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Changing Your Address?

Special Note: Don’t forget to 
forward any change of address to  
O.A.G.E.E. c/o Becker Associ-
ates, 10 Morrow Avenue, Suite 
202, Toronto, ON M6R 2J1. This 
applies particularly to pre-service 
student members. This will ensure 
that you receive a full annual set 
of issues of The Monograph.

OAGEE Fall Conference 
and the Summer 
Institute, 2015

Note the announcement and 
Call for Papers for the upcoming 
Fall Conference at the University 

of Toronto Schools.

Also, included is information on 
the Summer Institute along with 
an Application Form if you wish 

to attend the institute in July.
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President’s Message
Shawn Hughes, Kawartha Pine Ridge District School Board

I’m sure that everyone is prepared for a well-deserved 
summer break. Over 10 years ago, my wife and I spent our 
honeymoon travelling across Newfoundland. The Cana-
dian and World Studies Lead Teacher at Coboug District 
Collegiate Institute West, Todd Pottle, recommended that 
we forget our plans for a huge east coast tour and focus 
on Newfoundland.

We spent a month visiting almost everything between 
Port Aux Basques to St. John’s. We even made the journey 
to Fortune Bay to catch a ferry to Saint Pierre et Miquelon so 
that we could give the impression that we were “cultured” 
and “sophisticated” by spending part of our honeymoon 
in France. This summer we hope to finally revisit the East 
coast with kids in tow. 

My time at Cobourg West continued to foster a love for 
teaching, specifically Geography. They were a fantastic and 
supportive staff that took a new teacher from Northern 
Ontario and made him part of their family. Unfortunately, 
we have lost “the West” and Todd. The West has been 
scheduled to be closed due to declining enrolment. Todd is 
not deceased, but he did pursue his principal qualifications .

Geography is Everything! All of these experiences have 
contributed to my love for Geography. Every region that I 
have visited briefly or chosen to stay long term has taught 
me something new about this country that I look forward 
to sharing with students. Unfortunately, our ability to share 
this knowledge is in jeopardy. Through my correspondence 
with Geographic Alliances in Arizona, Colorado, and 
California it appears that we share a common challenge 
throughout much of North America: the focus on Literacy, 
Numeracy, and STEM is diminishing Geographic Education. 
These Geographic Alliances indicated that when Geogra-
phy is offered as part of Social Studies, it is at significant 
risk of being an afterthought within the course’s content.

I want my children to be exposed to Geography through-
out their elementary and secondary school careers. As men-
tioned in our Fall 2011 letter, “There is no more important 
subject in the 21st century for young people than Geog-
raphy to help them understand and contribute towards 

solving the problems that face humanity and planet 
earth.” Todd Pottle, Author & Mentor Teacher. Teachers 
are charged with the huge task of preparing students to 
venture out into the real world. Unfortunately, training the 
future Geography teachers that will teach students about 
that world is not the priority of several Ontario Faculties 
of Education. Teaching spatial skills and global citizenship 
has been deemed unimportant. 

Like OAGEE, many Geographic Alliances throughout 
the United States have been fighting for Geographic 
Education for over 30 years. The Geographic Education 
National Implementation Project (GENIP) was formed 
by a consortium of geographic associations committed to 
improving the status and quality of geography education 
in the United States. “Its mission is outreach on behalf 
of geography to educators and policy makers across the 
United States”.

http://genip.tamu.edu/

OAGEE advocates strongly for having the undervalued 
discipline of Geography in the Ontario curriculum. Our 
educators strongly endorse the St. John’s Declaration, 
which aims to improve geographic literacy in Canada. The 
St. John’s Declaration was created to advance geographic 
education for ALL Canadians. 

  http://www.cgeducation.ca/programs/declaration/

I would encourage you to support OAGEE and their 
pledge to provide teachers with training in Geography and 
the resources to support development of spatial reasoning 
and understanding of the more complex aspects of place. 
Evidence of our pledge occurs annually at the OAGEE 
Spring and Fall Conferences.

“There is no more important subject in the 21st century 
for young people than Geography to help them understand 
and contribute towards solving the problems that face 
humanity and planet Earth.”

—Todd Pottle, Author & Mentor/Teacher



Volume 66, Issue No. 1, 2015 3

THE MONOGRAPH
Most recent and upcoming conferences:

2015 OAGEE Spring Conference 
in Tobermory on May 8th & 9th 2015

Thanks to Graham Draper, Sylvia Elliot, and the dedi-
cated Sources of Knowledge team for inviting OAGEE 
members to attend their annual Sources of Knowledge 
Forum, filled with field studies, presentations, and panel 
discussions about the Bruce Peninsula.

http://www.sourcesofknowledge.ca/ 

2015 OAGEE Summer Institute 
in Toronto on July 6th – 10th 2015

Participants will work with experts in the areas of air 
quality, public health, and Meteorological Services Canada 
(MSC) along with GIS professionals, educational leaders 
and peers to gain a working knowledge of issues pertaining 
to air quality and Urban Heat islands at the Pan Am and 
Parapan Am Games. Teachers will experience air quality 
issues though a STEM and Education for Sustainable 
Development (ESD) Inquiry lens. Field Studies will allow 
teachers to experience the unique monitoring systems and 
data collection implemented at various Pan Am sites.  
     www.oagee.org

2015 OAGEE Fall Conference 
at the University of Toronto Schools 

on November 13th & 14th 2015

The Dream Team is back! OAGEE’s Mike Farley, Paul 
Hackl, and Ling Wong have returned to host another 

fantastic conference at a fantastic location. The Call for 
Presenters for the 2015 OAGEE Fall Conference at the 

UTS is open until July 31st 2015 
www.oagee.org

This is a crucial time for Geography in Ontario. You can 
make a difference! We hope to see you at these great 
opportunities for current and relevant professional devel-
opment sponsored by OAGEE. Please take the time to 
support OAGEE, your subject association, by purchasing 
a department membership with whatever is left of your 
budget this school year. We need your help in Ontario so 
that Geography can SURVIVE & THRIVE. Take an active 
role in your profession by becoming an OAGEE member 
today at www.oagee.org

The Monograph
needs you!

…or more specifically, it needs 
your articles, lesson plans, 

ideas, book or media reviews, 
or websites with new, or 

exciting classroom resources

Send your submission to the Editor and help to ensure The Monograph continues its tradition of sharing 
resources to maintain a strong and important place for Geography in the Ontario curriculum.

If you need help preparing your submission, contact the Editor by email, fax, mail, or phone:

Gary Birchall
36 Secinaro Avenue

Ancaster Ontario L9G 0C6
Email: gbirch@cogeco.ca
Phone: (905) 304-6534

FAX (905) 304-7779
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Order/Information from:

Kimberly Information 
Services Ltd.

