenship recognizes indi-
viduals who, through exceptional long-term efforts, have 
made outstanding contributions to their communities.

Founder, visionary, leader, unsung hero, a talent for 
inspiring others to volunteer, and a staunch protector of the 
environment are just a handful of the many ways people 
refer to Hall.

All for good reason.

His stacked resume is merely a glimpse of his passion for 
both teaching and the environment, one often in combina-
tion with the other. It’s fair to say Hall has deep roots with 
the Hamilton community and its environmental well-being.

He has taught with the Hamilton Board of Education 
for 31 years, implemented programs in schools such as 

the Classroom Mini Marsh that teaches children about water 
preservation and he was involved with the Hamilton Natu-
ralist’s Club for almost two decades and credits the Rotary 
Club for giving him various opportunities to be involved 
in community projects.

Hall’s life was woven into the fabric of the university when 
he studied Geography. He would go on to teach elementary 
and high school students, become principal and then circle 
back to his alma mater.

“Not only does Ken act as a visionary leader for the 
environment, but also for his alma mater,” said Director of 
Alumni Advancement, Karen McQuigge. 

“The term ‘founder’ has been used to describe Ken in many 
instances throughout his volunteer and career endeavours, 
and his work with the MAA is no exception.”

He was the only two-term president of the Alumni Asso-
ciation in twenty years, during which time he was a driving 
force behind a program that links female graduates with first 
year female students-in-residence at McMaster.

In 1978 he was a founding member of the Student Recruit-
ing Committee where he created an annual leadership 
conference on campus for high school students, and was 
co-founder and first president of the Geography Alumni 
Branch. Hall chaired the Alumni Gallery and was an alumni 
representative to the McMaster Senate. The list goes on.

As a teacher he took a liking to coaching track and field 
because unlike other large teams it meant he never had to cut 
a student from joining. As a principal he strongly believed 
that teachers had an influential role outside the classroom 
and it was the extracurriculars that really gave them a chance 
to get to know students and help them.

“When people asked me what I did I never said that I 
taught Geography. I taught students,” says Hall.

“It didn’t matter what the subject was, you follow the 
interest of the kids and set a good example for them.”

Success to Hall means looking back and seeing that your 
years of service made a lasting impact. As a teacher, it means 
seeing his students twenty years later who are paying it 
forward and also giving back in a meaningful way.

Hall continues to be involved in his community and is 
currently on a committee for the Amica residence in Dundas 
where he and his wife Joan reside.

November 30, 2016

Ken Hall - Former OAGEE President Awarded the 
Ontario Medal for Good Citizenship
Sarah James, McMaster University
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A mixture of architectural styles and ages reflect 
the 148-year history of Trinity College School

Cory McKercher, conference chair, welcomes geographers in the impres-
sive Marketplace hall where the keynote address, the Remembrance Day 
and awards ceremonies, and the publishers’ displays were carried out.

Geography Immersion @ Trinity College School - 
The 2017 OAGEE Fall Conference

Gary Birchall, Editor, The Monograph and Shawn Hughes, Past President, OAGEE

As you drive through the gate 
and enter the grounds, you cannot 
be anything but impressed with 
the size of the campus and the 
date on the plaque on the pillar 
that informs you that this school 
was “moved to this site in 1865”. 
As you approach the various 
buildings, you cannot help but 
be impressed with the mix of 
old and new architectural styles.

The next impressive encounter occurs when you enter the main hall 
where the OAGEE Fall Conference was centred for two days. This is 
where those geographers who wisely chose to attend the conference 
were welcomed by Cory McKercher, the conference chair. 

The theme of this year’s conference was “The Power of the Map”. 
Many of the workshops dealt with various aspects of cartography and 
how to integrate the use of maps and GIS (ArcGIS) into courses at all 
grade levels. Probably the most “expansive” workshop and display was 
centred on the Canada Giant Floor Map. Other workshops dealt with 
simulations, using various types of resources (e.g. Canadian Geographic 
magazine, Google Apps, eLearning Geography), and pedagogical themes 
(inquiry-based learning, using Story Maps, and L’utilisation des DPS 
et la pensée critique en géographie).

The 11:00 am, Remembrance Day moment of silence was followed 
by the fascinating Keynote presentation by Dr. Helen Scott, Executive 
Director of the Canadian Network for Maternal, Newborn, and Child 
Health in the Marketplace.

The following is a brief biography of the 
impressive career of Dr. Scott.

Nearly 20 years ago, Dr. Helen Scott started 
down the path of shaping the future of 
the world and it’s fair to say that she has 
achieved a tremendous amount of success in 
the hardest and most challenging job in the 
whole world. She started by shaping her 5 
kind and caring children with the values and 
behaviours that promote a positive sense of 
community. In her spare time, she earned 
her PhD in Epidemiology with a focus on 
maternal and child health. Her long list of 
accomplishments and experiences include: 

• doctorate in epidemiology with a focus 
on maternal and child health

• postdoctoral fellowship in survey 
methodology and advanced regression 
modeling strategies.
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Keynote Speaker Dr. Helen Scott delivers a fascinating and engaging presentation 
of her life’s work in the Marketplace.

