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President’s Message
Ewan Geddes, Toronto District School Board

Welcome back, everyone! I hope you all had a restful and 
rejuvenating summer. As with last year, this summer has 
provided geographic and environmental educators with 
a vast supply of new topics to help ignite student inquiry. 

This has been a warmer-than-average summer, produc-
ing many forest fires across the country and the world. Do 
you remember the movie, Groundhog Day, where things 
happen over and over again? It seems as if we have lived 
through this summer already, with forest fires in B.C. and 
Northern Ontario. Last summer’s record-breaking fires have 
been broken by this year’s fires. As I write this message, the 
province of B.C. has declared a state of emergency just as 
teams in Northern Ontario continue to battle weeks-long 
forest fires.

The extreme weather hitting many parts of Canada has 
also wreaked havoc in many parts of Europe. In London, 
England, temperatures were so hot that some grassy plains 
caught fire. In parts of the Netherlands, temperatures reached 
into the 30s (far above the seasonal average of 23 degrees 
celsius) and long sunny days caused severe drought-like 
conditions - a significant departure from the country’s 
usual weather patterns. In my travels to the Netherlands 
this summer, everyone was quick to blame climate change. 
How might countries and communities prepare for the 
increases in temperature and other outcomes associated 
with decreases in precipitation?

These are the kinds of problems that can engage students 
in their geographic and environmental studies, and the kinds 
questions we are uniquely positioned to help our students 
to understand and - one day - to solve.

For many educators, the change of government in Ontario 
before summer started was a cause for concern. Many teachers 
worried that, with the PC party getting a majority govern-
ment, education would be negatively impacted. Teachers did 
not have to wait long to see some of those impacts. Almost 
immediately, the government stopped the funding for the 
writing of curriculum revisions that would make teaching 
First Nation, Metis, and Inuit (FNMI) perspectives explicit, 
even though teachers and boards across the province had 
already been working to develop these materials to support 
FNMI students.

This education is need to help realign the values and 
perspectives of FNMI peoples and settler students in this 
province, nation and even around the world. Now that the 
government has shown that it believes these revisions are 
not worth funding, it will be imperative that geographic and 
environmental educators across the province work together 
to support each other and build capacity. OAGEE was asked 

to support the previous government in helping to produce 
resources that could be shared throughout the province. 

Though it has lost that explicit government support, 
OAGEE will continue do its best to support boards and 
teachers in the development and distribution of support 
materials wherever possible. We have a long way to go, and 
must keep going - even if the Ontario government isn’t.

On a more inspiring note, Quebec City hosted the com-
bined conference of the Canadian Association of Geographers 
(CAG) and the National Council for Geographic Education 
in August. The CAG/NCGE conference saw faculty educators, 
professors, and doctoral students of Geography and related 
fields, explorers, and other professionals from around the 
world participate in a variety of sessions dealing with how 
to engage, and foster, geographic education.

One common thread was the understanding that Geog-
raphy needs to be more explicit, not only in teaching but 
in life beyond school. It seems simple, but we need people 
to understand that so much of what they learn and use is 
Geography. If we want students to engage in their geographic 
studies, they need to understand the enormous scope of 
geographic studies.

In point of fact, in the September 2018 issue of the Ontario 
College of Teachers magazine, Professionally Speaking, 
an infographic on page 15 lists the top 10 ways to engage 
students as global citizens. Each one of the 10 ways relates 
to the study and practice of Geography and can be found 
in the 2013 and 2015 Ontario curriculum for Geography, 
but the word, Geography, does not appear once. If we want 
to see geographic and environmental education thrive, we 
must be explicit about using the language of our discipline, 
and demand that our professional organizations use it too. 

As we gear up for another school year, we welcome you 
to register for the OAGEE fall conference, The Language 
of Geography, Graphicacy & Geographic Thinking Con-
cepts. The conference will be hosted by Ridley College in 
St. Catharines, Ontario, on November 9 and 10. I’m looking 
forward to seeing you there and wish you all the best for a 
great start to the upcoming school year.
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St. Catharines

Region #4 Hamilton-Niagara invites you to OAGEE’s Fall Conference to be held at Ridley College in
St. Catharines, Ontario.  For updates, vist the Conference section of  the OAGEE website
(www.oagee.org).
Cost:  $285 for both days.  $200 for Friday only, $150 for Saturday.  Early bird for full conference
only $235 until October 9
Hotel Special Rates - Mention OAGEE:
Holiday Inn Express & Staybridge Suites Niagara on the Lake
General Inquiries -  Jonathan Fletcher - jonathan.fletcher@dsbn.org

Graphicacy is essential to Geographic Literacy;
communication through maps, graphs, charts,

and the infusion of  the geographic concepts of  thinking.
Explore over 40 workshops & field trips

OAGEE  Fall Conference 2018

"The Language of Geography"
Graphicacy and the Geographical Thinking Concepts 

 Ridley College - St. Catharines, ON          

Friday, Nov. 9 & Saturday Nov. 10, 2018

MAPS,Geospatial Technology,
French language resources, field
studies, graphicacy, geo-literacy &
numeracy, game-based learning,
Indigenous issues, ecological and
sustainability issues, international
trips, inquiry based learning, global
citizenship

Keynote Speaker Adam Shoalts
Explorer, Cartographer, Author,
Explorer in Residence for the Royal
Canadian Geographical Society
"Canada's Indiana Jones"

Ridley College
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Concepts of Geographic Thinking Series - 2
- Spatial Significance, Grades 7 and 8
Ethel Johnston, retired teacher from Toronto District School Board, past OAGEE Councillor and Secretary, author of several 
Ontario Ministry curriculum documents, co-author of recently published Nelson’s Grade 7 Geography text
Poster Courtesy of Randy Wilkie, GEOGRAPH/X
Spatial Significance Organizer courtesy of Ewan Geddes

Grade 7: Physical Patterns in a Changing World
Overview
This activity addresses expectations from  Strand A. Physical 
Patterns in a Changing World of the Grade 7 Geography 
curriculum document of the Ministry of Education, (Revised 
2013) and describes an activity focused on Spatial Signifi-
cance - one of the four Concepts of Geographic Thinking.

Focus On: Spatial Significance

Overall Expectations
A1.  Application: Analyse some challenges and opportu-

nities presented by the physical environment and 
ways in which people have responded to them.

A2.  Inquiry: Use the geographic inquiry process to in-
vestigate the impact of natural events and/or human 
activities that change the physical environment, 
exploring the impact from a geographic perspective.

A3.  Understanding Geographic Context: Demonstrate 
an understanding of significant patterns in Earth’s 
physical features and of some natural processes and 
human activities that create and change those features.

Specific Expectations

A1.1 Describe various ways in which people have re-
sponded to challenges and opportunities presented 
by the physical environment.

A1.3 Assess the physical environment in various locations 
around the world to determine which environment 
or environments have the greatest impact on people.

A2.3 Analyse and construct maps as part of their investigations 
into the impact of natural events and/or human activities 
that change the physical environment, with a focus on 
investigating the spatial boundaries of the impact.

A2.4 Interpret and analyse data and information relevant 
to their investigations using various tools and spatial 
technologies.

A3.1 Identify the location and describe the physical char-
acteristics of various landforms.

A3.6 Describe patterns and characteristics of major climate 
regions around the world.

A3.11 Describe how different aspects of the physical en-
vironment interact with each other in two or more 
regions of the world.

Time
2-3 class periods

Materials
Chart paper or organizer

Markers

OAGEE Poster: GEOGRAPHY: what’s where? why there? 
why care? (or any other poster, or

Sets of pictures for groups of students

Atlas - maps showing global patterns and locations
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Before - 
Activation, 
Minds On!

In groups, students review a series of pictures of different places around the 
world. For example, project on a screen or provide copies of the OAGEE/OGCA 
poster for students to examine. They record key terms or short phrases on an 
organizer to describe what they see in their set of pictures.

 Headings could include

  Objects that I see (Buildings, cars, carts, horses, mountains, etc.).
  People that I see (Who is in the picture?).
  What is happening in the picture (Why).
  Where do I think this picture was taken? (Characteristics of places  

(weather, season, time of day).
  Why do I think this picture was taken? (Audience, purpose).

Students then classify what pictures mainly focus on the natural environment 
and what pictures focus on the human environment.

Ask groups to collaborate to try to come up with definitions for human 
environment and natural environment. These are posted in the classroom.  
Explain that students will be learning about different regions of the planet. They 
will use maps to learn about physical geography, climate, population density, 
and natural disasters.

Assessment 
Opportunities

For, As or Of 
Learning

Assessment As 
Learning

During – 
Processing

Strategies: 

Groupings: 

Part 1

Distribute blank world maps to students. These should be enlarged. Many 
printable maps are available online. As you view the maps and graphs that 
follow, have students  create their own maps recording significant information 
(e.g. Where are significant landforms? What part of the world has the hottest 
climate?). You may also want to provide a Signficiant Findings Organizer 
where students make connections between/among the various maps that you 
show them. Headings could include: Continent/Country/Region/Connections.

Spatial Significance
Location of a place Importance of a place

Unique Characteristics of a place

Spatial Significance
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During – 
Processing
(continued)

Project a series of maps on the screen or use atlases with various thematic 
maps in them. Examples of maps you could use are climate maps, physical 
geography maps that show landforms, rivers, or population density. Revisit 
the ideas that students had about where the various images on the OAGEE 
poster are located.