36 Secinaro Avenue
Ancaster, ON L9G 0C6
Phone: 905-304-7779
FAX: 905-304-7779
Email: kis16@cogeco.ca

Contact us by email for a
pdf file of our Order Form.

Timesaver Curriculum Series

Key Features

� consistent structure 
throughout

� literacy and numeracy 
focus

� inquiry-based activities
using the Concepts of
Geographic Thinking 

� relevant and interesting 
topics and strategies

� accommodates wide 
range of learners

� ready to use with all 
necessary resources

� black line masters & full 
colour QuickTime
movie presentations on 
CD and DVD

� pdf files of all Teacher 
and Student pages 
included in the binder

All 5 Units - $500.00

* plus 5% HST and $25.00
 Shipping/Handling

CGC1P
Applied and Essentials

Implementation Package

Geography of Canada

 Available

      N
ow!

2013 Revised Edition

12 1
2

3

4
5

67
8

9
10

11

In addition, your $500.00* investment includes:
•  90+ stand-alone classroom-tested activities;
•  15+ full colour QuickTime presentation movies;
•  900+ full colour JPEG files of the photos used
 in ALL units for use by you or your students;
•  Blackline masters and resources for ALL activities;
•  Lesson Plans & Answer Sheets for ALL activities.

For purchasers of the first edition, a package of only
CDs & DVDs that includes all reorganized/revised pages and
new activities included in the revised edition, plus all of the above
features, is available as an UPDATE PACKAGE for $150*.
Note that:
• 90% of the activities come from the previous edition, some of

which have been updated or revised;
• activities have been added to address new expectations.

The CGC1P Grade 9 Issues in Canadian Geography in the
2013 Revision of the Canadian & World Studies, Grades 9
& 10 document is a multi-layered and complex document.

If you are looking for a resource that addresses many of
the implementation requirements of this curriculum, then 
this is your best bet.

This package of over 90 differentiated, inquiry-based, 
self-contained, and classroom tested activities:
• is organized into the five strands identified in the document;
• addresses ALL of the Overall and Specific Expectations;
• gives the Achievement Levels, Concepts of Geographic

Thinking, Map, Globe, and Graphic Skills, and Literacy
and Numeracy Skills addressed by each activity;

• includes Answer Sheets for ALL activities, a major feature
if your department has cross-over teachers with little or no
geographic background;

• includes differentiated instruction for Applied & Essential
 level students.
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The Ontario Association For Geographic And Environmental Education
Association pour l’enseignement de la géographie et de l’environnement en Ontario

OAGEE 2015 Fall Conference

Call for Presenters
Workshop and presentation proposals for the 2015 OAGEE Fall Conference may be 

submitted online through the following link from May 15th – July 31st 

http://oagee.org/forms-new/presentations1.php

Date Location
November 13th & 14th University of Toronto Schools  

Deadline For Submissions

Online applications will open on Friday May 15th. The deadline for submissions is July 31st. Notifications regarding suc-
cessful submissions will be provided by the end of August 2015.

Sessions will run Friday morning, Friday afternoon and Saturday morning. Each session will be 50 minutes in length, with 
the option for a double session if additional time is required. Field trip requests of 2-3 hours are preferred. 

Each classroom will hold approximately 20-30 participants. Hardwire and/or Wireless Internet access, SMART Boards, 
speakers, connecting PC cables are available in most rooms; Mac users must bring their own connectors. Ideally, presenters 
should use a cloud-based presentation format such as Google Slides or Prezi to avoid any software issues. We have access 
to 3 computer labs with 25 workstations and 2 laptop carts with 25 laptops.

All applicable workshop and presentation proposals will be considered for the conference. However, we are encouraging 
potential presenters to consider providing sessions that focus on the following highlighted session themes:

Conference Main Theme is: #GoExplore! 

• Inquiry-Based Learning • Revised Curriculum for Geography in Ontario

• Evidence-Based Learning • Gr. 7 & 8 Program

• Physical geography • Urban Studies

• Geo-technology • Blended Learning

• Eco-Schools • Geo-Literacy

• Geo-Numeracy • GeoSTEM or STEM-G

• Differentiated Instructions in the Geography Classroom • Essentials of Geography (reaching out to ALL levels of 
students)

• Field Studies • FNMI Perspectives

One presenter from each accepted workshop will receive one, $100 discount towards the registration fee for the confer-
ence. Additional presenters who wish to participate in OAGEE Fall 2015 Conference activities beyond their session are 
asked to register separately for the conference. Notifications regarding successful submissions will be provided by the end 
of August 2015.

For more information please contact:  Mike Farley, mfarley@utschools.ca
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Ontario Association for Geographic and Environmental Education

Association pour l’enseignement de la géographie et de l’environnement en Ontario

Geography and Science teachers are invited to apply to:

Skills,(GIS) issues and teaching about air quality and urban heat island in the 
Pan Am Games setting

Summer Institute July 6-10 Toronto 2015

Hosted by the Ontario Association for Geographic and Environmental Education (OAGEE) and 
The Meteorological Service of Canada (MSC) (a division of Environment Canada) along with other 
partners. 

Purpose and Objectives:
• To support Geography and Science teachers (stem) 6-12 in the concepts, knowledge and skills 

needed to assist their students to understand and work with the concepts and issues of urban 
heat island and urban air quality;

• Teachers will learn web-based GIS to use up-to-date data to create and analyze maps that measure 
specific air quality;

• Teachers will experience and use the same sensoring and monitoring apparatus that will be used 
to monitor air quality for the Pan Am Games;

• Teachers will experience air quality issues through a “STEM” and “ESD” inquiry-based lens.

This 4.5 day, summer institute will immerse teachers and educators in the climate issues as related to 
living in an urban environment. Metrologic Services Canada has established a state of the art monitor-
ing system for the Pan Am Games in Toronto which will collect a wide array of data relating to heat, 
wind movement, and particulate matter to name but a few. Teachers who are part of this institute will 
be able to work with this data and use the various monitoring systems and data to create specific lessons 
and activities to take back to their classrooms. They will also be able to hone their skills in ArcGIS on 
line and experience how this web application is used in real world situations. They will also be able to 
interact with experts and professionals in the fields of weather and climate modelling, Public health and 
other related fields. Field trips will be planned to see the monitoring in action and various Pan Am sites

Participants will work with experts in the areas of air quality, public health, and Meteorological Services 
Canada (MSC) along with GIS professionals and educational leaders and peers to gain a working knowl-
edge of the actions and data necessary to increase understanding and awareness of issues pertaining to 
air quality and urban heat islands with specific emphasis on the unique monitoring systems and data 
collection in place for the Pan Am and Para Pan Am Games. 