Claude Brun del Re, Jean Tong, Hayleigh Conway, and Mike 
Matthews enjoying a chat at the Esri display in the Marketplace.

The 2017 Fall Conference Planning 
Committee: (l to r): Linda Gollick, 
Mike Farley, Cory McKercher (chair), 
Ling Wong, Paul Hackl (OAGEE VP 
of Conferences).

• managed a variety of 
program development, 
evaluation, health policy 
and health care delivery 
systems projects. These 
include World Health 
Organization projects on 
childhood injury preven-
tion across 49 countries; 

• working on teams to 
implement and evaluate 
the Canadian national 
program for food forti-
fication with folic acid, 
Ontario’s universal influ-
enza immunization initia-
tive and Ontario’s early 
obstetrics discharge pro-
gram; and developing 
community-wide preterm 
birth prevention pro-
grams. 

• assistant professor appointment in the Epidemiology 
Department at the University of Toronto. 

Dr. Scott has become deeply respected on the world stage 
because of the kind of person that she is, which has gained 
the attention of Bono, Stephen Lewis, Justin Trudeau, Bill 

Gates, and Jean Chretien. 

The Keynote was followed by lunch in the TCS Dining Hall 
along with OAGEE Annual General Meeting (AGM) where 
the slate of nominees for the positions in the Executive, 
and Provincial and Special Interest Councillors for 2017 was 
voted into office. It should be noted that this was Shawn 

Hughes final (fourth) year as President. Many Council 
members took the opportunity to thank Shawn for 
his outstanding efforts and enthusiasm in carrying 
out his presidential duties. Well done, Shawn!

Back in the Marketplace, Shawn presented the 
Award of Merit to the Association of Ontario 
Land Surveyors (see page 25 in this issue). The 
award was accepted by two faces very familiar to 
Fall Conference attendees from as far back as 2011, 
Nigel Day and Michael Matthews.

It is appropriate to give Shawn the last word in 
thanking the Fall Conference Planning Committee.

“Words cannot describe how grateful we are for 
this wonderful team. Thank you ever so much 
for your hard work and patience throughout the 
planning and implementation of these amazing 

learning opportunities. Your confer-
ences continue to provide teachers 
with many insightful and interac-
tive workshops. We wholeheartedly 
appreciate your guidance, support, and 
dedication to improving geographic 
and environmental education in the 
Province of Ontario.”
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Looking for some resources? One of my biggest frustrations 
to teaching geographical concepts with technology is teach-
ing the technology. Teachers are not experts. Students aren’t 
going to become experts. Frustration can be the outcome 
for both teacher and student. At least that is my experience. 
I get frustrated a lot. Hence the column title “Trails and 
Trials”. There have been many trials. 

Historically, I would type out instructions that would take 
a long time for me to create. I felt guilty photocopying 4 
pages of instructions per student for a class. I would do a 
demonstration in front of the class of the skills that students 
would need to use to do the activity. What would happen? 
Students would skim over the instructions, miss steps, try 
to improvise, and then complain when it didn’t work. As a 
result, I would have to problem solve what they did wrong. 
I found I was running around the class and fixing the same 
things. And then an idea came to life. What if students 
could watch me do the activity on their own? One of my 
colleagues, Andrew White, showed me a simple video that 
he created using Smart Notebook. And I thought, “I can 
do that”. 

That led me investigating video-making software which 
led me to purchasing TechSmith’s Camtasia and Snagit 
Education Pricing Bundle ($257 CAD). Now, it’s not a cheap 
program but after the success I have had using it, the cost is 
worth it because it works. There are 
cheaper programs, but I like Cam-
tasia. Camtasia Recorder, Studio 
and SnagIt allows me to create 
and edit high quality instructional 
videos that demonstrate computer-
based geographical activities. I 
have used it to instruct students 
on using ArcGIS Desktop, ArcGIS 
Online, and Google Sheets to create 
geographic concepts like climate 
graphs and population pyramids. 
With the software, I have created 
videos used by the Ministry of Edu-
cation for the eLearning CGC1D 
course. 

By using a blended learning 
model, I would record videos of 
my computer screen as I demon-
strate the skills/processes required. 
The videos would include written 
text boxes, voice over, and actual 
demonstration. Students are then 
able to work independently by 

Geospatial Technology: Trails and Trials - 2
Jonathan Fletcher, OAGEE VP Geotechnologies

YouTube and Blended Learning:  How to create a Climate Graph on Google Drive

following the YouTube demonstration, adapting the dem-
onstration to whatever data or theme they need. 