Tell students that they will now explore a series of maps to assess how accurate 
their guesses are. (Please note: In reality the key learning here is reading maps 
to access information, not on the accuracy of their guesses.) Have students 
explore the atlases or view the maps on screen to use evidence to prove the 
locations of a number of the images. You may choose to provide guided read-
ing questions to help students interpret the maps. For example, using the 
map on the website below entitled Maps of the World, questions you may 
ask are: What is the title and purpose of the map?(It is a physical map of the 
world that shows us where the major landforms are located) What does the 
legend tell us? (The legend tells the height of the landforms and the depth of 
the oceans by using different shades of colour) What are some of the major 
landforms on the continents and where are they located? In North America, 
the Rocky Mountains in the west seem to be prevalent.

http://www.mapsofworld.com/physical-map/world.htm

This map showing population density can help student to map connections 
between physical geography and the places where people live. There is no 
legend provided on this map so students will have to draw conclusions based 
on prior knowledge of map-reading. Ask guided questions such as, What is 
the title of the map? What do the colours indicate? What places have a high 
or low population density? What is the physical environment like in those 
places? What is the climate like?

An informative map of population density. 

http://all-that-is-interesting.com/map-population-density

Use an interactive map showing world climates where students can practise 
reading climate graphs for major world cities. They then record their findings 
on their individual maps. Students draw conclusions about where different 
climates occur (e.g. What is the connection between ocean currents and 
climate patterns in Asia?)

https://www.climate-charts.com

Pearson Education. To accompany their Science texts, Pearson has created 
a series of short videos that provide information about World Biomes and 
World Climate. 

http://www.untamedscience.com/biology/biomes/

As a group select a number of the pictures from the OAGEE poster to interpret. 
A think aloud strategy might sound like this (When I look at the picture of 
the mountain with snow on it with flowers in the foreground, I know that 
this place must have climate where spring flowers are beautiful. Also this 
place has mountains. It might be located in a part of Canada in the Rockies. 
However, I have seen pictures of the Rockies and the mountains are shaped 
differently. I have also seen pictures of cherry blossoms in Japan and I think 
there is a high mountain there. I am going to try to find a picture of Japan 
to see if this is where it is located.)

Students use computers to locate a few of the images to confirm their ideas. 
Debrief their rationales. The important learnings here are that students have 
used evidence to support their answers (e.g. The picture of the camels on the 
desert indicates a dry climate). I think this picture may be located in Saudi 
Arabia because I see that deserts are prevalent there.



Volume 69, Issue No. 2, 2018 7

THE MONOGRAPH

During – 
Processing
(continued)

Project a series of maps on the screen or use atlases with various thematic 
maps in them. Examples of maps you could use are climate maps, physical 
geography maps that show landforms, rivers, or population density. Revisit 
the ideas that students had about where the various images on the OAGEE 
poster are located.

Tell students that they will now explore a series of maps to assess how accurate 
their guesses are. (Please note: In reality the key learning here is reading maps 
to access information, not on the accuracy of their guesses.) Have students 
explore the atlases or view the maps on screen to use evidence to prove the 
locations of a number of the images. You may choose to provide guided read-
ing questions to help students interpret the maps. For example, using the 
map on the website below entitled Maps of the World, questions you may 
ask are: What is the title and purpose of the map?(It is a physical map of the 
world that shows us where the major landforms are located) What does the 
legend tell us? (The legend tells the height of the landforms and the depth of 
the oceans by using different shades of colour) What are some of the major 
landforms on the continents and where are they located? In North America, 
the Rocky Mountains in the west seem to be prevalent.

http://www.mapsofworld.com/physical-map/world.htm

This map showing population density can help student to map connections 
between physical geography and the places where people live. There is no 
legend provided on this map so students will have to draw conclusions based 
on prior knowledge of map-reading. Ask guided questions such as, What is 
the title of the map? What do the colours indicate? What places have a high 
or low population density? What is the physical environment like in those 
places? What is the climate like?

An informative map of population density. 

http://all-that-is-interesting.com/map-population-density

Use an interactive map showing world climates where students can practise 
reading climate graphs for major world cities. They then record their findings 
on their individual maps. Students draw conclusions about where different 
climates occur (e.g. What is the connection between ocean currents and 
climate patterns in Asia?)

https://www.climate-charts.com

Pearson Education. To accompany their Science texts, Pearson has created 
a series of short videos that provide information about World Biomes and 
World Climate. 

http://www.untamedscience.com/biology/biomes/

As a group select a number of the pictures from the OAGEE poster to interpret. 
A think aloud strategy might sound like this (When I look at the picture of 
the mountain with snow on it with flowers in the foreground, I know that 
this place must have climate where spring flowers are beautiful. Also this 
place has mountains. It might be located in a part of Canada in the Rockies. 
However, I have seen pictures of the Rockies and the mountains are shaped 
differently. I have also seen pictures of cherry blossoms in Japan and I think 
there is a high mountain there. I am going to try to find a picture of Japan 
to see if this is where it is located.)

Students use computers to locate a few of the images to confirm their ideas. 
Debrief their rationales. The important learnings here are that students have 
used evidence to support their answers (e.g. The picture of the camels on the 
desert indicates a dry climate). I think this picture may be located in Saudi 
Arabia because I see that deserts are prevalent there.
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Grade 7: Natural Resources Around the World
Overview
This activity addresses expectations from Strand B. Natural Resources Around the World of the Grade 7 Geography 
curriculum document of the Ministry of Education, (Revised 2013) and describes an activity focused on Spatial Signifi-
cance - one of the four Concepts of Geographic Thinking.

Focus On: Spatial Significance

Overall Expectations
B1  Application: Analyse aspects of the extraction/

harvesting and use of natural resources in different 
regions of the world, and assess ways of preserving 
these resources.

B2  Inquiry: Use the geographic inquiry process to inves-
tigate issues related to the impact of the extraction/
harvesting and/or use of natural resources around 
the world from a geographic perspective.

B3  Understanding Geographic Context: Demonstrate 
an understanding of the sources and use of differ-
ent types of natural resources and of some of the 
effects of the extraction/harvesting and use of these 
resources.

Specific Expectations
B1.1 Analyse interrelationships between the location/ac-

cessibility, mode of extraction/harvesting, and use 
of various natural resources.

B1.2 Analyse natural resource extraction/harvesting and 
use in some specific regions of the world.

B1.3 Assess the efforts of some groups, agencies and/or 
organizations in helping to preserve natural resources.

B1.4 Create a personal plan of action outlining how they 
can contribute to more sustainable natural resource 
extraction/harvesting and/or use.

B2.1 Formulate questions to guide investigations into issues 
related to the impact of the extraction/harvesting 
and/or use of natural resources around the world 
from a geographic perspective.

B2.3 Analyze and construct maps as a part of their inves-
tigations with a particular focus on exploring the 
spatial boundaries of and where applicable patterns 
relating to their topics.

B3.3 Identify significant short and long term effects of 
natural resource extraction/harvesting and use on 
people and the environment.

B3.6 Demonstrate the ability to extract information from, 
analyse and construct GIS maps relating to natural 
resources around the world.

Before - 
Activation, 
Minds On!

Divide students into small groups and distribute a number of made items or images to 
each group.These may include a piece of paper, jewelry, coins, etc. For a comprehensive 
list and teacher backgrounder, see U.S. Environmental Protection Agency.

http://www.epa.gov/osw/education/quest/pdfs/unit1/chap1/u1_natresources.pdf. 

Ask students to complete an organizer with the headings Item and What it’s Made of. 
Debrief, making sure that all students understand the items are made of natural resources. 
Define renewable and non-renewable resources, then ask students to try to classify the 
items into these categories.

Create flash cards or matching quizzes using the questions and answers for this online 
quiz about natural resources to ensure students understand what  natural resources are. 
Students can work in groups to connect questions and correct answers.

https://quizlet.com/features/flashcards

Assessment 
Opportunities

For, As or Of 
Learning

Teacher reviews 
group responses 
for understand-
ing.

During – 
Processing

Strategies: 

Groupings: 

Project the following website on a screen in the classroom. This site shows that 
all of us who live on Earth rely on the resources that are available, but that some 
people are using more than their fair share. This sets the context or the why 
care about natural resources and their use. Students share their thoughts about 
using natural resources in the future.

http://www.eco-pros.com/naturalresources.htm

Divide students into groups. Use the Maps of the World website or an atlas with a 
wide variety of maps showing natural resources around the world (e.g. vegetation, oil, 
natural gas, fresh water). Distribute one enlarged world map to each group, plus one 
transparency that fits over the world map. Assign one colour to each group. 
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During – 
Processing
(contin-
ued)

Create a colour legend on the board. Each group will shade the pattern of where their natural 
resource is most plentiful on the transparency. Ask each group to place their transparency on 
the overhead projector or class world map. Students share ideas about where natural resources 
appear to be most plentiful and what areas have fewer. Ask students to draw conclusions about 
the impact of this pattern. (unequal access)

http://www.mapsofworld.com/thematic-maps/natural-resources-maps/

World Map Atlas. Agricultural production map.

https://www.mapsofworld.com/thematic-maps/world-agricultural-production.html

How Stuff Works website also has maps that may be interesting to students.

https://ourworldindata.org/employment-in-agriculture

Project the map of degraded soils. Create notes on the board or chart paper as students 
read the map aloud. Guided reading questions include what is the title, legend, purpose 
of the map, writer of the map. Ask students why this map was made and why is its mes-
sage important. (Soils are needed in order to grow food, crops, forests, provide habitat).

Grid Arrendal - UNEP

http://www.grida.no/resources/7424

Students explore the World Food Program map to find out where programs are operating. 
Ask them to make connections between the soil degradation map and where people require 
food assistance. Add this information to the class map. Note: there is a strong correlation 
between the two factors.

Students research more about the work that WFP does and annotate the class world map 
with their findings. 