Teachers will be expected to design lessons, activities, or units that support their specific areas 
of teaching and will receive a certificate identifying their skills and application.

Time: July 6-10 (4.5 Days)                           Location Toronto (TBA)                        Cost $100

Acceptance for this institute will be based on applications received on or before JUNE 15, 2015

Please send attached application and any inquiries via e-mail to 

mark.marklowry @gmail.com 

Instructions on sending monies will be given upon acceptance on June 22.
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Air Quality and Urban Heat Island Summer Institute 
– Toronto July 6 to 10 2015

 Application Form

Name: 

School and Board:
 

Subject Association or Affiliation (preference will be given to up-to-date members of OAGEE, OGCA, STAO, or OSSESTA) 

Email Address: 

Contact numbers:

School: 
  

 Home or Cell: 

Address: 

 

 

Current Grades and subjects taught: 

GIS skills

               
 Beginner 

     
 Intermediate

Skill level does not predicate acceptance

Any Food Allergies

All applicants will be expected to work either individually or in groups to create some type of lesson, activity, and /or unit 
that will fit into the Ontario curriculum in either Geography or Science.

Space will be reserved for some of you to present your activities at the various subject-based fall conferences.

Accepted applicants will be informed on or before June 22 2015 (of accepted applicants, they will be accepted on a first 
come basis).

Total # of participants - 25

Please direct Application and Inquiries to:

mark.marklowry@gmail.com
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In the previous two implementation articles, I have fo-
cused on the major changes and highlights of the revised 
Geography curriculum in Ontario. Article 1 focused on the 
significant changes and enhancements to the revised cur-
riculum including a working understanding of Geography, 
the Geographic Inquiry Process, and the Concepts of Geo-
graphic Thinking.

In article 2, the focus was on what this looks like in the 
Geography classroom from grades 7 to 12. Emphasis was 
placed on the concepts of geographic thinking and inquiry 
within the context of specific tasks and activities. Discussion 
was also given to the language of location, both relative 
and absolute.

If Geography is to remain in the public school lexicon, 
we must have students thinking, analyzing, and conversing 
as geographers. This is not just in the defined Geography 
classroom but within the broader in-class and lifelong learn-
ing sphere. As has been stated many times: ‘Every what 
has a where!’

In this article, I discuss a number of strategies, tools, and 
methods to further enhance the spatial inquiry learning 
environment in the Geography classroom.

Creating Relevance
One area that allows for immediate student buy-in is if 

they (the students) can see and identify that their studies 
have relevance to their lives. This is not meant to suggest 
that they create the curriculum, however, if they see the 
relevance of what is included within the curriculum to their 
own lives then a major hurdle is overcome.

The classic representation of this is the old lament pre-
sented by many Grade 9 teachers that: “the students com-
ing into my class don’t even know the capital cities of the 
provinces”. Certainly, this is a concern, however, it raises a 
question (in the students’ minds): “What is the relevance 
of this information?” 

Also, it must be noted that the last time they formally 
studied the provinces was in Grade 5 and many of these 
students might not have been in the Ontario system at that 
time. However, ask a Grade 9 boy to name five NBA teams 
and identify their division (location), they will most likely be 
able to do that without blinking an eye. Therefore, it behoves 
us to tease out the relevancy within all geographic inquiry. 

For example, we could have students research where they 

Implementation Series - Part 3
Ongoing Thoughts on the Revised Ontario
Geography Curriculum
Mark Lowry, Past President, OAGEE, Retired TDSB Geography & Geotechnologies Consultant, Esri Consultant

would put the capitals for each province with a rationale 
(becoming critical thinkers) and debate their choices with 
other members in the class. We might get some interesting 
discussions. This would also be a great place to introduce 
the concepts of geographic thinking .

The following statement from the new curriculum rein-
forces this point. 

“Teachers need to integrate current events and issues 
within the curriculum expectations, and not treat them 
as separate topics. The integration of current events and 
issues into the curriculum will help students make con-
nections between what they are learning in class and 
past and present-day local, national, and global events, 
developments, and issues. Examining current events helps 
students analyse controversial issues, understand diverse 
perspectives, develop informed opinions, and build a deeper 
understanding of the world in which they live. In addi-
tion, investigating current events will stimulate students’ 
interest in and curiosity about the world around them. The 
inclusion of current events in Canadian and World Studies 
will help keep the curriculum a relevant, living document.” 
—(Canadian and World Studies - Grades 9 & 10 - 2014 
Revision, Page 41).

 All students need to identify and discuss local, regional 
and world situation, through both the geographic under-
standing “why there and why care” and the concepts of 
geographic thinking. Relevancy is not just learning about 
Geography, it is doing Geography.

Problem-Based Learning (PBL) and the Infu-
sion of STEM 

As problem-based learning and the inquiry basis of Sci-
ence, Technology, Engineering & Math (STEM) education 
takes hold within Ontario, we as Geography teachers should 
feel quite comfortable with this process. STEM, originally 
an American construct, is based on the inquiry method as 
it is in the science-math realm. 

Why no Geography you ask? The blatant fact is Geogra-
phy is not considered a core discipline in the United States. 
However, in most states, US educators quickly identified that 
they must incorporate spatial technologies into the majority 
of STEM activities. As a result, there has been an explosion 
of ARCGIS Online applications as part of the STEM-based 
inquiry approach. 
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“STEM fields require the abilities to collect and 

analyze data, while asking and answering ques-
tions based on the data. GIS helps you answer ques-
tions and solve problems by looking at your data in 
a way that is quickly understood and easily shared.“ 
— http://edcommunity.esri.com/educational-roles/instruc-
tors/stem

What is problem-based learning and how does it fit into 
the revised Geography curriculum from grades 7 to 12 in 
Ontario? 

Problem-based learning (PBL) at its core is based on an 
unstructured problem which: 

• Is messy and complex in nature;

• Is changing and tentative; and

• Has no simple fixed formulaic “right” solution. 

As can be seen, this lends itself to the type of culminat-
ing tasks that we expect students to accomplish using the 
geographic thinking concepts and inquiry methods. In the 
geographical context, PBL will allow students to identify is-
sues in a real world context. This then requires students and 
teachers to apply concepts and skills from other non-related 
disciplines such as those that are the basis of STEM. However, 
they can integrate spatial technologies effectively to gather, 
process, synthesize, and communicate information. They 
can use this knowledge and information to produce reports. 