The following is one example of how I use YouTube for 
blended learning. Use the URL below for the data. If you 
search “Jonathan Fletcher maps” in YouTube, you will 
find my channel.

Climate Data
Open the link and make a copy of this data sheet and 

follow the instructions in the Climate Graph Data for 
Canada at <<https://goo.gl/M4Gjn4>>.

YouTube Instructional Video, Climate Graph at  
<<https://goo.gl/yyIVWF>>

Graph Analysis
Go to the link and make a copy. Paste the graphs in here.

 <<https://goo.gl/VgOgnp>>  
or create your own analysis sheet. 

One way to enhance the activity is to add an ArcGIS 
Online map for comparison. 

ArcGIS Map: For geographical reference, create a map 
in ArcGI S online by adding the following to your map 
“Canada’s Climate” by Esri Education and “Climate_
Case_Study_Cities” by MrFletcher and ensure that it is 
saved. Create labels for the Climate_Case_Study_Cities.
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VIDEO REVIEW
Mass Extinction: Life at the Brink - The Clues to the Future Lie in the Past

Jeffrey Wright

PBS DVD 

1 DVD Disk, July 21, 2015

Amazon $C26.99

This is a well organized and clearly pre-
sented story of scientific investigations and 
discoveries related to the end of Permian 
(The Great Dying) and the K-Pg (End of 
the Dinosaurs) extinction events. These 
were two out of the five greatest mass 
extinctions in the last 600 million years 
of the geologic history of the Earth. The 
sources of evidence used to narrow down 
the probable causes of these two extinc-
tion events are presented and the reader is 
taken to the actual locations where the key 
findings were made. The general conclu-
sion was that the two extinctions differed 
in the “trigger” that got them started but 
that the role of greenhouse gases in raising 
the temperature of the Earth’s atmosphere 
and acidifying the oceans was a common 
underlying cause. 

In the case of “The Great Dying”, when 
over 90% of all species on land and sea 
were obliterated, one of the prime suspects 
is the Siberian Traps, huge unimaginable 
masses of basaltic lava that poured out of 
volcanoes in north central Eurasia 250 million years ago. 
These eruptions lasted millions of years and covered an area 
about the size of the continental United States in up to a 
mile deep layer of lava. The carbon and sulphur dioxide 
gases released during these eruptions altered Earth’s envi-
ronment by dramatically warming and chemically changing 
both the atmosphere and oceans. It was this combination 
of processes (carbon dioxide released into the atmosphere 

 global warming  oceans heat up and lose their 
oxygen  nasty anaerobic bacteria take over, burping out 
lots of poisonous gas   end result? – mass extinction) 
that brought on a time “When Life Nearly Died”.

In the case of the extinction of the dinosaurs at the end 
of the Cretaceous era, the trigger was a massive meteorite 
impact on the tip of the Yucatan Peninsula in Mexico. Here, 
the massive infusion of rock materials and gases such as 
carbon and sulphur dioxide released in the fireball at the 
impact site, had the same impact on Earth’s atmosphere 
and oceans as in the Permian extinction.

The last, and most unsettling aspect of the story, points 
out the parallels between the causes of these past extinctions 
and the changes being brought about by human activities 

on the Earth’s atmosphere in our own 
time. It also underlines the fact that 
the environmental changes (increased 
CO2 in the atmosphere, warming and 
acidification of the oceans, bleaching 
of coral reefs, rising sea levels, ecosys-
tem destruction), are taking place at 
the same rate as, or maybe even faster 
than, the disastrous environmental 
changes at the end of the Permian 
and Cretaceous (K) periods in Earth’s 
geologic history.

It was this latter realization, pointed 
out by one of the geologists inter-
viewed in the video, that really sent a 
shiver down my back!!! In the human 
time scale the changes we are bringing 
about in the environment seem slow 
but in the geologic time scale they are 
very fast. By the end of the video, you 
might be asking yourself the question: 
“Are humans on the verge of trigger-
ing a 6th Mass Extinction – On Our 
OWN!!?”

Shouldn’t this story, that links the 5 mass extinctions of 
the distant geologic past with what we humans are doing 
to the Earth today in causing global warming, be a vital and 
certainly chilling part of the CGP3M Physical Geography 
course? It might be a big attraction to students looking 
for a course with interesting insights into the Earth and 
its physical and human interactions and processes! If so, 
this clearly presented and organized video would provide 
a valuable resource to do so.

Reviewed by Gary Birchall, Editor

Some additional resources on the same topic:

NOVA: Lethal Seas DVD

NOVA: Doomsday Volcanoes DVD

NOVA: In the Path of a Killer Volcano DVD

NOVA: Mystery of the Megavolcano DVD

NOVA/FRONTLINE: Global Warming: What’s Up with the 
Weather? DVD

All of the above are available for US$19.99 online from:

ShopPBS at www.shoppbs.org
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