World Food Program interactive map

world food program hunger map 2017

Write the following question on the board. “Why is there so much food for some while more 
than a billion people in the world today don’t have enough to eat?” Ask students to write their 
ideas on sticky notes and add to the board. Show the video ”The Story of Food.” Create 
a note on the board using a web organizer- Story of Food in the centre, then branches, 
What? Where? Why Care? 

https://www.youtube.com/watch?v=PzGSHTP-U20

Explain to students that they will be examining the work of a Canadian organization 
that wants to improve the quality of food for people all over the world. Their task is to 
become advocates for the work USC are doing by designing a poster, blog, play, public 
service announcement etc. that focuses on showing how the relationship between people 
and the natural environment can be changed to improve food quality. Divide students 
into four groups, each to focus on a specific aspect of the website – Farmers, The Power 
of Seeds, Food Systems, Debt or Self-Sufficiency. All groups can look at the What You 
Can Do section.

Depending on the abilities of the class you may want to provide guided reading questions 
that focus on analyzing how the ideas presented will improve the natural and human 
environments.

After – 
Consolida-
tion

Students complete the task for evaluation based on the Achievement Chart categories.

Home 
Activity or 
Future 
Classroom 
Consolida-
tion

Students explore what other organizations around the world are doing to improve food 
quality, distribution etc. 

https://foodtank.com/news/2013/07/satisfeito-a-way-to-minimize-food-waste-and-
help-fight-hunger/

Students could visit a local farmers’ market or contact local farmers to operate their own 
market at the school or community centre.
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Overview
This activity addresses expectations from Strand A. Global Settlement: Patterns & Sustainability of the Grade 8 Geog-
raphy curriculum document of the Ministry of Education, (Revised 2013) and describes an activity focused on Spatial 
Significance - one of the four Concepts of Geographic Thinking.

Focus On: Spatial Significance

Overall Expectations
A1  Application: analyse some significant interrela-

tionships between Earth’s physical features and 
processes and human settlement patterns, and 
some ways in which the physical environment 
and issues of sustainability may affect settlement 
in the future.

A2  Inquiry: Use the geographic inquiry process to 
investigate issues related to the interrelationship 
between human settlement and sustainability from 
a geographic perspective.

A3  Understanding Geographic Context: Demonstrate 
an understanding of the significant patterns and 
trends related to human settlement and of ways in 
which human settlement affects the environment.

Specific Expectations
A1.1 Analyse some of the ways in which the physical 

environment has influenced settlement patterns in 
different countries and/or regions of the world.

A1.2 Analyse how processes related to the physical environ-
ment may affect human settlements in the future.

A1.3 Describe possible features of a sustainable community 
in the future.

A2.2 Gather and organize data and information from a 
variety of sources and use various technologies to 
investigate issues related to the interrelationship 
between human settlement and sustainability from 
a geographic perspective.

A2.4 Interpret and analyse data and information relevant 
to their investigations using various tools and spatial 
technologies.

A3.6 Describe some practices that individuals and com-
munities have adopted to help make human settle-
ments more sustainable.

Grade 8: Strand A - Global Settlement:
Patterns & Sustainability

Before - 
Activation, 
Minds On!

Ask students why people want to visit other places around the world. List these 
on the board. Categorize these – recreation, culture, scenery, family, etc.

Distribute one sticky note to each student. Ask them to clearly print one (towns, 
cities) that they would like to visit. Ask students to place their sticky notes on the 
class world map. Ask students to share their ideas on why they want to visit their 
choice. Ask students to add symbols or colour code their choice and add to the map.

From the map students should be able to associate specific landscapes to the dif-
ferent regions. For example, if students want to visit the Caribbean, for beautiful 
beaches, one could assume that the Caribbean is located in a coastal area.

Assessment 
Opportunities

For, As or Of 
Learning

During – 
Processing

Strategies: 

Groupings: 

Tell students that they will be looking at various places where people live 
around the world. 

Ask students where people live on the planet? You might divide students into 
groups according to the continents and have them focus on that region in 
terms of the population distribution and density.

Project a map of population distribution on a screen. Ask students to describe 
the “where” in describing where people live (use latitude/longitude;  interior/
coastal, near mountains, etc.). Students should refer to other maps showing 
physical landscapes, water sources, etc.
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During – 
Processing
(continued)

Show images of different population densities around the world. Ask students to de-
scribe what it would be like to be in some of the images. (e.g. an image of a crowded 
subway in Tokyo, an image of a rural community in Nepal, small town in middle 
America). Explain to students that these images show population density (places 
where there are fewer people tend to have a lower population density). Now show a 
map of population density or an image of the world at night. Either will show that 
there are specific places on the planet where there are clusters of people. Ask students 
to describe what they see. It is important here that students understand the different 
characteristics of places and what that means in terms of population density and 
population distribution. Ensure students understand the difference between popula-
tion density and population distribution

Ask students to locate images showing where people live and the impact they are 
having on the planet. Create a classroom bulletin board.

Ask students if they have heard the terms climate change or global warming. Show a 
video that gives some background information for students. There are many educa-
tional videos and some cute animations on this site. 

http://www.climatechangeeducation.org/videos/kids/

Explain that there is a strong correlation between increased populations, industrial-
ization and climate change. You may want to show one person’s mind map showing 
the impacts of climate change in different places around the world.

Climate change Mind Map

https://www.lucidchart.com/pages/templates/mind-map/climate-change-mind-map-
template

Explain that different parts of the planet will be affected in different ways during the 
process of climate change. Project the National Geographic or Union of Concerned 
Scientists maps on a screen to highlight some of these impacts and how they may 
differ from region to region. 

Ask specific questions about populated areas on different continents and how they 
will be impacted by climate change (e.g. how will isolated cultures in the Canadian 
North be impacted by climate change? How will receding glaciers affect communi-
ties in the Himalayas?). Students could create scavenger hunt questions for others to 
find out the answer. 

National Geographic. Global Warming Effects Map.

https://www.nationalgeographic.com/environment/global-warming/global-warming-
effects/

Union of Concerned Scientists Climate Hot Maps

https://www.climatehotmap.org/global-warming-effects/

Backgrounder 
for Teachers

https://openknowledge.worldbank.org/handle/10986/27396

https://www3.epa.gov/climatechange//kids/index.html

http://www.worldbank.org/en/news/feature/2013/06/19/what-climate-change-
means-africa-asia-coastal-poor

https://www.sustainable.org/environment
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During – 
Processing
(continued)

Show images of different population densities around the world. Ask students to de-
scribe what it would be like to be in some of the images. (e.g. an image of a crowded 
subway in Tokyo, an image of a rural community in Nepal, small town in middle 
America). Explain to students that these images show population density (places 
where there are fewer people tend to have a lower population density). Now show a 
map of population density or an image of the world at night. Either will show that 
there are specific places on the planet where there are clusters of people. Ask students 
to describe what they see. It is important here that students understand the different 
characteristics of places and what that means in terms of population density and 
population distribution. Ensure students understand the difference between popula-
tion density and population distribution

Ask students to locate images showing where people live and the impact they are 
having on the planet. Create a classroom bulletin board.

Ask students if they have heard the terms climate change or global warming. Show a 
video that gives some background information for students. There are many educa-
tional videos and some cute animations on this site. 

http://www.climatechangeeducation.org/videos/kids/

Explain that there is a strong correlation between increased populations, industrial-
ization and climate change. You may want to show one person’s mind map showing 
the impacts of climate change in different places around the world.

Climate change Mind Map

https://www.lucidchart.com/pages/templates/mind-map/climate-change-mind-map-
template

Explain that different parts of the planet will be affected in different ways during the 
process of climate change. Project the National Geographic or Union of Concerned 
Scientists maps on a screen to highlight some of these impacts and how they may 
differ from region to region. 

Ask specific questions about populated areas on different continents and how they 
will be impacted by climate change (e.g. how will isolated cultures in the Canadian 
North be impacted by climate change? How will receding glaciers affect communi-
ties in the Himalayas?). Students could create scavenger hunt questions for others to 
find out the answer. 

National Geographic. Global Warming Effects Map.

https://www.nationalgeographic.com/environment/global-warming/global-warming-
effects/

Union of Concerned Scientists Climate Hot Maps

https://www.climatehotmap.org/global-warming-effects/

Backgrounder 
for Teachers

https://openknowledge.worldbank.org/handle/10986/27396

https://www3.epa.gov/climatechange//kids/index.html

http://www.worldbank.org/en/news/feature/2013/06/19/what-climate-change-
means-africa-asia-coastal-poor

https://www.sustainable.org/environment
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During – 
Processing
(continued)

Show images of different population densities around the world. Ask students to de-
scribe what it would be like to be in some of the images. (e.g. an image of a crowded 
subway in Tokyo, an image of a rural community in Nepal, small town in middle 
America). Explain to students that these images show population density (places 
where there are fewer people tend to have a lower population density). Now show a 
map of population density or an image of the world at night. Either will show that 
there are specific places on the planet where there are clusters of people. Ask students 
to describe what they see. It is important here that students understand the different 
characteristics of places and what that means in terms of population density and 
population distribution. Ensure students understand the difference between popula-
tion density and population distribution

Ask students to locate images showing where people live and the impact they are 
having on the planet. Create a classroom bulletin board.

Ask students if they have heard the terms climate change or global warming. Show a 
video that gives some background information for students. There are many educa-
tional videos and some cute animations on this site. 

http://www.climatechangeeducation.org/videos/kids/

Explain that there is a strong correlation between increased populations, industrial-
ization and climate change. You may want to show one person’s mind map showing 
the impacts of climate change in different places around the world.

Climate change Mind Map

https://www.lucidchart.com/pages/templates/mind-map/climate-change-mind-map-
template

Explain that different parts of the planet will be affected in different ways during the 
process of climate change. Project the National Geographic or Union of Concerned 
Scientists maps on a screen to highlight some of these impacts and how they may 
differ from region to region. 

Ask specific questions about populated areas on different continents and how they 
will be impacted by climate change (e.g. how will isolated cultures in the Canadian 
North be impacted by climate change? How will receding glaciers affect communi-
ties in the Himalayas?). Students could create scavenger hunt questions for others to 
find out the answer. 