 Mapping Skills & Spatial Technologies
“Spatial skills underpin spatial literacy, enabling stu-

dents to develop and communicate a sense of place. Map, 
globe, and graphing skills help students visualize and 
make meaning of spatial data. These skills help students 
understand how data relating to three dimensional spaces 
can be represented on two dimensional surfaces. Although 
students learn spatial skills in Geography, they apply them, 
in conjunction with the concepts of disciplinary thinking, in 
all subjects in SSHG and CWS. In addition, students may 
apply these skills in everyday contexts and other subjects”. 
—(Canadian and World Studies - Grades 9 & 10 - 2014 
Revision, Page 24)

It is with this in mind that we, as teachers of Geography, 
must remember the role we play as instructors and practitio-
ners of spatial and graphic skills. If everything has a ‘where’ 
then it is important that the students are able to articulate 
this both through creating, and understanding, maps.

In today’s world, teachers and students of Ontario are in a 
very enviable position. They have access to the most current 
and powerful spatial technologies and GIS tools anywhere. 
These tools (specifically ArcGIS Online and Google Earth) 
are available to all students using any platform or device 
at any location. They can use this technology to generate 
and articulate their inquiries. If one of the four concepts of 
geographic thinking is Spatial Significance then the use 
of spatial technology is not an add-on. It is an overriding 
expectation. 

Through the use of methods such as spatial journals and 
annotated maps, students can always connect the ‘what’ 
with the ‘where’. Though many students feel they might 
not go on in Geography, they will all agree that they will 
use maps throughout their lives. This is also true of graphs 
and graphing as well. Some of the most complex graphs that 
students will use (population pyramids and climate graphs) 
are ones they will learn to create and interpret through their 
Geography classes.

Field work and Data Collection
Field work is an essential part of any, and all, Geography 

courses. “The application of the concepts of geographic think-
ing, spatial skills, and the use of field studies are central to the 
geographic inquiry process and the learning of Geography”. 
—(Canadian and World Studies - Grades 9 & 10 - 2014 
Revision, Page 63)

Fieldwork is usually defined as activities in which students 
learn outside the classroom or where learning can take place 
via first-hand experience outside the constraints of the class-
room setting. Field activities can range from a one-period 
wonder and discovery in the school yard to a multiday trip 
to a totally new environment. However, they are based on 
similar concepts and methodologies. These are related to 
catalogued observation and some form of data collection.

Why Fieldwork?
• It is a good way to collect primary data that can form 

the basis of sound inquiry;

• It helps students to develop an understanding of the 
real world;

• It introduces students to the skills and ways of working 
that are transferable to many other forms of inquiry – 
STEM;

• It helps students and teachers to get to know one an-
other and build relationships that are different from 
classroom relationships;

• It is usually fun and, to the students, some of their most 
memorable experiences.

Adapted from Teaching Geography, the Professionals’ 
Guide 2007

 There are many types of field work activities that are all 
concerned with collecting quantitative or qualitative data 
(information). Six different approaches are discussed here. 

First, there is the traditional field activity that consists of 
developing skills, identifying relationships, and nurturing 
an appreciation of landscape and the sense of place. 

Then, there is the ‘hypothesis testing’ field study where 
students apply geographical concepts and theories to real 
world situations and verify, modify, or reject proposed 
hypotheses.

 In our context, the ‘geographical inquiry process’ is the 
most common method used in such activities as it encour-
ages students to identify, construct, and ask geographical 
questions and formulate hypotheses. 
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However, any and all field work should be based on good 

data collection methodologies. These can range from general-
ized qualitative recorded observations to more sophisticated 
types of quantitative data. However it is imperative that 
students record some type of data. There is a whole range 
of devices and methods that can be used including jour-
nals, narratives, photographs, databases, and spreadsheets 
to name but a few. However, make sure that the ‘where’ 
is always identified and catalogued whether it be relative 
(in comparison to something else) or absolute (using such 
devices as GPS).

These three articles are not meant to be a complete sum-
mary of the revised Ontario curriculum. They are just one 
person’s observations as to what is similar and what has 
changed with the latest revision. I think that most teach-
ers of Geography will be encouraged and excited about the 
revised document. It allows both the students and teach-
ers to grasp the essence of Geography as a discipline and 
encourages students to use 21st century skills and thinking 
concepts to be active citizens and grasp the complex world 
in which they live.

Poster 1

The ‘problem-based learning’ approach that enables 
students to identify and gather relevant information (data) 
to answer geographical questions and offer explanations 
and interpretations to their findings, could also be used. In 
summary, all these processes allow students to apply their 
findings (using the concepts of geographic thinking) to the 
wider world to arrive at personal conclusions or decisions.

Another style, or method, of field work suitable for use for 
earlier grades, and for introducing students to Geography 
as a separate discipline, is the ‘discovery method’ which al-
lows students the freedom to identify (discover) their own 
interests in an environment or landscape. For example, let 
them draw a ‘mental map’ of what is important to them 
within their own neighbourhood. This allows students to 
develop their own focus of study and methods of investiga-
tion. It also encourages self-confidence and self-motivation 
by creating a student-centred learning environment. 

Finally, ‘sensory-style fieldwork’ is also beneficial as it en-
courages new sensitivities to environments through the use 
of all the senses. It supports a nurturing, caring attitude to 
nature and empathy with other peoples and cultures through 
emotional engagement. One of the powers of sensory field 
work is the acknowledgement of its validity as an intellectual 
activity for the understanding of our surroundings.

OAGEE Council has long supported teachers implementing Geography curriculum across 
Ontario. This tradition continues as we provide ideas and strategies for the implementation 
of the newest version of the curriculum and its inquiry component. In order to facilitate 
this process, OAGEE has designed and created four posters for use in the classroom, by 
both teachers and students.

The posters are designed to help teachers as they plan lessons to meet the new Cana-
dian and World Studies expectations and address them with their students. The posters 
can also be used in the Geography classroom to enable students to check their progress 
in linking concepts as they work through the learnings and and skills required by the 
CWS curriculum.

The second poster in the series is devoted to strand B where students are expected to 
master concepts and develop skills based on Canada’s physical geography. The major 
topics in this strand include geologic processes and resulting landform regions, controls 
and patterns of climate, and natural vegetation and soil processes and distributions. 
Students are also expected to identify and explain connections between human activity 
and the natural environment within Canada.

As with the previous poster, included in Issue 3, Fall, 2014 of The Monograph, use the 
three questions on the current poster as a guide to exploring your thinking and learning 
for this strand. Integrate the geographic inquiry process and develop the transferrable skills throughout as the students 
move through the strand.

Obtaining the Poster Set
The full set of 4 colour posters that make up this series will be available to OAGEE members at the 2015 Fall Conference 

in Toronto in November. Visit the OAGEE website to find out about obtaining the posters if you are not able to attend 
the conference. The cost for the set has not yet been determined.