National Geographic. Global Warming Effects Map.

https://www.nationalgeographic.com/environment/global-warming/global-warming-
effects/

Union of Concerned Scientists Climate Hot Maps

https://www.climatehotmap.org/global-warming-effects/

Backgrounder 
for Teachers

https://openknowledge.worldbank.org/handle/10986/27396

https://www3.epa.gov/climatechange//kids/index.html

http://www.worldbank.org/en/news/feature/2013/06/19/what-climate-change-
means-africa-asia-coastal-poor

https://www.sustainable.org/environment
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During – 
Processing
(continued)

World Bank. Additional information about countries around the world. 

http://www.worldbank.org/en/country/bangladesh

Now use Google to search for “videos on sweatshops” and a list of available 
titles will appear. Look through the various choices available and select one 
that will enable students to complete the following task. Check to make certain 
that the content of the video chosen is appropriate for use in your classroom.

Ask students how the video helps them to learn more about other countries 
and what working in a sweatshop seems like. What are their reactions to the 
video? Do they think that these working conditions could occur in Canada?

https://topdocumentaryfilms.com/my-cultural-divide/

For an alternative view of sweatshops see, 

Benjamin Powell, “In Defense of “Sweatshops”.” June 2, 2008. Library of 
Economics and Liberty. 16 July 2013.

http://www.econlib.org/library/Columns/y2008/Powellsweatshops.html)

After – 
Consolidation

Students work on-line to find out more about sweatshops around the 
world. Explain that they are to select two case studies from different parts 
of the world.  They summarize the case studies. They then create maps of 
the two countries. They add similar geographic factors to their maps (see 
above Bangladesh map). Students write a paragraph drawing conclusions 
about the countries geographical factors and how they relate to the loca-
tion of sweatshops and quality of life.

Profiles of sweatshops around the world

https://laborrights.org/primary-navigation-tree/creating-sweatfree-
world?page=12

Home Activity 
or Future 
Classroom 
Consolidation

Provide meaningful and appropriate follow-up by having students follow 
stories about sweatshops from around the world and adding what they find 
out to the class blog.

OAGEE Apology to Randy Wilkie
OAGEE Executive, written by Shawn Hughes, Past President, OAGEE

One of the many benefits of becoming involved in OAGEE is the ability to meet some truly amazing educators that have 
served as the backbone of this organization for many years. These people work tirelessly in the background and OAGEE 
relies heavily on their experience and guidance.

Randy Wilkie’s energy and commitment to Geographic Education is second to none. He demonstrates an honesty, in-
tegrity, and respect that can’t help but draw his teacher candidates and members of the OAGEE council to him. Randy’s 
professional integrity is the foundation on which his students and OAGEE colleagues build relationships and trust.

Unfortunately, OAGEE has not reciprocated this professional courtesy and integrity. We have failed to properly acknowl-
edge the amazing contributions, including our phenomenal OAGEE posters and associated worksheets, donated by one 
of our most trustworthy and dependable members.

Our “Geography family” became complacent and took Randy for granted as we’ve always been able to count on him 
even when many of our members are unaware of Randy’s dedication and countless hours behind the scenes for the bet-
terment of OAGEE and Geographic Education.

We apologize to Mr. Wilkie for this oversight as we moved to correct this issue and not repeat this mistake in the future.
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CGC1P: Why Choose Canada: Factors that 
Influence Immigration to Canada - Part 1
Emma Williams, Pre-Service Student, Lakehead University

Overview of Lesson
Time: 75 minutes for 4 days 

In this lesson, students examine push and pull factors that 
influence people’s decision to move to Canada by allowing them 
to rank Canada’s quality of life standards and see why immi-
grants face different challenges than native-born Canadians.

Big Question
What factors lead people to uproot their lives in one country 
and immigrate to Canada?

Overall Expectation

Strand D: Changing Populations
D2: Immigration Trends: analyse current immigration 
trends in Canada. (Focus on Interrelationships and Pat-
terns & Trends)

Specific Expectations
D2.1: Analyze current immigration trends in Canada;

D2.2: Explain the role of push and pull factors in shaping 
current Canadian immigration patterns.

Using spatial skills: comparing quality of life statistical indi-
cators for Canada and other countries.

Learning Goals
By the end of this lesson, students will be able to:

 • Differentiate and describe the role push and pull fac-
tors that influence the different types of people that 
choose to immigrate to Canada;

 • Analyze immigration numbers, categories, and pro-
cess and identify a relationship between the people 
coming to Canada and the opportunities we offer;

 • Compare quality of life statistics between two or 
more countries and be able to formulate reasons why 
individuals choose Canada over their own country.

Geographic Framework

Canadian Geography National Standards

#4 physical & human characteristics of place;

#9 the characteristics, distribution, and migration 
of human population;

#10 characteristics, distribution, and complexity of 
Earth’s cultural mosaics;

#12 the function of human settlement;

#18 apply geography to interpret the present.

5 Themes of Geography
 1. Movement (of people and ideas)

 2. Location (Canada)

 3. Place (characteristics of Canada that are pull factors)

Basic Activities of People
 1. Governing: organizes people and the landscape

 2. Educating: teaching others

Key Words
Immigration, push factors, pull factors, quality of life indi-
cators, and dynograph.

Cross Curricular Links
 Literacy: Reading the different types of push and 

pull factors.

 Numeracy: Being able to read quality of life statistics 
and understand what they are conveying.

 Graphing:  Being able to interpret a circle graph along 
with how to plot numbers.

 Mathematics:  After receiving and interpreting the sta-
tistics, students would have to divide the 
lowest number by the highest number 
then times it by 10.

Concepts of Geographic Thinking

Spatial Significance: Why Choose Canada? 

Interrelationships, Patterns & Trends: examining the flows 
of migration within Canada.

Geographic Perspective: how does immigration impact 
our space.

Connection to Geography
Linked to human geography, the topic of immigration and 

push and pull factors focuses on all aspects of movement of 
people across international borders. Geographers focus on 
migration policies and complexities of a place that lead to the 
occurrence of immigration. As a result, immigration move

Editor’s Note: This is Part 1 of a two part activity. Part 2 will appear in the next issue of The Monograph.
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Before, During, and After the Lesson

Lesson Objectives
Students will be able to:

 • Distinguish the difference between a push factor and a pull factor.

 • Interpret the quality of life statistics and explain the role quality of life plays in convincing people to immigrate 
to Canada.

 • Interpret push and pull factors and propose what challenges or services immigrants might face or need once they 
settle in Canada.

Success Criteria
By the end of this lesson students will be able to say “I can:

 • Distinguish the difference between a push factor and a pull factor.

 • Use a dynograph and articulate the different quality of life statistics that illustrate the pull and push factors 
between two different countries.

 • Describe the challenges many immigrants might face upon arriving in Canada.”

Involved Skills

 • Asking geographic questions • Acquiring geographic information

 • Organizing geographic information • Analyzing geographic information

 • Answering geographic questions

Lesson Breakdown (Step by Step)
Diagnostic Assessment

Preceding this activity, an introduction and lesson on current trends in immigration in Canada was looked at. Basic 
knowledge on the What is there?, Why there? and Why care? was discussed. Upon completing this class, students would 
have completed an Exit Ticket (Appendix B) in order to assess where they stand and whether the class can move on to 
specific push and pull factors.

ments to different areas requiries geographers to assess how 
such movements impact the human environment of areas 
to which they are moving and can shape the immigrants’ 
perceptions of the place into which they have migrated.

The following lesson covers the reasons why people move, 
the challenges that are faced by immigrants and host com-
munities, along with discussing the supports provided within 
Canada to help immigrants adapt to their new homeland. 
The lesson addresses three questions related to geographic 
investigations:

What’s Where? Using Canada as the primary source, 
students look at immigration and the trends of push and 
pull factors that draw people to Canada.

Why There? Further examination into the quality of 
life statistics and how they compare with other countries, 
students learn why immigrants may choose to leave their 
own country in favour of Canada.

Why Care? Currently, Canada is accepting many refu-
gees that are facing great challenges in their home countries. 

By investigating what drives immigration develops greater 
student understanding of Canada’s position on humanitar-
ian immigration.

Theoretical Framework

Push Factors of Immigration: these are the factors that are 
occurring in a person’s own country that make them want 
to emigrate. They include poverty, war, natural disasters, etc.

Pull Factors of Immigration: these are the factors that 
convince a person that a country is better off than their 
own. For example, higher incomes, job opportunities, a low 
crime rate, higher education or literacy rate, etc.

Dynograph: combining eight characteristics in a circle 
graph, the dynograph allows data to be represented visually 
and enables students to more easily compare nations and 
predict future trends. (see Appendix A)

Group Work: Students will form groups and remain in the 
same groups throughout this lesson.
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Dynographs

Dynograph
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Appendix A

Name:

What have you learned about immigration?

1.

2.
Was there any information today that you were unsure of?

1.

2.
What is one question that was not answered after today’s lesson?

1.

Exit Ticket

Appendix B
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Prior Knowledge and Understanding of Students
Prior to this lesson, students will need to have a knowledge and understanding of:

 • The meaning of the term “immigration”.

 • How Canada has experienced influxes of different groups of people at various points in its history as a result of 
many pull factors.

 • What current groups of people make up the immigrants coming to Canada and how this influences its cultural 
make up and economic growth.

 • What other population trends are occurring at the moment in Canada (e.g. aging population, increasing cultural, 
linguistic and social diversity, etc.).

 • How Canada has responded to the changing population dynamic.

 • The increase of opportunities that are a result of greater cultural diversity of Canadian communities. 

Day 1: Introduction to Push and Pull Factors

 Icebreaker: Where do you Stand? - A Simulation (15 minutes)
 • Every student is to take out a scrap piece of paper.

 • They are to crumple the paper up into a ball and stand up beside their desks.

 • Script: ”Staying where you are I want you to throw your piece of paper into the garbage can at the front of the room.”

  i.e. A response will be most likely elicited from the people at the back of the classroom who do not have a fair 
chance. Simply say that this is the way it will have to be.

 • Once everyone has thrown their paper, it is likely that only students at the front of the class might have made make 
the shot into the garbage can. The people that complained would have been the ones at the back of the classroom.

 • Lesson to be learned: When we are born in Canada we have many privileges that come with it:

  • We speak one of two recognized languages, 

  • We have good health care,

  • We do not have to worry about war or housing. 

  • Our education system is free and all inclusive, along with being mandatory.

 • Those at the back represented newcomers to Canada, and did not make the shot to the garbage can. Maybe you 
only came close. This is not to say that immigrants are not accepted into Canada, but not all get to become Cana-
dians. Moreover, those that do have to compete with native-born Canadians who have a greater chance of being 
accepted because customs and cultural practices are engrained.

 • Students should remember this as they go into this week’s lesson. There are many factors that lead a family to 
migrate to Canada. It is not easy to succeed so we should do our part to ensure a successful transition is accom-
plished.

 Class Collaboration T Chart (10 minutes)

Side 1: Why do you like living in Canada? Side 2: Why would you leave Canada?

 • Script: ”What are the things that you love about Canada (i.e. things that would convince you that Canada is a great 
place to live)? Record the responses on Side 1 of the T-chart. On the other hand, what are things that would make you leave 
Canada? (i.e. things that other countries have that Canada doesn’t?) Record these responses on Side 2 of the T-chart.”

 • The responses on the left (Side 1) are pull factors and the ones on the right (Side 2) are push factors.   
 
 PowerPoint and Video: (5 minutes) (Appendix C)
 • Show video clip: https://www.youtube.com/watch?v=nai-Rjg7QF4
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Appendix C PowerPoint Slides: Push & Pull Factors

https://www.youtube.com/watch?v=nai-Rjg7QF4

PUSH AND PULL
FACTORS

Video

Push and Pull

Categories of Immigration - 1

Most Common Immigration Category

It’s More Than “Just Money” Group Up: Family Story

Turn & Talk

Categories of Immigration - 2

How Are PUSH and
PULL Important?Push Factors are the events or amenities that  drive a 

person to leave their home country. They include war, 
drought, persecution, natural disasters, etc.

Pull Factors are the things that bring people to another 
country. They can include low crime rates, long life 
expectancy, stable government, etc.

• Every year Canada outlines the number of permanent      
   residents it will allow into Canada. Within this report, 
   the breakdown between Family, Economic, and 
   Humanitarian is made. Over the last 5 years, the same 
   group has welcomed the most people.
• By the end of 2017, Canada is expected to have welcomed:
 • 172 500 Economic Immigrants;
 • 84 000 Family Immigrants;
 • 43 500 Humanitarian Immigrants.

• Money is not the only reason why the Economic category 
   is the highest.

• Canada needs to make sure that supports are in place for   
   immigrants to integrate successfully into our society.

• Due to limited resources, the government prefers support  
   to come from employment, then family.
• The government is prepared to offer support when it is       
   needed.

• You will be divided into groups of either Family, Economic, or 
   Humanitarian to create a story that represents the immigrant    
   category in which you were accepted into Canada.
 • Show the make up of your family on chart paper.
 • What push and pull factors drew them to Canada?
 • Justify why their story fits their immigrant category.
 • Compare their story with that of another family that came 

to Canada via a different immigrant category.
 • Present your group’s story to the class via a short play.

Why do you think the Economic category consistently 
has the highest number of people?

• They demonstrate why a person is migrating to 
 another country (e.g. Canada).

• They showcase that person’s/family’s values.

• They determine the category into which a person/
 family would be put for immigration purposes.

• There are three main categories of immigration in 
 Canada: Family, Economic, and Humanitarian.

• Each category represents the intentions of the people 
 asking to immigrate to Canada.
• Immigration to Canada can be a long process and 
 can take years to complete. Some cases can be 
 completed quicker than others.

Family Immigrants: People who have close family 
members already in Canada who are willing and able to
support the family if the need arises.

Economic Immigrants: People with specialized skills or 
who are already employed by a business in Canada.

Humanitarian Immigrants: People who would be in 
danger in their home countries and need the protection 
of the Canadian government.

What Drives People to Canada
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 • Script: “Many different factors play a role in why people chose to immigrate to Canada. When arriving in Canada, migrants 

are presented with three major immigration categories.”

 Think, Pair, Share (5 min)
 • Script: “Working in groups and based on your current knowledge, suggest reasons why the greatest number of immigrants 

falls into the economic immigration category.”

 PowerPoint Review of Question (7 minutes) (Appendix C)

 Group Work: Story Construction: (30 minutes)
 • Divide the class into 3 groups and assign each group one of the following categories: Economic, Family, or Humanitarian.

 • Each group is to construct a story of an immigrant family that would be classified into the immigrant category it 
was assigned.

 • Then each group is to answer the following questions:

  • Describe the family make up of this family.

  • Why did they choose to come to Canada?

  • Justify why the family fits into their immigrant category.

  • Compare their factors to another family who came to Canada via a different immigrant category.

 Consolidation of Day 1 Lesson
 • Script: “Push and pull factors convince us to go anywhere even if not for migration. Whether it is diverse culture, low crime 

rates, or warmer weather, these can all be pull factors. We also have push factors that include cold winter weather, or when 
we want to go on a vacation. These factors are important to keep in mind because they are what drives migration from one 
country to another.”

Day 2: Quality of Life Indicators

 Icebreaker: Cartoon Analysis (5-10 minutes) (Appendix D)
 • Script: “Can someone tell me what this cartoon is suppose to represent? 

  • We learned about push and pull factors that people consider when they are looking at migrating to other countries.

 • The person in the cartoon is seeing all the factors that his country offers, factors which could push him out of the coun-
try.”

 PowerPoint: What are Quality of Life Indicators? (15 minutes) (Appendix E)
 • Have students record the various indicators - what these factors are and where to find them.

 Turn and Talk: Group Activity - New to Canada (10 minutes)
 • Have groups create a list of qualities that would be pull factors to Canada.

 Class Word Web (10 minutes) (Appendix F)
 • Draw 5 circles on the board or overhead/disply, and write: food, health, water, safety and cost of living in them.

 • Once students have completed their characteristics have groups present their lists to the class.

 • Script: “We are going to group the indicators on the board and see if we can find any connections with the ones we talked 
about. For example, did anyone write about crime rate? This can be put under the bubble of safety, but safety would also 
impact cost of living. So can anyone give me another example of one of their push factors that contributes to decision making?”

 Handout: Creating Dynographs (30 minutes) (Appendix G)
 • Script: “Working in pairs, create two dynographs - One using the data for Syria and a second using the data for Canada.”

 • The instructions for creating dynographs and the statistical information for each country is at the bottom of the 
handout.  

 Consolidation of Day 2 Lesson
 • Script: “The dynographs  allow us to visually see the different factors that lead people to leave their home countries. Birth 

rates, death rates, and access to food are all aspects that play a role in one’s decision. By being aware of these factors, we 
have a greater understanding visually of what influences migration and thus the altering of Canada’s cultural make up.”
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Appendix D
Cartoon

Appendix F

Word Web

Food

Water

Safety

Health

Cost of
Living

These are the 5 circles that would be placed on the board to represent quality of life statistics. As part of an opening 
activity, students would place what they think would be qualities that would attract people on the board. Using the 
word map, we can then visually show how these factors are interconnected. For example, safety in a particular area 
could be linked to cost of living, which could be linked to the access to running water and food sources which would 
link back to the cost of living because the area would be able to support fresh food.
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Appendix E PowerPoint Slides: Quality of Life Indicators

WHAT’S YOUR
QUALITY OF LIFE?

Quality of Life Indicators: Why?

Umbrella Terms

Turn & Talk

Dynographs: How To Use Them Turn & Talk

Dynographs

Social Factors Measuring QOL

QOL Indicators: What Are They?

Quality of Life Statistics
and Dynographs

• Maternity Leave in Days • Doctors

• Birth Rate (Live births/1000) • Population

• Death Rate • People per Automobile

• Infant Mortality Rate • % Women Elected to Gov’t

• Life Expectancy • Average Time Spent in School

• Military Spending (% of GDP)

• Population Doubling Rate

• Gaps still exist in terms of what qualities should be looked at.

• Today we have come up with 8+1 dimensions of quality of life 
under the following umbrella terms:

1. Material Living Conditions 6. Economic & Physical Safety
2. Productive or Main Activity 7. Governance & Basic Rights
3. Health 8. Natural & Living Environment
4. Education 9. Overall Experience of Life
5. Leisure & Social Interaction

• Dynographs are a way to 
represent data graphically.

• They combine eight 
characteristics to make it 
easy to compare nations 
and predict future 
situations.

Use the statistics below, work in pairs to create two 
dynographs. Work together when it comes to the equations.

• Quality of life (QOL) indicators are a more effective way to 
measure the QOL of a country than only using Gross 
Domestic Product (GDP).

• They encompass both objective factors and subjective 
perceptions.

• Measuring QOL for different populations can be difficult.
• By using QOL indicators, we gain a more accurate and clear 

picture of how life is lived around the world.

• However, the different dimensions only represent 
umbrella terms. Under each umbrella is a set of statistics 
that make up that chosen indicator or category.

• For our purposes, we will look at social and demographic 
QOL indicators that would influence a person’s Pull list 
when deciding to emigrate to a new country.

• These indicators would fall under the dimensions of 
Health, Education, and Overall Experience of Life.

Create a list of qualities that you think would be 
pull factors for a new immigrant to Canada.

Base this list on what you already know about 
Canada’s quality of life indicators.

GDP of Canada
GDP of Bermuda

X 10 = ? or
$19 970
$ 40 664

X 10 = 5 GDP of Canada
GDP of Bermuda

X 10 = ? or
$19 970
$ 40 664

X 10 = 5

• The units of measurement of statistics are often different from factor to 
factor, making comparisons difficult. When creating dynographs, the 
factors are converted into rankings.