OAGEE Implementation Poster 2: Interactions in 
the Physical Environment
Joanna Hughes (Ottawa Carleton District School Board) and Brenda Scarlett (Limestone District School Board)
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CGW4U - Push Factors for Rural-Urban Migration 
in India: Role Playing Activity
Jude Abou-Reslan, Jacob Brown, Clement Cheng, Alexander Cui, Armaan Ladak, Rebecca Levere, and Mia Sanders, 
Students, University of Toronto Schools

Lesson Overview
Groups of students will take on the role of a rural farming 
family in India. Their goal will be to maintain financial and 
social stability of both their farm and their family. Students 
will formulate connections between economic trends and 
a series of natural and social challenges: drought, disease 
and disorder. Students will cooperate to make critical group 
decisions to solve real world problems. Students will analyse 
how these problems push rural populations into migrating 
into cities.

Expectations

Understanding and Managing Change
 • Analyse trends and predict changes in the human 

use of the earth and its resources;

 • Predict future global demographic changes and their 
economic, environmental, and social implications;

 • Evaluate the perspectives and arguments of various 
stakeholders on a current issue;

 • Evaluate the role played by non-governmental or-
ganizations and local community initiatives in dif-
ferent parts of the world in promoting sustainable 
development and responsible resource management.

Duration
 • two 75 minute periods

Rural Life Simulation (one 75 minute period)

 • Simulation and Discussion

Post-Simulation Discussion (one 75 minute period)

 • Research and Group Presentations

Resources

Resource Tracker:
 http://goo.gl/KSJ0v6

Simulation Prezi:
 http://goo.gl/SJtGZ

Materials
 • Simulation Prezi: http://goo.gl/SJtGZE 

 • Laptops (1 per group of four)

 • Smartboard/Projector and Speaker [Optional]

 • 5 dice

Instructions

Introduction
1. Split class into groups of four.

2. Give each person in the groups a Scenario handout

3. Give each group a Resource Tracker handout, and a 
die/coin.

4. Assign each group member a character:

 Aisha, Rubi, Raji, Saesha, Abbas.

5. Begin Prezi by clicking the right arrow and introduce 
the scenario to students through the first 14 slides. (End 
with the Cultural Values slide)

Scenarios
6. Following the cultural values slide, there will be a series 

of videos. Show videos to the class or have each group 
of students play the video on a laptop. Students should 
answer the questions in the Scenario handout. The 
format of the scenario is:

 a) Scenario Video slide

 b) Four storyboard slides

 c) What should I do? slide

 d) Options slide

 e) Questions to Ponder slide

 f) Outcomes slides

7. Ask students to take 3 minutes to discuss which options 
they wish to choose, with the aid of the Questions to 
Ponder slide. Note: Each group must roll a dice during 
this period to determine its outcome

8. Before revealing the outcomes, ask students to discuss 
the factors that influenced their choices for 3 minutes

9. Reveal the outcome, account for the change of each 
group’s rupees on the Resource Tracker, and fill out the 
Outcome Analysis with questions about the outcomes.

Reflection
10. After the final Outcome slide, compare the financial 

situations of each group.

11. Begin “Epilogue” discussion in groups and share insights 
as a class.

12. Use the knowledge and research questions from this 
simulation to look more closely at the changing demo-
graphic trends in the rural global south, as well as the 
effectiveness of government welfare and bureaucracy.
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Decision Rupees Left After Action

BEGINNING  ____________

Scenario 1: Decision  ____________

Scenario 1: Outcome  ____________

Scenario 2: Part 1 Decision  ____________

Scenario 2: Part 1 Outcome  ____________

Scenario 2: Part 2 Decision  ____________

Scenario 2: Part 2 Outcome  ____________

Scenario 3: Decision  ____________

Scenario 3: Outcome  ____________

END  ____________

Decision Rupees Left After Action

BEGINNING  ____________

Scenario 1: Decision  ____________

Scenario 1: Outcome  ____________

Scenario 2: Part 1 Decision  ____________

Scenario 2: Part 1 Outcome  ____________

Scenario 2: Part 2 Decision  ____________

Scenario 2: Part 2 Outcome  ____________

Scenario 3: Decision  ____________

Scenario 3: Outcome  ____________

END  ____________

50 000

50 000

Resource Tracker

Resource Tracker"
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Push Factors for Rural-Urban Migration in India

Scenario 1: Drought

1. Why couldn’t this farmer sow his crop seeds?

2. How much money did the second farmer lose from drought last year? How much is promised in aid?

3. What portion of their crops have to fail in order for them to receive aid?

Outcome Analysis

What information do you know already, and what more do you need to know?

Groundwater Depletion Patented GMO Seeds Credit

Schooling Crop Harvesting Government Aid
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Push Factors for Rural-Urban Migration in India

Scenario 2: Disease

1. What must the slum residents use instead of toilets?

2. What action has the government taken? Has it been effective?

3. What percentage of Indians have access to toilets? What are the implications of this fact?

Outcome Analysis

What information do you know already, and what questions do you need to research more deeply?

Informal Diagnosis Government Diagnosis Medical Literacy

Informal Medicine Markets Informal Treatments Government-run Treatment
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Push Factors for Rural-Urban Migration in India

Scenario 3: Religious Violence

1. Why was the police response “too little, too late”?

2. What were Muslim minorities promised by security forces and the community? 

3. Why were the rural villages affected the worst? Why were they the most unstable?

4. Why are minorities afraid to return home?

Outcome Analysis

What information do you know already, and what questions do you need to research more deeply?

Communication during Crisis Self-imposed Policing Internal Refugee Camps
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Epilogue Discussion

1. What are the potential benefits of urban living compared to rural living? What are the potential risks?

2. Will rural living become easier or harder to sustain in the coming years? Explain. 

3. What problems did you find with government institutions in the Sim?

4. What do you think can be done to solve these issues?

5. Who do you think might be the most important actors in developing rural India in the coming decades? Corpora-
tions? Governments? NGOs? Why?
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Lesson Overview
At the beginning of the semester there will be an establish-

ment of a particular day to work on this activity for the first 
10 minutes of class every week for 12 weeks. Students will 
be expected to work on this activity outside of class time 
utilizing www.earthweek.com.

This website details events that took place around the 
world in the previous week in a predominantly geographic 
context. There are a variety of issues available to research. 
This can be done thematically paralleling the “pillars” of 
the course; for example:

 • Social/Cultural;

 • Economic;

 • Political;

 • Ecological.

Students will be responsible for plotting these weekly 
events on maps provided utilizing the website as a resource. 
If students wish to track and plot one particular type of 
event over the 12 weeks (e.g. water shortages throughout 
the world) they can.

This activity provides the opportunity for students to:

 • get a greater sense of geographic place on a global 
scale and how interconnected we, as human beings, 
really are;

 • visually represent where issues are occurring through-
out the world and draw inferences on the patterns 
that emerge;

 • reinforce proper cartographic principles that have 
been established in previous courses;

 • critically think as well as collaborate with peers as 
a class. Proper report style writing and sourcing can 
be reinforced though this activity.