• The country with the higher of the two statistics (Bermuda) gets a rank 
of 10. For the rank of the other country (Canada), divide the lower by 
the higher statistic and multiply the result by 10. Canada’s rank would 
be 5. Repeat for all eight factors to be plotted on the graph.
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Dynographs

United StatesCanada 
GDP

% High Tech
Exports

R & I as a
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Production
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GDP
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Production
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Coun-
try

HDI Popula-
tion

Doc-
tors 

Life Expec-
tancy

I n f a n t 
Mortality

Literacy 
Rate

Birth 
Rate

Maternal 
Leave

Canada 0.536 35.58 228 82.14 4.9 99 2.90 365

Bermuda 0.935 18.73 0.2 70.09 15.2 86.4 1.60 75

WHAT’S YOUR
QUALITY OF LIFE?

Quality of Life Indicators: Why?

Umbrella Terms

Turn & Talk

Dynographs: How To Use Them Turn & Talk

Dynographs

Social Factors Measuring QOL

QOL Indicators: What Are They?

Quality of Life Statistics
and Dynographs

• Maternity Leave in Days • Doctors

• Birth Rate (Live births/1000) • Population

• Death Rate • People per Automobile

• Infant Mortality Rate • % Women Elected to Gov’t

• Life Expectancy • Average Time Spent in School

• Military Spending (% of GDP)

• Population Doubling Rate

• Gaps still exist in terms of what qualities should be looked at.

• Today we have come up with 8+1 dimensions of quality of life 
under the following umbrella terms:

1. Material Living Conditions 6. Economic & Physical Safety
2. Productive or Main Activity 7. Governance & Basic Rights
3. Health 8. Natural & Living Environment
4. Education 9. Overall Experience of Life
5. Leisure & Social Interaction

• Dynographs are a way to 
represent data graphically.

• They combine eight 
characteristics to make it 
easy to compare nations 
and predict future 
situations.

Use the statistics below, work in pairs to create two 
dynographs. Work together when it comes to the equations.

• Quality of life (QOL) indicators are a more effective way to 
measure the QOL of a country than only using Gross 
Domestic Product (GDP).

• They encompass both objective factors and subjective 
perceptions.

• Measuring QOL for different populations can be difficult.
• By using QOL indicators, we gain a more accurate and clear 

picture of how life is lived around the world.

• The units of measurement of statistics are often different from factor to 
factor, making comparisons difficult. When creating dynographs, the 
factors are converted into rankings.

• The country with the higher of the two statistics (Bermuda) gets a rank 
of 10. For the rank of the other country (Canada), divide the lower by 
the higher statistic and multiply the result by 10. Canada’s rank would 
be 5. Repeat for all eight factors to be plotted on the graph.

• However, the different dimensions only represent 
umbrella terms. Under each umbrella is a set of statistics 
that make up that chosen indicator or category.

• For our purposes, we will look at social and demographic 
QOL indicators that would influence a person’s Pull list 
when deciding to emigrate to a new country.

• These indicators would fall under the dimensions of 
Health, Education, and Overall Experience of Life.

Create a list of qualities that you think would be 
pull factors for a new immigrant to Canada.

Base this list on what you already know about 
Canada’s quality of life indicators.

GDP of Canada
GDP of Bermuda

X 10 = ? or
$19 970
$ 40 664

X 10 = 5 GDP of Canada
GDP of Bermuda

X 10 = ? or
$19 970
$ 40 664

X 10 = 5
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2 4 6 82468

Dynographs

Dynograph
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% High Tech
Exports

R & I as a
% of GNP
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Production

% Tertiary

% Primary

% Secondary

GDP

% High Tech
Exports

R & I as a
% of GNP

% Economically
Active

Electrical
Production

% Tertiary

% Primary

% Secondary

Coun-
try

HDI Popula-
tion

Doc-
tors 

Life Expec-
tancy

I n f a n t 
Mortality

Literacy 
Rate

Birth 
Rate

Maternal 
Leave

Canada 0.536 35.58 228 82.14 4.9 99 2.90 365

Bermuda 0.935 18.73 0.2 70.09 15.2 86.4 1.60 75
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Maternal Leave

Literacy Rate

Birth Rate

Infant Mortality Rate

Life Expectancy

Doctors

Human
Development

Index

Population

Appendix G

Handout: Graphing Quality of Life Statistics

Use the knowledge from the discussion to graph the information from the PowerPoint using the blank Dynograph 
below. Your partner should do one set of statistics while you do the other. After you have placed all your dots, connect 
them with a straight line. Upon completion, answer the questions at the bottom of this page.

1. What information does this dynograph show?

2. Explain when you would use this type of graph.

3. What would you be trying to describe to someone?

Name:
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Day 3: Challenges They Face
 Icebreaker:  Comic Analysis (5 minutes) (Appendix H)
 • Script: “What am I trying to get at by showing you this image?

 • When people move to Canada their opinion and ideas may be different than they imaged since stereotypes have played 
a role in their knowledge.

 • However, there are also other challenges that are faced by new immigrants as a result of societal prejudice or lack of 
funding by the government.” 

  Video: Syrian Refugee Crisis (10 minutes)
  • Show video clip - https://www.youtube.com/watch?v=RvOnXh3NN9w

  • Focusing on European Union-Syrian Refugee Crisis, the video shows the challenges faced by most refugees that 
fall into the humanitarian immigration category.

 PowerPoint (15 minutes) (Appendix I)
  • Review of Push and Pull Factors, Quality of Life Indicators, and Dynographs.

  • Includes video clip - https://www.youtube.com/watch?v=VU7uttRJskE (10 minutes)

 Simulation (40 minutes) (Appendix J)
 • What is it like to emigrate?

 • Script is found in Appendix J.

 Consolidation of Day 3 Lesson

 • Script: “How did that simulation make you feel? When we think back to our first activity on our first day, remember how 
I told you that immigrants face greater challenges than natural born Canadians. We are lucky to live in a country where 
freedom is allowed and given. We have to remember that this is not always the case for everyone moving to Canada. Fur-
thermore, rather than just wishing people assimilated into our culture, remember that culture is a vital link to one’s identity. 
Rather we should recognize some of the challenges people face and help teach social customs and realities instead of blaming 
immigrants for being unaware of such customs and realities.”

Day 4: Services: Support for Newcomers

 Icebreaker: What Now? - Class T Chart Discussion
  • What services do they need?

  • Script: “Yesterday, we had multiple scenarios on different families.

  •  Using Scenario 3 (Appendix J) we are going to make a T Chart on services we think that this family will need. What 
would be specific programs for the father, mother, and children?”

 Group Discussion: Where would you go if Canada was not your home? (15 minutes)
 • Form groups of up to 4 students and discuss the following questions.

  • Where would you go?

  • What categories would you fall under? How would you support yourself?

  • What barriers would you face? How would you overcome the barriers?

  • How well would you fit into your new society?

 • Upon finishing, each group will designate one student to present its answers to these questions.

 Video
  • Video: First Two Weeks In Canada.

  • Show the video clip - https://www.youtube.com/watch?v=XSdxRzff011

 • This informative video showcases the steps people would take once they got off the plane, the services 
available, and what to expect of their first two weeks of being in Canada.

Editor’s Note: the next issue of The Monograph will contain Part 2 of this activity.
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Curriculum Connections
*This lesson plan can be modified for Grade 9 Applied,  Grade 
11 Travel and Tourism and Grade 12 World Geography.

Overall Expectations
A2 Developing Transferable Skills: apply in everyday con-

texts skills, including spatial technology skills, developed 
through the investigation of Canadian geography, and 
identify some careers in which a background in geog-
raphy might be an asset.

E1 The Sustainability of Human Systems: analyse issues 
relating to the sustainability of human systems in Canada.

FOCUS ON: Interrelationships; Geographic Perspective

Key Questions/Concepts To Be Explored
• Explore transportation patterns in the Greater Golden 

Horseshoe, such as commuting patterns

• Explore transportation options in the Greater Golden 
Horseshoe such as getting from Point A to Point B

• Costs and benefits of proposed transportation expansion 
in the Greater Golden Horseshoe

Materials Required

»» Access to a computer, Internet and a projector for the teacher;

»» Access to computers and Internet for students to use 
the Neptis Geoweb (www.neptisgeoweb.org);

»» Figure 4 “Comparison of Transportation” chart dis-
played on the board using a projector or provided to 
students as a handout.

**For more information or lesson plans on how to use the 
Neptis Geoweb, download EcoSpark’s Growing in the 
Greater Golden Horseshoe teacher resource guide and les-
son plans from www.ecospark.ca/complete-communities.  

Class Preparation
• Students need to know where they live within the Greater 

Golden Horseshoe

• Students need to know where their parents work and 
how they commute to work in the morning (e.g., public 
transportation, walking, private automobile, etc.).

Lesson Outline

Introduction (The Hook)
 • Take a poll of the class. Have students stand up if they: 

 • Walk or cycle to school

 • Take public transportation to school

 • Are driven to school

CGC1D - Traveling Around Your   
 Community 
Kathleen Watt, EcoSpark

 • Walk or cycle to activities in their community (e.g., 
meeting friends, shopping, etc.)

 • Take public transportation to activities in their com-
munity

 • Are driven to activities in their community 

 • Think it is easy to travel within their community by 
walking or cycling

 • Think it is easy to travel within their community by 
public transportation

Explain that this activity encourages students to think about 
how they travel within their community and to consider other 
environmentally friendly modes of transportation. 

Body
Teacher-Centred Strategies

• Guide students on how to use some of the key features 
of the Neptis Geoweb (www.neptisgeoweb.org). 

• For example, allow students to explore:

 Under Layers:

 • Land use (e.g., Settlement Areas, Historical Urban 
Expansion, Future Settlement [Expansion] Areas, etc.)

 • Agriculture and Environment (e.g., Greenbelt Compo-
nents, Prime Agricultural Land, Pits & Quarries, etc.)

 • Transportation (e.g., Highways & Roads, Railways, etc.)

 Under Context: 

 • Population (e.g., Population (2011), Population Change)

 Under Basemap: 

 • Base (e.g., Satellite Hybrid, Terrain, Simple)

[For more information about some of the key features on 
the Neptis Geoweb, see EcoSpark’s Grade 8 Geography 
lesson plan “Protecting the Greater Golden Horseshoe” 
that can be downloaded at www.ecospark.ca/complete-
communities-resources.]

Student-Centred Learning Strategies

• Allow students time to explore the Neptis Geoweb 
on their own using inquiry-based learning. Encourage 
students to look at Transportation under the Layers 
tab as this will be the focus of the lesson. 

Teacher-Centred Strategies
• Discuss what students observed about transportation in 

the Greater Golden Horseshoe using the Neptis Geoweb. 

• As a class, discuss transportation methods in your com-
munity. For example, which city or town do their parents 
commute to for work? How do their parents travel to 
work in the morning? How long is their commute?
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Student-Centred Strategies
• Use the Neptis Geoweb Profiles section and search for 

your community. Look at the common transportation 
methods within your community. Discuss the differences 
in the data between “Modal Split” and “Commuting”. 
(See Figure 1 as an example.)

• Encourage a class discussion about the data on trans-
portation in your community in the Profiles section. 
For example, what method of transportation is most 
common in your community? Why might this be the 
case? What percentage of people in your community 
commute to Toronto, to the rest of the GTHA (Greater 
Toronto and Hamilton Area), or outside of the GTHA? 
Why do you think this is the case? For example, is your 
community located in close proximity to the City of 
Toronto, and therefore a large number of residents can 
take public transportation (such as the GO train) into 
the City of Toronto for work in the morning? 

• Using Figure 4 “Comparison of Transportation” chart 
as an example, encourage students to look at the trans-
portation mode and commuting patterns in the Profiles 
section to compare your municipality, a larger city, a 
medium sized city/town, and a small town. 

 ***Figure 4 can either be given to students as a handout 
or displayed on the board using a projector. 

• As a class, fill in the transportation modes and commuting 
patterns of a sample of municipalities in a chart similar 
to Figure 4. Discuss the differences in transportation 
modes and commuting patterns and what might cause 
the differences and similarities between municipalities. 

Student-Centred Learning Strategies
• Using the Neptis Geoweb Map, provide students with 

time to explore commuting patterns in the Greater 
Golden Horseshoe. Look under the Context tab to 
find Travel to identify various commuting patterns in 
the Greater Golden Horseshoe. Encourage students to 
explore commuting patterns that they find of interest 
and to make observations. Students can also turn on 
various transportation options and roads in the area by 
looking under Land Use and Transportation to identify 
how commuters might travel to work. 

• Discuss students’ observations about commuting pat-
terns in the Greater Golden Horseshoe. For example, 
where do most people commute to for work in the 
Greater Golden Horseshoe? What do you notice about 
commuting patterns to the Airport Megazone in the 
Regional Municipality of Peel?

Teacher-Centred Strategies
• Ask students to plot the transportation route that they 

would take to travel to various locations. For example: 

 • Point A (where they live) to Point B (a local attraction 
in your community).

 • Point A (where they live) to Point B (another com-
munity or city).

Student-Centred Learning Strategies
• Allow students time to explore the Neptis Geoweb on 

their own, or in pairs, to plot their route.

• Discuss students’ observations about how they would 
travel from Point A to Point B. Which is the best method 
of transportation? How long would the trip take? Is 
there a more environmentally friendly method they 
could take to reduce their carbon dioxide emissions 
(e.g., public transportation)?

 (Tip: Students can look under Transportation under the 
Layers tab to find transportation options available in 
their communities. See Figure 3 as an example.)

 [Students can use a combination of the Neptis Geoweb, 
Google Maps, and other mapping tools if necessary to 
answer questions such as how long the trip might take.]

Student Product
• Students can describe the route that they would take to 

travel from Point A to Point B, and explain their reasons 
for taking that transportation option. 

Further Discussion And Extensions  
(future learning activities or ways to build off this lesson)

Alternative Ideas: Transportation Expansion
• Using the Neptis Geoweb, identify transportation op-

tions and lines that are currently under construction 
or are proposed for expansion. Discuss the proposed 
transportation options and transportation expansion. 
Do any of these transportation expansions affect your 
community? What are some of the benefits and costs 
of the expansion? (Tip: Transportation options under 
construction and proposed transportation expansion 
can be found by looking at Transportation under the 
Context tab, and by clicking on the specific form of 
transportation (e.g., Subway Lines: Proposed, or LRT: 
Under Construction, etc.).) See Figure 3 as an example.

• Students can have a debate regarding the proposed 
transportation expansion options in your community. 
What are some of the costs and benefits of the expan-
sion? Should the expansions take place? Should ad-
ditional transportation expansion occur and where? 
What transportation expansion options would benefit 
your community? 

Alternative Ideas: Mobility Hubs
• Using the Neptis Geoweb, identify mobility hubs in the 

Greater Golden Horseshoe. (Tip: Look at Transportation 
under the Layers tab.) Mobility hubs are transportation 
stations and surrounding areas that provide connections 
between various forms of transportation and encourage 
higher density development. [For more information 
about mobility hubs, see the Growing in the Greater 
Golden Horseshoe teacher resource guide section How to 
Grow on page 22.] Explore mobility hubs in the Greater 
Golden Horseshoe. For example, where are mobility hubs 
located? Are there currently any mobility hubs in your 
community? If there is not currently a mobility hub in 
your community, how might one affect your community? 
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Alternative Ideas: Transportation in your Community
• Students can write a letter to a local government rep-

resentative or the principal of their school to provide 
suggestions to increase active and public transportation 
in their community. 

• Students can create an initiative in their school to in-
crease active and public transportation among students. 

For example: 

 1) Your school could create a walking or cycling club 
where older students are partnered with younger 
students who live in close proximity to walk or cycle 
to school together. 

 2) Promote an “active transportation month” in the 
fall and spring to encourage all students in the school 
to walk or cycle to school for that month. 

 3) Bike lanes with dividers from the road could be built 
on streets leading to the school to allow for safer 
cycling among students. 

 4) Additional bike racks could be located on school 
property to encourage cycling.

Evaluation
Letter to a local government representative or school principal 

Write a letter to a local government representative or 
your school principal. Provide a suggestion to increase ac-
tive transportation in your community, such as walking or 
cycling, or public transportation. Clearly describe why it is 
important to increase active and/or public transportation, 
how it can be done, the steps required, the potential costs 
and obstacles, how these can be overcome, and how to 
implement the project. Discuss how these changes could be 
implemented and what you expect the reader to do. Your 
recommendations should be practical and feasible in your 
community and consider cost and resources required. Use 
a professional writing tone and vocabulary.

Evaluation Checklist for Letter

I have… 

  1. Included the components of a letter: address of recipi-
ent, date, greeting, introduction, body, conclusion, 
closing remarks, signature, how I can be reached 
(school’s address, grade, and teacher’s name). 

  2. Explained clearly why it is important to increase active 
and/or public transportation in my community.  

  3. Provided a strong and practical suggestion to improve 
active and/or public transportation in my community. 

  4. Stated how this recommendation would benefit the 
community and improve active and/or public trans-
portation. 

  5. Clearly articulated how the recommendation should 
be implemented. 

  6. Discussed the potential costs and obstacles to imple-
menting my recommendation, and how to overcome 
them. 

  7. Clearly stated the action that I would like my reader 
to take and how I can help. 

  8. Logically organized and articulated my ideas in a clear, 
concise, and persuasive format. 

  9. Used a formal writing tone and vocabulary that I have 
learned. 

  10. Proofread my work. 

**For more information or lesson plans related to sustain-
able development and using the Neptis Geoweb, download 
EcoSpark’s Growing in the Greater Golden Horseshoe 
teacher resource guide and lesson plans www.ecospark.ca/
complete-communities.

       
 

Figure 1: City of Pickering – Profiles - Neptis Geoweb



Volume 69, Issue No. 2, 201828

THE MONOGRAPH

Municipality Auto % Transit % Active % Other % Toronto % GTHA  % Outside 
GTHA %

Contain-
ment %

Your city/
town

Larger city

Medium sized 
city/town

Smaller town

Figure 3: Transportation routes in the Greater Golden Horseshoe - Neptis Geoweb 

Figure 2: Commuting patterns in the Greater Golden Horseshoe - Neptis Geoweb

Figure 4: Comparison of Transportation – Profiles
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Summer is here at last. Decompressing from a long school 
year is always an important and necessary part of July. 
Currently I am writing this article from Torrance, Ontario 
in beautiful Muskoka. Usually I do my best to have a tech-
nology break once summer starts. This summer I made an 
exception on a couple of fronts. 

I spent a few days on my summer vacation preparing my 
laptop computer lab for next year. I am upgrading to Windows 
10 and ArcGIS 10.6 so I needed to upgrade the computers 
from 2 GB to 4GB of RAM. Here’s where a practical lesson 
in the 3Rs. Instead of spending $500 on the RAM upgrade, 
I spoke to the IT department for my school board and asked 
them if they could help me. The manager was kind enough 
to listen and oblige me by giving me enough Netbooks that 
were destined to be taken off of the system and recycled be-
cause they had paid the price of being in classrooms. These 
netbooks were junk. Many have keys missing and batteries 
that don’t hold a charge. Each netbook had one 2GB stick 
in them and a 250GB hard drive. So my basement resembled 
a salvage operation as I was able to update my computer 
lab for free. Perfectly good components that needed to be 
liberated from doomed computers. 