Expectations
 • Explain how economics and environments in some 

places can be affected by decisions made in other 
places;

 • Develop and use appropriate questions to focus a 
geographic inquiry;

 • Gather geographic information from primary sources

 • Draw conclusions to make judgements or predictions 
on the basis of reasoned analysis and supporting 
evidence.

Duration
10 minutes  - 1 day a week x 12 weeks

CGW4U: Earth’s Events: A Mapping Exercise
Alexander Zboralski, Monarch Park Collegiate, Toronto District School Board

Materials
Computer with Internet access

Political map of the World

Pencil/pencil crayons/ruler

Teaching/Learning Strategies
During the initial 10 minutes of class students will have 

the opportunity to plot these events on a world map utilizing 
the atlases available in class. Students will be responsible for 
developing a concise and accurate legend. It is recommended 
students use the same legend symbols that appear on the 
“Earthweek” website. Remind students to keep symbols as 
small as possible. The legend will go on the back of the world 
map itself unless students can come up with a creative means 
to show the legend elsewhere. (That should be established 
with the teacher early on)

There will be 12 weeks of information symbols plotted on 
a relatively small area – it will get cluttered. As the semester 
goes on suggest to the students to put the symbols around 
the outside of the map and or draw lines connecting the 
symbols to the location of the world being discussed.

When the 12 weeks have ended, the finished product (the 
map) will be handed in along with a report. Report length 
can be up to the teacher’s discretion (e.g. 500-1000 words). 

The report should include the following:

 • Title page;

 • An introduction and conclusion (what has been 
tracked, interesting conclusions, etc.);

 • Comments on the type of issues being tracked/plot-
ted;

 • Duration of the issues;

 • Areas of the world being affected/not being affected 
(geographic patterns/implications);

 • Bibliography (any supplementary information/docu-
ments must be acknowledged).

Resources
Earthweek.com website

Pearson School Atlas/Oxford Canadian School Atlas

Evaluation
Rubric

Student Handouts
Blank political map of the World

Rubric

Assignment Handout
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Categories
R

(<50%)

Level 1

(59-50%)

Level 2

(69-60%)

Level 3

(79-70%)

Level 4

(100-80%)
Total

Knowledge
(map is complete and ac-

curate)

Does not 
meet 
require-
ments

The map 
has many 
items 
missing 
and is not 
accurate 
at all

The map is 
missing a 
number of 
items and 
is not very 
accurate

The map 
has most 
of the 
required 
items and 
is relative-
ly accurate

The map 
has all the 
required 
items & 
is very ac-
curate

Communication 

(appropriate visuals were 
used to produce a neat 

map)

Does not 
meet 
require-
ments

Inappro-
priate or 
ineffective 
visuals 
were uti-
lized

Appropri-
ate visuals 
were uti-
lized in an 
ineffective 
manner

Appropri-
ate visuals 
were uti-
lized in an 
effective 
manner

Appropri-
ate visu-
als were 
utilized 
highly ef-
fectively

Application
(appropriate introduction 

and conclusion)

Does not 
meet 
require-
ments

A less than 
satisfac-
tory 
introduc-
tion and 
conclusion 
were used

A satis-
factory 
introduc-
tion and 
conclusion 
were used

A very 
good 
introduc-
tion and 
conclusion 
were used

An ex-
cellent 
introduc-
tion and 
conclusion 
were used

Thinking
(summary, predictions, 
and connections were 

included)

Does not 
meet re-
quirement

Summary, 
predic-
tions and 
connec-
tions were 
made with 
a limited 
degree of 
clarity and 
logic

Summary, 
predic-
tions and 
connec-
tions were 
made with 
a some 
clarity and 
logic

Summary, 
predic-
tions and 
connec-
tions were 
made with 
a consider-
able degree 
of clarity 
and logic

Summary, 
predic-
tions and 
connec-
tions were 
made with 
a high 
degree of 
clarity and 
logic

Title Page
       

Comments:

Earthweek Assessment Rubric

Name:
    

Mark: 
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Lesson Overview
This is a formative assessment activity or “assessment as 

learning” lesson that will enable the teacher to determine 
the ability of his/her students to use the process of geo-
graphic inquiry to organize and interpret the photographs 
and diagrams contained in a geographic article from a 
selected geographic magazine (e.g. National Geographic, 
Canadian Geographic, Geographical (UK). The interpre-
tation aspect would have students identify the type of 
geographic inquiry method represented by each of the 
pictures/diagrams.

This activity will not only provide the teacher, but also 
the students, with valuable information about their ability 
to apply the process of geographic inquiry to investigating 
geographic issues associated with physical features and 
processes (Overall Expectation A2) and natural resources 
(Overall Expectation B2).

This activity is inspired by the TC2 Critical Thinking 
Consortium because it is anticipated to engage the students 
in a critical thinking challenge that requires students to 
decode a picture puzzle according to their judgement of 
which method of geographic inquiry is best represented 
by each photograph and provide evidence to support their 
answer (i.e. justify their answers).

Expectations

Unit A - Physical Patterns In A Changing World
Overall Expectation A2 – Geographic Inquiry: Use the 
geographic inquiry process to investigate the impact of 
natural events and/or human activities that change the 
physical environment, exploring the impact from a geo-
graphic perspective.

Specific Expectation A2.4: Interpret and analyse data and 
information relevant to their investigations, using various 
tools and spatial technologies (e.g., analyse photographs...)

Sample questions: What are the social and economic 
implications of what you see in the photos?

Unit B - Natural Resources Around The World: 
Use And Sustainability
Overall Expectation B2 - Geographic Inquiry: Use the 
geographic inquiry process to investigate issues related 
to the impact of the extraction/harvesting and/or use of 
natural resources around the world from a geographic 
perspective.

Grade 7: Geographic Photograph Puzzle
De-coding Activity
Joel Ziegler, Three Bridges Public School, Waterloo County Board of Education

Specific Expectation B2.4: Interpret and analyse data and 
information relevant to their investigations, using various 
tools and spatial technologies (e.g., extract information from 
graphs and diagrams on ...; interpret photographs or other 
images to determine...).

Lesson Duration
This lesson is anticipated to span two forty minute periods. 
The first ¾s of the first period will involve building student 
background information about the process of geographic 
inquiry through the completion of the cut and paste note. 
The last ¼ of the first lesson period and entire second period 
will involve the students organizing and interpreting the 
photographs and communicating their results by support-
ing their answers with evidence from what they observe in 
the photos and their background knowledge.