 When my wife tried to schedule plans on Monday, July 
9th I was quick to tell her that, “sorry, I have plans that day”. 
She was a little confused but upon reminder, she remem-
bered. July 9th was the day of the Esri User Conference 
plenary and I had planned to watch the entire live stream 
from the comfort of my living room. It did not disappoint. 
The plenary is a fast moving succession of presentations 
lasting from 3 minutes to 40 minutes. The videos are now 
available on YouTube so you can pick and choose what ses-
sions you watch. Here is the link to 
the YouTube Channel (http://bit.
ly/2L8LsxN). They are all good, and 
the YouTube videos have all of the 
transitions and breaks removed so 
you don’t have to spend an entire 
day watching. In my opinion, they 
all appeal to my Geogeekiness, but 
here are my recommendations. 

#1 J.D. Irving, Limited: Seedling 
to shelf – A Forest Product 
Supply Chain GIS (15:00). 
This is a superb video demon-
strating how GIS is implanted 
in our natural resources. This 
is a Canadian example. I am 
100% positive that I will use 
this video when I teach the 
managing resources unit. 

#2 Jack Dangermond’s Vision 
(17:15). Jack is the President 

Geospatial Technology: Trails and Trials - 7
Jonathan Fletcher, OAGEE VP - Geotechnologies, Program Leader of CWS, District School Board of Niagara

of Esri and he gets me excited about what’s next in GIS. 

#3 Living Atlas (4:53). A short technical video that explains 
this awesome resource. 

#4 Cobb County Government: Location Intelligence to inspire 
a new era of problem solvers (16:53) & Boston Planning & 
Development Agency: A new revolution in urban planning 
(6:47). These videos are case studies on how the technol-
ogy is being used in communities and cities. 

#5 This is a 3 part series that are all linked and worth the 
watch. E.O. Wilson – What’s Next in Biodiversity (5:18); 
The Crowther Lab at ETH Zurich: Ecosystems science for 
Global Restoration (12:05); and Plant-for-the-Planet 
initiative: The trillion tree campaign (14:38)

It’s been a year since I travelled to San Diego to attend the 
largest GIS conference in the world. The Esri User Confer-
ence (UC) brings GIS professionals from around the world 
together for a week-long conference. During the weekend 
before the conference, there is an education summit. Last 
year I wrote about it in the winter issue of The Monograph, 
I described the conference as a “GIS spiritual awakening”. 
Next year promises to be a great conference as it is the 50th 
anniversary of GIS and I am hoping to go, but until then 
I am not ashamed to say that I spent a day glued to my tv. 

This year I also saw a number of my students succeed 
in a couple of competitions. My students, Aidan Hawkins 
and Brady Young, won the gold medal at the Ontario Tech-
nological Skills Competition held in Toronto on May 7-9, 
2018. You can read about my students in Angela Alexander’s 
blog https://bit.ly/2GIrbJd or at http://bit.ly/2utHtBg in an 
article by Dave Johnson of the Welland Tribune published 
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on June 26, 2018. Aidan, a grade 10 student, defended his 

provincial gold medal as he also won in grade 9. Their map 
was displayed in the Esri Map Gallery under Skills Ontario/ 
Skills Manitoba. In this year’s question the City of Bramp-
ton partnered with Esri and created a question that asked 
students to improve services for elderly citizens. 

This spring, Esri Canada ran their first story map competi-
tion. Check out Angela Alexander’s blog from May 7, 2018 at 
http://bit.ly/2LcKu00. Students were to “focus on a personal, 
local, regional or national topic/issue, and reference data outside 
of Canada for context, but may not extend the focus of the study 
beyond Canada”(official rules). I had two students enter, and 
both placed. Hannah Walker’s story map on how the Thun-
dering Waters Wetlands are being threatened by residential 
development placed her 3rd in Canada and a $150 cash prize. 
Her story map addressed both the ecological value and the 
indigenous perspective on this important story. You can read 
about Hannah’s story here in http://bit.ly/2zAeuli in an article 
by Dave Johnson of the Welland Tribune on June 26, 2018. 
My other student, Anandi Djaka won 6th for her story map 
on agriculture and erosion in Canada. You and see the top 
10 story map’s here bit.ly/2MXWK5Q.

Another reason to participate in this competition (Cash 
prizes of 1st - $300, 2nd - $200, and 3rd - $150) is the educa-
tor of the 1st place winner gets an all expenses paid trip to 
San Diego to go to the Esri UC. You can see my motivation 
for having my students participate. With that said, think 
ahead to next year so you can create an assignment that 
matches the contest rules.

What does this year bring?
One of the things I learned about at the Esri User Con-

ference last year that Esri wants me and you to learn their 
software better. In your www.Esri.com account you can sign 
up for Massive Open Online Courses. MOOCs allow you to 
download all course material, watch videos, and complete 
small tutorials while teaching you better technique and 
software. The MOOC I completed in the spring was called 
“Cartography” and used the ArcGIS Pro software (included 

a free download of the program). In this course you are 
guided by Kenneth Field, John Nelson, Edie Punt and a few 
other Esri heavyweights. Although I have no intentions of 
switching to ArcGIS Pro, I found the lessons easy and did 
teach me cartography techniques that will improve my own 
map making abilities.

Upcoming MOOC’s.
 Cartography is being offered again from September 5 

to October 17, 2018

 Going Places with Spatial Analyst: October 31 to De-
cember 12, 2018

 Earth Imagery at Work: October 31 to December 12, 
2018

One of the motivating factors for taking these courses is 
that next spring I will be teaching the CGT3O Introduction 
to Spatial Technologies class. I am looking forward to it and 
at the same time, there is a little bit of dread. The way I like 
to teach my classes means that I am going to be putting a 
great deal of time in the planning of it as this is my first time 
with this class. Taking these MOOCs will help prepare me. To 
sign up for a MOOC, log into www.esri.com, click on your 
name in the top right. Select “Training”, then “Catalogue” 
then select “Course Catalogue”. There are a wealth of free 
learning resources available to you including where you 
sign up with MOOCs. There are also free downloads of the 
software available for the duration of the MOOC. 

The last thing I want to discuss is the upcoming OAGEE 
Fall Conference. This year, I am helping to organize the 
conference in St. Catharines. The theme is “The Language 
of Geography: Graphicacy and Geographical Thinking Con-
cepts”. I hope to see people out in large numbers, it should 
be a great one. I am excited that Canadian Geographic’s 
Explorer in Residence, Adam Shoalts, will be our keynote 
speaker. He is considered the Indiana Jones of Canada, having 
traversed all three territories for Canada’s 150th anniversary 
solo by canoe. We will have a wide range of workshops to 
offer and I look forward to seeing you all there. 
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Rebecca Chahine, a teacher at Malvern 
Junior Public School in Toronto, has been 
awarded the prestigious 2018 Energy Educator 
of the Year prize for her ongoing commitment 
to environmental education. The prize is 
given out annually as part of the Classroom 
Energy Diet Challenge, an award-winning 
educational program created by Canadian 
Geographic Education, and funded by Shell 
Canada, to improve energy literacy among 
Canadian students. 

Winning this award is a humbling achieve-
ment for Rebecca Chahine. “As an Ecoschool 
leader in my school, I am honoured and thrilled 
to win the Energy Educator of the Year Award. 
I am passionate about environmental education 
and hope that my students continue to be lead-
ers and environmental ambassadors throughout 
their lives,” said Chahine. “Participating in the 
Energy Diet Challenge has inspired our school 
community to make positive choices each day 
and every day.” 

From February 5th to April 26th, 2018, more 
than 1300 classrooms from across Canada 
participated in the Classroom Energy Diet 
Challenge. These teachers guided over 35,000 students 
through an array of energy saving classroom challenges. 
In recognition of their efforts, fellow teachers, principals, 
students and parents nominated a teacher they felt went 
above and beyond to make learning about energy literacy 
accessible and fun. 

Thelma Sambrook, Principal of Malvern Junior Public 
School, and several of Chahine’s colleagues wrote effusive 
nomination letters outlining why Rebecca deserves serious 
consideration for the CEDC’s Energy Educator Award. Apart 
from successfully completing all of the CEDC’s 25 Energy 
Diet Challenges, Chahine has also engaged and ignited the 
entire school community to achieve EcoSchools Platinum 
status. Her students have participated in a variety of envi-
ronmental initiatives including: fundraising for the WWF 
Polar Bear Walk; participating in the We Walk for Water 
Fundraising Campaign; planting trees in the Rouge Na-
tional Urban Park; and helping in their community’s clean 
up. Last year, Rebecca’s class won $1,000 in the Walmart 
Plastic Grab Bag Challenge and purchased a bike rack to 
encourage students to bike to school.

Toronto Teacher Rebecca Chahine Wins Energy 
Educator of the Year Award
Deborah Chapman, Communications Manager, Royal Canadian Geographi Society

Grade 5 teacher inspires students to become energy conservation trailblazers

For Sambrook, Rebecca Chahine is an outstanding choice 
for this award. “Rebecca is a mentor and model to other educators 
and has expanded the reach of the Energy Diet Challenge program. 
Her ability to facilitate energy literacy within her class, the school 
community, and beyond, is unparalleled,” said Sambrook. “She 
has influenced her students, her colleagues, and those that meet 
and follow her on Twitter, to make changes to their environmental 
and energy literacy program, and lives in general.”

This year’s Classroom Energy Diet Challenge classrooms 
completed 2,281 energy saving challenges. Since its incep-
tion in 2011, the Challenge has seen more than 100,000 
Kindergarten to Grade 12 students participate in Canada’s 
only environmental program, designed to teach students 
to think critically about where energy comes from, how 
it’s used and how they can use it more responsibly. By the 
end of this Challenge, students have become enthusiastic 
about energy conservation and learned valuable skills, 
including every parent’s bane: turning off the lights when 
they leave a room.
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