Materials List
 • National Geographic/Canadian Geographic maga-

zine mini class library or any other appropriate 
geographic magazines that can be used to cut-out 
Geographic Inquiry photograph sets (see Geographic 
Inquiry: Example Photo Puzzle Pieces below for 
examplar).

 • National Geographic/Canadian Geographic picture 
puzzle sets, organized in sheet protectors or envelopes, 
and ready to handout to student groups.

 • Photocopied class set of 2 photocopied student work-
sheets: 1 - Background Knowledge Worksheet and 
2 - Geographic Picture Puzzle Decoding Worksheet 
(see pages below).

 • Class set of Geographic Inquiry: Definitions: Cut 
& Paste sheet photocopied in blue coloured paper. 
Note, each student will only receive a half a page so 
photocopy accordingly (see page attached below).

 • Class set of Geographic Inquiry: Examples of What 
to Look for in the Photographs: Cut & Paste sheet 
photocopied in yellow (or a different colour) coloured 
paper. Note, each student will only receive a half a 
page so photocopy accordingly (see page attached 
below).
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Teaching/Learning Strategies

1. Lesson Introduction
  The students should at this point be fairly familiar 

with the concepts of geographic thinking (Spatial 
Significance, Patterns and Trends, Interrelation-
ships and Geographic Perspective) or (Themes 
of Geographic Inquiry: Place/Location, Region, 
Interaction, Movement and Environment), but 
the teacher can review these if he/she deems this 
to be necessary.

2. Worksheet Handouts
  Next, students will each receive the following pho-

tocopied student worksheets:

  1 - Background Knowledge Worksheet;

  2 - Geographic Picture Puzzle Decoding Work-
sheet);

  3 - a half page of Geographic Inquiry: Defini-
tions: Cut & Paste sheet (on blue coloured 
paper);

  4 - a half page of Geographic Inquiry: Examples 
of What to Look for in the Photographs: Cut 
& Paste sheet photocopied in yellow or a dif-
ferent colour of paper.

 Note: To save paper, you might wish to duplicate 
1 - and 2 - above to create a double-sided 
worksheet.

3. Complete Cut and Paste Note
  Students will begin by cutting up the Definitions 

and organizing them on the Background Knowl-
edge Worksheet. They should not glue them on 
until they receive teacher permission.

  Through this activity it is anticipated that students 
will continue building their background knowl-
edge.

4. Photograph Interpretations
  Student groups (of 3-5 depending on the discre-

tion of the teacher) will now receive their Na-
tional/Canadian Geographic/Other photograph 
puzzle pieces for decoding and interpretation.

  Through the application of their background 
knowledge, discussion of their observations, and 
identification of the various processes of geograph-
ic inquiry, groups are to decide which concept of 
geographic inquiry each picture represents or is 
associated with.

  As they complete their picture analyses, each 
member of the group will record the title of the 
photo in the Picture/Photo Description column 
opposite the Geographic Inquiry Identified on 
their Geography Inquiry: National Geographic 
Picture Puzzle Decoding Activity worksheet.

5. Justification of the Type of Geographic Inquiry 
Identified in the Photos

  At this stage in the lesson, groups should be fully 
engaged in completing a write-up in the justifica-
tion column of which concept of geographic in-
quiry they have identified each photo to represent. 

  Students should support their answers by includ-
ing at least one piece of evidence from their back-
ground knowledge and what they have observed 
in the photo to support their judgement of the 
geographic inquiry identified in each of the pho-
tos that were assigned to their group.

6. Student Presentations of Photograph Interpreta-
tions

  Student groups will then use the document camera 
to show and share their pictures with the class. At 
this time students will be communicating their 
justifications of which form of geographic inquiry 
each photo best represents, in their opinion.
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Background Knowledge Builder Worksheet

Geographic 
Inquiry 

Definitions/Questions that are An-
swered by the Pictures

Examples/Research Topics 
(i.e., What to look for in a photo)

Place/ 
Location

Region

Interactions

Movement

Environment

Name:
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Geographic 
Inquiry 

Identified

Picture/Photo Description Justification of the Type Geographic Inquiry
(i.e., Explain using at least one piece of evidence from 
the photo to support your judgement of Geographic 
Inquiry identified) 

Place/ 
Location

Region

Interactions

Movement

Environment

Name:
 

Geographic Picture Puzzle Decoding Worksheet
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Geographic Inquiry: Definitions 
Cut and Paste

(Note: Photocopy on coloured paper – blue)

- The influence of people and places 
on one another.

- Human impacts (both positive & 
negative) on the environment.

- The influence of people and places 
on one another.

- Human impacts (both positive & 
negative) on the environment.

- Conditions of the Earth - air, water, 
Earth’s surface.

- Physical setting of the Earth.

- Conditions of the Earth - air, water, 
Earth’s surface.

- Physical setting of the Earth.

- The movement of people, goods, 
services, ideas, and animals across 
the Earth.

- The movement of people, goods, 
services, ideas, and animals across 
the Earth.

- Areas of the Earth’s surface with its 
own unique human and or natural 
characteristics.

- Why in one place different from, 
or similar to, another.

- Areas of the Earth’s surface with its 
own unique human and or natural 
characteristics.

- Why in one place different from, 
or similar to, another.

- Where is it?

- What is it like there?

- Relative/Absolute Location.

- Where is it?

- What is it like there?

- Relative/Absolute Location.

Cut & Paste Definitions Cut & Paste Definitions
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Geographic Inquiry: Examples/What to Look for in the Photos: 
Cut and Paste

(Note: Photocopy on coloured paper – yellow)

Place Names, Map Projections, Maps, 
Direction, Distance, Latitude & Lon-
gitude, Hemispheres, Alphanumeric 
Grid Positions

Place Names, Map Projections, Maps, 
Direction, Distance, Latitude & Lon-
gitude, Hemispheres, Alphanumeric 
Grid Positions

Climate, Landforms, Eco-zones, Soil, 
Vegetation, Time Zones, Animal/
Plant/Human Populations, Political, 
Natural Resources

Climate, Landforms, Eco-zones, Soil, 
Vegetation, Time Zones, Animal/
Plant/Human Populations, Political, 
Natural Resources

Living things, Environment, Pat-
terns, Consequences, Industry, Min-
ing, Forestry, Pollution

Living things, Environment, Pat-
terns, Consequences, Industry, Min-
ing, Forestry, Pollution

Biosphere, Lithosphere, Atmosphere, 
Hydrosphere, Abiotic, Biotic, Mag-
ma, Earth’s Mantle

Biosphere, Lithosphere, Atmosphere, 
Hydrosphere, Abiotic, Biotic, Mag-
ma, Earth’s Mantle

Migration, Flyways, Ideas, Goods/
Products, Waterways, Transporta-
tion, Communication, Networks

Migration, Flyways, Ideas, Goods/
Products, Waterways, Transporta-
tion, Communication, Networks

Geographic Inquiry

Cut & Paste Examples

Geographic Inquiry

Cut & Paste Examples
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Potential: Region, Interaction

Potential: Place/Location

Potential: Place/Location

Potential: Movement, Interaction

Potential: Movement, Interaction

Potential: Region, Place/Location

Potential: Interaction, 
Environment

Potential: Interaction, Environment

Potential: Environment, RegionPotential: Environment, Region

Geographic Inquiry: Example Photo Puzzle Pieces
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Geography Challenge: New Directions, 2015 
Winners
In its 20th anniversary, the Geography Challenge has embarked on what appears to be a renewed direction as one of 
the prime showcases for Geography in the eyes of the general public as well as that of geographers across Canada. Due to 
the generous sponsorship and support from Alex Trebek, the host of Jeopardy, and Google, two important changes were 
made in the 2014-15 competition. A donation of $100 000 to the National Geographic Education Foundation (NGEF) 
by Alex enabled the RCGS to fund a face-to-face competition of the challenge contestants for the first time since 2003. 
Support from Google made it possible to waive the traditional entrance fees paid by schools and also to update the quiz 
materials to “match current trends in geographic education”. And the Canadian Museum of Nature, First Air, Vistek, 
and the Canadian Wildlife Federation provided great prizes for all the Challenge contestants.

Over 500 schools across Canada participated in the renewed 2014-15 Geography Challenge. From September to January, 
these schools engaged in classroom testing, then moved on to provincial/territorial competitions to determine which 
students would enter the provincial finals, where the top 20 students were decided.

In early May in Ottawa, the first 2 days of responding to questions narrowed the number of remaining competitors down 
to 5 – the national finalists. Three were from Ontario - Adrian Martin, Patrick Prochazka, and Malhaar Moharir and two 
from Alberta. On May 4, at the Canadian Museum of Nature, Anzo Nguyen, from Calgary, Alberta emerged as the Ca-
nadian National Champion, Aaron Abraham, also of Calgary, placed second, and Malhaar Moharir, from University of 
Toronto Schools, placed third.

These top three finalists received their awards from Alex Trebek.

Our congratulations to all students who participated in the challenge and to the 500 schools that took advantage of the 
competition to raise the awareness of the importance of a geographical education for all Canadians.

Alex Trebek and the 20 national finalists 
of the Canadian Geography Challenge 
in Ottawa

Photo courtesy of Chrystia Chudczak/
Canadian Geographic

The Five Final Contenders

From left to right: Aaron Abraham (Calgary), 
Adrian Martin (Toronto), Beth Dye, Chair, Ca-
nadian Challenge Committee, and Governor 
for the Royal Canadian Geographical Society, 
Anzo Nguyen (Calgary), Patrick Prochazka, 
(Newmarket) and Malhaar Moharir (Toronto)  

Photo courtesy of Chrystia Chudczak/Cana-
dian Geographic
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Thank you to conference coor-
dinators Paul Hackl, Ling Wong 
and their team for the tremendous 
amount of time and effort they 
dedicated to realize a successful 
conference. The conference com-
mittee would to thank all those who 
attended the OAGEE Fall Conference 
held in Toronto at Ryerson Uni-
versity. We are grateful to Ryerson 
University for allowing OAGEE the 
full use of their excellent computer 
labs and high tech lecture rooms.

This conference could not have 
been possible without the hours of 
hard work from the 2014 OAGEE 
committee of Mike Farley (the 
2015 conference chair), Juli Mori, 
Lucy Nguyen, Taina Kanerva, 
Doug Breckman, Dimitra Tsanos, 
Ewan Geddes, Keith Leigh, Pau-
line Chang, Linda Gollick, and 
Jessica Tang. Thanks also goes to 
Lew French and his OISE student 
teacher candidates for providing 
introductions and a thank you to all 
the wonderful presenters at the 2014 
Fall conference.

A special thanks to Joe Aversa, the OAGEE liaison at Ryer-
son, who smoothed the way for the conference organizers.

Ling Wong (back left) Paul Hackl (far right)

Joe Aversa, Ryerson University Sara Black and Mary Jane Starr, RCGS

2014 OAGEE Fall Conference @ Ryerson University
Shawn Hughes, President, OAGEE, Head of Department, Crestwood Secondary School, Kewartha-Pine Ridge DSB

The official welcome to the conference and the university 
was given by the President of Ryerson, Sheldon Levy. Mr. 
Levy spoke to the importance of linking education to the 
heart of urban Canada, with the use of shared space in 
the most heavily used part of the city, to serve the needs 
of students and business. During his tenure at Ryerson, 
Mr. Levy has made the university more accessible to the 
rest of the city, encouraging and inviting passers-by into 
the buildings of the campus by providing services that are 
desirable to students and the general public, increasing 
usable space for all. Sustainability is the key driver behind 
this move by the university, a paradigm shift that opens 
the “Ivory Tower” of academia to all.
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Sustainability was the main theme of the 

conference and we were able to provide 
numerous curricular connections that were 
both experiential and leading edge technol-
ogy.  The Giant Map of Canada from space 
provided by Sara Black of The Royal Cana-
dian Geographical Society (RCGS) was a 
highlight that allowed people to truly “walk 
their Geography”. This year’s conference 
also focused on the new Ontario curriculum 
and participants were offered a wide variety 
of workshops addressing the inquiry-based 
model and other related topics such as STEM-
based lessons. 

Two very popular field trips included a 
visit to the new Ripley’s Aquarium and the 
walking tour (Geo-Tour Toronto) escorted 
by Evolve Tours.  

The closing keynote speaker was Dr. Chuck 
Hopkins, UNESCO Chair on Reorienting 
Teacher Education  to Address Sustain-
ability.  He spoke to sustainability in educa-
tion and the need for educators to carry the 
message out to their students.  He provided 
much food for thought using personal 
examples from his travels across the globe 
in his informative slide presentation.

Mark Lowry and Shawn Hughes, OAGEE

 This year’s conference saw the retirement 
of Mark Lowry after 19 years as a Geography 
consultant at the TDSB and as a participant and 
contributor to both geographic education and 
OAGEE. His years of dedication were recognized 
with the OAGEE Award of Distinction. Although 
Mark has moved to the west coast, we are confident 
that his booming voice will continue to be heard 
in Ontario for many years to come.

 

 

2015 OAGEE Fall Conference at the University of Toronto Schools 
November 13th & 14th 2015 

The Dream Team is back! OAGEE’s Mike Farley, Paul Hackl, and Ling Wong have returned to host another 
fantastic conference at a fantastic location. The Call for Presenters for the 2015 OAGEE Fall Conference at the 
Univerity of Toronto Schools is open until July 31st 2015  
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